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Foreword

Basic aim for every university is development. It refers equally to intellectual, 
cultural and ethical development of students, PhD students and university 
teachers. These entities care about development of various scientific fields 
in different areas, following the newest trends, changes as well as challenges 
and needs of modern world. University development means also investing in 
improving infrastructure and laboratory, technological and computer facilities. 
However, the real development is impossible without increasing of staff 
potential, especially without the education of a new generation of scientists.

Tiraspol State University from Chisinau in Moldova for many years takes 
actions referring to development. Since 2017 these actions, taken in scientific 
cooperation with the Pedagogical University in Krakow, are especially focused 
on the development of young staff. Since 2017 the scientists of Pedagogical 
University working in the Doctoral School of Tiraspol State University run their 
workshops of scientific writing, presentations and research projects as well as 
workshops of methodology of research according to the latest international 
trends in social science and humanities.

Cooperation of scientists of both Universities, also their involvement 
in education and development of young scientists, resulted in academic 
conferences, seminars, PhD thesis elaboration under cooperation of supervising 
professors as well as scientific articles published in “Areas of scientific research 
among young academics. Scientific writing workshops and doctoral students’ 
development”

I hope that the further cooperation will bring more measurable effects, 
namely research projects, grants, conferences and mutual scientific publications 
promoted in international arena.

Prof. Eduard Coropceanu
Rector of Tiraspol State University from Chisinau in Moldova
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To develop as a scientific discipline, pedagogy needs above all well prepared 
researchers. One of the roles of the scientific staff members is to prepare younger 
generations of scientists through formal work (doctoral classes, scientific 
consultations, visiting seminars etc.), take care of their scientific development and 
show them the culture of navigating through the world of science (preparation 
to participate in conferences, seminars etc.) by organizing experiences in both 
laboratory (practical classes at university) and real-life (active participation 
in conferences, discussions etc.) conditions. In order to support the scientific 
development of young academics not only in Poland, but also in the countries 
which aspire to become the EU members, in October 2017, we entered into 
collaboration with the doctoral school of Tiraspol State University from Chisinau 
in Moldova. During our classes we help doctoral students improve their scientific 
writing and presentation skills and develop their methodological workshop 
according to the most recent international research trends in social sciences and 
humanities.

It is well-known that pedagogical research is one of the ways to explore the 
social reality which is the object of interests of pedagogy as a science. As both 
theoretical and practical discipline, pedagogy is very diverse and complex, 
that can be usually observed when defining the objects of scientific interests 
of pedagogical subdisciplines. Generally, the object of pedagogical research is 
described as a human social activity connected with developing personality in 

Introduction
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one’s material and non-material context. To introduce students to the nature of 
pedagogy as a theoretical and practical discipline and to the issues of scientific 
writing, we taught them how to conduct critical text analysis and interpretation 
and how to write scientific papers and scientific reviews of monographs. We 
have reached the objectives set and achieved the desired outcomes. (In terms 
of knowledge the doctoral students have known well advanced concepts, terms 
and ideas used in pedagogy and this knowledge includes different possible 
meanings of the terms, their aspect and dimensions; obtained state-of-the-art 
knowledge about pedagogical phenomena and processes as well as connected 
disciplines, which can be used to explain processes, causal relationships and 
potential forecasts. In terms of skills the students have learned how to conduct 
correct analysis, explanation and interpretation of the investigated phenomena, 
processes and facts in the context of pedagogical and interdisciplinary theories; 
learned how to prepare a  scientific text or a review for edition theoretically, 
methodologically, practically and linguistically. Meanwhile, in terms of social 
competence the students have understood that development of science is 
a process which is accelerating and requires permanent self-education and 
learning; developed a need for constant learning and exploring the most recent 
scientific achievements, new research technologies and presentation methods; 
fully developed conviction that scientific activities must comply with ethical and 
legal standards.) This publication is the evidence of the above. 

The monograph “Areas of scientific research among young academics. 
Scientific writing workshops and doctoral students’ development” consists of 13 
scientific papers written independently and together with the doctoral school 
teachers. 

The first paper titled “Preparation of scientific paper and scientific monograph 
review” is an introduction to the nature of scientific writing. Its authors, Katarzyna 
Jagielska, Joanna M. Łukasik and Norbert G. Pikuła, present the characteristics 
of scientific competence of young scientists based on the knowledge and skills 
transferred during the classes led for several years in the Doctoral School of 
Tiraspol State University. The remaining 12 papers focus on different research 
areas explored by the students in their doctoral projects. They testify of their 
scientific expertise and practical writing skills, developed during the workshops. 
Some of the leading themes are values, culture, ethnography, different aspects of 
teaching and learning at different stages of education and growth.   

Introduction
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We hope that this publication will not only introduce the readers to the secrets 
of scientific writing but will also present some thematic areas investigated by 
young prospective scientists, showing new directions of scientific explorations.

Katarzyna Jagielska
Joanna M. Łukasik
Norbert G. Pikuła

Krakow–Chisinau 06.06.2021

Introduction
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PREPARATION OF SCIENTIFIC PAPER  
AND SCIENTIFIC MONOGRAPH REVIEW

Introduction

In order to write a scientific paper or a scientific monograph review, doctoral 
students need to have both adequate pedagogical knowledge and methodological 
skills that will allow them to transform their expertise and skills into a scientific 
text. For this reason, our classes in the doctoral school focused on methodological 
preparation of students to write a paper on a topic consistent with their scientific 
interests and doctoral dissertation. It is an excellent writing exercise during which 
young scientists can practice presentation of critical analyses of scientific texts, 
design scientific research and presentation of research results, all according to the 
highest standards. As they prepare their texts, doctoral students organize their 
theoretical and methodological knowledge regarding the investigated issue in 
terms of composition, terms typically used in pedagogical research and strategies 
or organization of specific stages of the research. Thus, preparation of an article 
requires them to employ their skills and independent scientific thinking, formulate 
complex and in-depth research problems and suggest brave, yet scientifically 
reasonable hypotheses and solutions. It also obligates them to select adequate 
research methods and techniques and design correct research tools to ensure that 
necessary empirical data will be collected. Finally, when writing a paper, doctoral 
students have the opportunity to conduct problem analysis, interpret the results 
and formulate logical conclusions to summarize the whole work.

Joanna M. Łukasik 
Pedagogical University of Krakow

Norbert G. Pikuła
Pedagogical University of Krakow 

Katarzyna Jagielska
Pedagogical University of Krakow 
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This paper aims at presenting the methodological aspects of composition and 
the specific nature of writing scientific papers and reviews. Its goal is to organize 
the information doctoral students have in this area and present them with the 
methodological text about scientific writing. 

Scientific paper composition

Before discussing the composition of a scientific paper, it is recommended to 
remind and order some important scientific-research aspects of conceptualization 
or critical review of available theories presented in a scientific publication. Thus, 
we want to point out that writing a paper should follow planning which involves 
the following stages: formulation of the topic/subject (which may be then 
modified); determination of the goal; identification of existing theoretical insights 
regarding the given area (available in international resources); formulation of 
the scientific objectives of the research presented in the paper, together with 
the research problems and (depending on the research strategy) hypotheses; 
identification of methods, techniques and tools used to conduct the presented 
research; identification of place and time of the research and description of the 
sample; determination of the research strategy and justification thereof in the 
context of the research; overview of the way the research results will be presented; 
identification of methods used to conduct statistical analyses; determination 
of how the research results will be processed, presented, analysed, interpreted, 
summarized and how practical recommendations will be presented.

Once the plan of the paper (according to the above-mentioned guidelines and 
steps) is ready, it is much easier to work on the details. It is worth to remind that a 
scientific paper should be correct in terms of content and form, methodology and 
logical reasoning, language and style. The criteria which determine the content of 
scientific texts include: original subject of research, original topic consistent with 
a given discipline and formulated as a problem, correctly formulated research 
problem, correctly selected resources (including the most important and recent 
scientific achievements or publications in the field showing the area discussed 
or neglected in the paper), and transparent inner structure consistent with the 
scientific standards and corresponding with the topic (introduction, theoretical 
assumptions, methodology, empirical verification, discussion, final conclusions, 
references – literature, bibliography and appendices if needed). In terms of formal 
requirements, the paper should have clear and transparent style, explicit and 
scientifically correct title and subtitles identified according to the methodological 
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requirements regarding scientific papers, logical structure, unified annotations/
footnotes and complete bibliography.

When writing and composing a scientific text, the author must meet certain 
objectives. The most important and the most frequent reviewers’ comments 
refer to:

• ability to utilize scientific knowledge in a given discipline (and 
interdisciplinary) and use it in practice or in theoretical reasoning;

• scientific value of the presented insights and studies, that is, how they 
contribute to the development of the discipline;

• scientific thinking based on solid methodological grounds; 
• methodological consistency with the strategy adopted and justification 

of its value for further applications (theory, directions of research, 
application);

• use of clear and precise scientific language;
• sensitivity to new phenomena, analysis and investigation thereof, pointing 

new directions of research, activities, social and educational changes;
• independent scientific thinking, critical reflections and interpretation 

abilities;
• exposition of the main thesis and ability to keep it in the narrative and 

expose it in certain parts of the paper;
• critical presentation of the content, precise analysis and reasoning;
• value of references, their relevance and scope.

Thus, it can be said that a paper which meets the scientific writing criteria 
must present: justification and critical review of references; properly formulated 
research problems and goals; methods used to collect, analyse and process 
data; adequate methodology; coherent and logical narrative; interpretation 
and conclusions regarding the research results (reasoning based on a logical 
presentation and well-thought interpretation).

To summarize, young scientists should be taught to prepare their scientific 
papers using particularly critical approach towards the research problem and 
the results presented in their texts. This helps to avoid a situation when a paper 
becomes a compilation (a collection of parts of other scientific works or even 
parts prepared by the researchers).

The main characteristics of a scientific paper is that it presents a piece of 
research, a discovery or a classification of facts, phenomena typical for a given 
area of pedagogical explorations. It is also worth remembering that highly valued 
elements of the paper are goals of the research, which are determined through 
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investigating the nature of new social and educational phenomena. In addition, 
papers which are considered valuable for the discipline development are texts 
which discuss new problems or issues presented according to methodological 
standards and the logic of scientific research. Publication of the paper, that is, 
dissemination of the research results not only shows new scientific facts, but also 
contributes to the development of the discipline and points to new areas and 
research problems worth further investigations. 

In general, it can be said that every scientific paper consists of three main 
parts: introduction, main body and conclusions.  Introduction presents briefly 
the focus of the whole text. Its role is to explain the title and the scope of the 
paper, as well as present chronologically the most important aspects discussed 
therein. This section should be interesting to attract the readers and encourage 
them to study the whole text. 

In the main body, the author presents theoretical, methodological and 
empirical assumptions of the research.  It is easy to notice that this part of the 
paper includes several aspects identified by adequate subtitles. The author must 
remember to keep the narrative consistent so that readers are able to identify 
the theses which connect certain parts of the paper. This ensures continuity and 
coherence of the text as well as smooth transition from one thought to another. 
The narrative should help the readers navigate between the certain components 
of the content. Many young scientists tend to expose specific problems which 
are not connected in a single whole. Also, the subtitles should clearly identify 
certain parts of the texts. When all subtitles refer somehow to the main title and 
are interconnected, it is easy to assess if the composition of the text is logical. 
The structure of the paper should be proportional, which means that certain 
problems should be given as much coverage as they deserve. 

The final part of the paper are conclusions. This section should confirm that 
the goals have been completed, the problem has been solved and the hypotheses 
have been verified. It should not introduce any new evidence. Everything what 
is written there should refer to the content of the previous parts. One should 
be careful not to draw conclusions reaching beyond that what is presented in 
the empirical part. This section should also have a statement that the problem 
presented can be further investigated as such or explored within other research 
areas resulting from it. One should also outline the limits of further scientific 
explorations and justify them, that will set the direction of the future studies. 
The awareness of the limited character of the work does not diminish its value, 
but rather shows new research perspectives. It is a valuable guideline for other 
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researchers. In addition, this section should present practical conclusions 
resulting from the work (as a discipline, pedagogy is not only theoretical, but also 
practical).

As for the composition, the most popular structure consistent with 
international standards is the following:

1) Title – precise, signals the problem;
2) Author/authors, affiliation, ORCID;
3) Abstract with an overview of the theoretical assumptions, methodology 

and research goal, research problem, methods and data analysis method 
as well as main conclusions; 

4) Key words with 3-5 crucial words describing the scientific categories 
exposed in the paper;

5) Introduction which focuses on the goal of the paper;
6) Theoretical assumptions which describe the research problem in the 

light of the scientific theories assumed and existing studies (theoretical 
interdisciplinary approach and knowledge of international publications 
regarding the problem is particularly important for the development of 
the scientific discipline);

7) Methodological assumptions of the research: 
 a) identification and justification of the research paradigm,
 b) identification of the goal and object of the research,
 c) identification of the research problems,
 d) formulation of the research hypotheses,
 e) identification of variables and indicators adopted in the research,
 f) justification of the methods, techniques and tools used,
 g) sampling and sample characteristics,
 h) research procedure;
8) Research results illustrated with statistical data in graphs, diagrams or 

tables;
9) Discussion over the results, which also refers to the theoretical 

assumptions and other existing studies;
10) Final conclusions (theoretical and practical applications);
11) Possible use of the research and directions of further investigation which 

could use the data presented in the paper;
12) References in alphabetical order (it is worth remembering that scientific 

texts must have annotations, that is, a list of exact references cited or 
mentioned in every part of the paper). 
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When writing a paper which is to be published in a scientific journal or a 
collective monograph, the author should also check the editorial requirements 
of the specific journal or publisher and potential limitations of the number of 
characters in the text. In social sciences, it is assumed that a paper should have 
20-40 thousand characters (half to one publishing sheet).

Scientific review composition

Writing a scientific review of a scientific monograph can be a challenge for 
young scientists. It is often confused with a summary. In addition, such reviews 
often lack critical evaluation. Thus, one must remember that good review does 
not summarize the book, but the content of the publication is only recalled for 
a specific purpose – to show the character of the whole text and, at the same 
time, draw reader’s attention, to encourage or discourage them to further 
reading.  Skilfully selected quotes may also enrich and illustrate the review. Thus, 
reviews which present all aspects important for the reviewed monograph and 
give complex evaluation are the most valuable. Therefore, a scientific monograph 
review presents all the important aspects: from the goal, content, structure and 
evaluation of the content through language to publication recipients.

Just like in case of scientific papers, diligence is extremely important 
when writing a review. The text will reflect whether its authors have read the 
reviewed monograph thoroughly. It means that the review cannot be based on 
a cursory look and it depends on the reviewers’ competence and their ability 
to notice shortcomings and omissions or emphasize its innovative and unique 
character. If the reviewed publication, its form or subject are not completely new 
to the reviewer, they will easily notice elements, motives and contexts worth 
mentioning. Therefore, it is worth remembering that young scientists should 
review monographs which are in the scope of their scientific and research 
interests, the area they are familiar with.  

In case of reviews, the volume is important. Of course, the reviewer must 
present in a comprehensive manner the advantages and disadvantages of the 
analysed publication and their own opinion, but one cannot forget that the 
readers expect a concise form with information which will prompt them to read 
the book or discourage them from reading if it is not worth it. 
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The most common structure of a scientific monograph review is the following:
1) Introduction – brief introduction to the text (usually not longer than 3-5 

phrases) that aims at attracting the reader with the content of the review 
and the subjective evaluation presented in it.

2) Information part describes the object of the review, the problems 
it presents and gives main information about the book. In case of 
monographs, the main theses, used resources/research project or critical 
approach are exposed in this section.

3) Evaluation section is the key component of the review. This is what 
differs the scientific review from other genres like summary, report or 
description. It must discuss the advantages and disadvantages of the 
monograph, as well as the subjective evaluation made by the reviewer. 
This part of the text should be the most complex and internally divided. 
The most common structures are: division into two big paragraphs which 
present the positive and the negative aspects of the book, or division 
into sections which evaluate specific monograph elements (for example, 
thematic areas, language, structure, methodology).

4) The information and evaluation sections may be either clearly separated 
or they can interlace freely. That depends on the style and scientific-
creative invention of the reviewer.

5) Summary must close the text in a manner relevant to the form. It is there 
where the final evaluation is presented and where potential readers who 
might find the monograph interesting are identified.

When preparing a review, the doctoral student should answer several 
questions. These are: Does the monograph show new approach to the problem 
and if yes, in what scope? Are the references selected and used adequately? What 
are the main theses presented by the author? How can the author’s research 
competence be evaluated? Is the narrative and reasoning clear and coherent? Do 
scientific methods, tools etc. are sufficiently rich and do they help understand 
the text?

When formulating the evaluation (critical narrative), one must remember 
that the assessment of the reviewed text and its value must be objective, done 
with full responsibility and based on the generally accepted criteria, justified and 
well-thought. However, a subjective comment of the reviewer is also a part of the 
review; it is very individual, but always supported by a reasoned argumentation.

Very often young scientists who work on their first scientific reviews make 
mistakes. The most common include:
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a) confusing review and summary, too much reference to the content while 
neglecting evaluation; 

b) compositional short-cuts, for example describing a book chapter-
by-chapter which is boring and does not really say much about the 
publication; 

c) misunderstanding of the convention (e.g. using relevant criteria for 
promotion/popularisation to asses a scientific text);

d) insufficient knowledge, lack of technical or linguistic competence (for 
this reason, it is recommended to review those texts which are coherent 
with one’s scientific-research interests – without it even following all the 
above-mentioned rules will bring results).

Of course, any guidelines and principles presented above should be treated as 
one of the many and in the light of the criteria used for different scientific texts. 
Thus, they are not strict and absolute framework, but rather guidelines. 

Conclusions

The paper focuses on practical guidelines based on solid methodological 
principles of writing scientific texts by young scientists – doctoral students. The 
elements of preparation to write a scientific paper and a scientific monograph 
review have been presented. It is a quintessence of the methodological knowledge 
and it shows how to navigate through different stages of scientific writing. The 
text is of particular value and importance for the young individuals who have 
just began their scientific journey and who often lack skills necessary to prepare 
scientific narratives and thus, fail to comply with the principles of writing different 
scientific texts. That is why, the authors present synthetically the essential aspects 
of preparing a scientific paper or a scientific review and provide comprehensive 
guidelines according to the latest writing and research standards in the field of 
social sciences and humanities.



21Preparation of Scientific Paper…

Abstract: The paper presents methodology of writing scientific papers. The text 
aims at showing some issues connected with paper composition, presentation of 
methodology as well as with discussing the results and formulating conclusions 
and practical recommendations. The authors also focus on theoretical preparation 
of a scientific paper and selection of adequate references. They also discuss 
preparation of scientific reviews. 

Keywords: scientific paper, paper review, paper composition, research methodo-
logy, literature selection, preparation of content
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VALUE ORIENTATION OF  
THE 6–7-YEAR-OLD PRE-SCHOOLERS: 
CHILD’S ETHNIC ENVIRONMENT  
IN THE FAMILIAL EDUCATION SYSTEM

Introduction

Only the Romanian people created from “man” a derivative loaded with all 
the ideal to which man must aspire; only the Romanian people saw in “man” this 
potency of supreme quality, which can exist in the world. The notion of humanity 
implies itself a vast idea about man; in this man it was given a goal, a purpose.

Romanian humanity has many meanings; it is diffusely present in a multitude 
of characteristics of the Romanian people. It is a general name for all kinds of 
honest, attentive, sincere, understanding relationships, free of signs of deception. 
Therefore, humanity represents an accumulation of qualities that confer the most 
important title: That is a Man.

Theoretical Assumption

There is a hypothesis by which Socrates believes that people commit evil out 
of ignorance. We would add to this ancient statement the fact that people can lose 
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their quality as human beings and, because they forgot to ask their fundamental 
questions, they lost the habit of asking themselves, of questioning themselves. 
Humanity – that quality of being a simple man, appealing, on the one hand, to 
the wisdom of our ancestors condensed in popular sayings and, on the other, to 
a few thinkers who analysed the virtue of humanity, highlighting its multitude of 
forms in which social reality can manifest.

To be a “Man” means to be an individual who realizes what are the true qualities 
of a human being. “Humaneness” is the way all the individuals act and the actions 
that descend from individuals having or showing compassion, benevolence, 
consideration, tolerance and virtue. It is possible to act in isolation, but a relationship 
with others is the normal relationship of the individuals with their fellows and 
peers, that is, humaneness can be practiced only in the social environment. Of 
course, regardless to humaneness, in the socialization process itself, selfish interests 
are pursued, but they are seen as simple indifference to others.

Another hypothesis is more related to experience. In the popular vocabulary 
we find the phrase “I am a Man towards someone”, which means that “I pay 
attention and honour to him/her”, “I avoid treating him/her as rudely as he/she 
may deserve”. This gives no reason to believe that humaneness is needless or 
is powerless. On the contrary, he/she who wants to control selfishness or even 
individualism, is eager for amazing acts, but does not use anyone, required great 
self-control and virtue. Even more virtues and self-control are required for the 
effort to live one’s life for the benefit of others, in the service of others. Therefore, 
we can say that, where humaneness persists, there is no room for individualism.

According to the hypothesis stated by Racoveanu, humaneness is “A bouquet 
of the soul”, and its ornaments are the love of strangers, keeping the word, 
sentimental honour, sacrificial disposition, spiritual justice, generosity, modesty, 
faith in God.

The aim of the research lies in establishing the pedagogical landmarks and 
elaborating the pedagogical experiment of the axiological orientations for pre-
schoolers of 6-7 years old in the formation of the individual and the human. The 
objectives to be fulfilled were:

1.  Identifying, revealing the conditions and ethno-pedagogical factors of 
the value orientations for pre-schoolers aged 6–7;

2.  Carrying out the pedagogical experiment in three stages;
3.  Analysis of the obtained results based on the experimental stages in the 

context of popular education;
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4.  Description of some models and micro-models of popular education in 
the formation of pre-schoolers’ value orientation.

It was established that the problem of ethnic identity can be solved starting from 
pre-school age by forming axiological guidelines based on the values of ethno-
culture, which is the totality of phenomena developed by a certain ethnos and the 
objects of material and spiritual life, creating its specificity which is reflected in 
the ethnos’ language and in the ethno-genesis of the people (origin) that is itself 
the basis of the genesis (birth) of its culture, and is reflected by the Romanian 
folklore as a system of moral norms recommended for pre-school education. 
Also, it was established that popular pedagogy is the core of axiological formation 
and spiritual values promoted by folklore. It can be included in a programme of 
education of the moral ideals of the people, which combines the active sense of 
humanism, honesty, love of work, intellectual perfection and esteem for people, 
becoming a basic pillar of modern pedagogy in the perspective of the formation 
of ethno-cultural and inter-cultural orientations in pre-schoolers. In this sense, 
popular pedagogy is an inexhaustible treasure of popular wisdom, which educates 
the individual in national and general-human spirit, which favours the formation 
of personality in interaction with other members of society [5, p. 68].

It has been scientifically demonstrated that the implementation of national 
values in the contents of the formation of axiological orientations for pre-
schoolers from the perspective of family ethno-pedagogy has contributed to 
establishing a necessary coherence between educational content and socio-
cultural environment, strengthening cultural identity, promoting specific social 
and cultural values. The creation of openings to other cultures and other systems 
of moral and aesthetic values, the satisfaction of national needs and aspirations are 
a necessary condition for the true democratization of contemporary Moldovan 
society. Analysing the factors and methods that influence the formation of ethnic 
identity and its impact on the society in which they live, we distinguish the 
mechanisms for regulating social behaviour in society from the position of the 
concept of self [3, p. 48].

It was theoretically argued that the ethno-cultural capital of the family, socially 
validated proved its validity and right to exist in various existential circumstances 
ensuring: 

• survival (functioning as an internal guidance system); 
• decision making (constituting a valuable source of information and 

education);
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• setting boundaries (drawing the boundaries necessary to protect the 
mental health of the family in the context of cultural heritage); 

• communicating individual emotional needs through a family-specific 
vocabulary (expressing a range of emotions and feelings, etc.);

• emotional orientation of the family (constructive/positive or destructive/
negative); 

• the unity and resistance in time of the family (especially, through the 
universal affective values); 

• self-determination, self-realization, self-actualization and self-affirmation 
of the couple’s partners through the joy of living together as a couple and 
the satisfaction of life and long-term happiness; 

• the perpetuation in time of both the inherited affective values and the 
system of created values; consolidating a family-specific emotional 
universe derived from the partners’ families of origin; 

• the foundation on which the affective spectrum of the descendants 
(children) will be created, thus becoming affective traditions of some 
dynasties. 

The key to the success of communication in family interpersonal relationships 
is the partners’ awareness of priority individual needs: women’s needs versus men’s 
needs (the need for security, the need for home and the desire to have children. 

Approaching children’s folk creation, we should state that it is structured 
in several categories, having all some common fundamental elements: type 
of versification, poetic images and the way of composing the entire rhythmic 
and sound system; permanent transformation and adaptation to the spiritual 
requirements of the child – it is a certain school of life, which stimulates the 
ability to live, a complex activity that reflects the world and society.

It was determined that the educational environment has several functions 
depending on the examination points: as a totality of possibilities for education, 
for the development of abilities and personality potential; as well as a means of 
training and development, when the educational environment is not only from 
the pedagogy, but also from the child. In the case when the child chooses or 
builds his/her educational environment, he/she becomes the subject of self-
development, while the educational environment becomes an object of choice, 
an object of design and modelling. Thus, the educational environment of a 
certain family is initially designed theoretically and then practically modelled 
by the objectives of education, the specific features of the children’s contingent 
and psycho-social and ethnic conditions; as an object of psycho-pedagogical 
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expertise and monitoring, the necessity of which is dictated by the permanent 
dynamics of the educational and ethnic environment. 

Our research addresses the problem of the formation of axiological orientations 
in children of high pre-school age from a less explored and used perspective, i.e. 
that of the traditional Romanian values. Through the pedagogical experiment 
that we undertook, we aimed to highlight the contribution of different popular 
culture elements to the formation of axiological orientations in pre-schoolers, by 
exploiting the activities in kindergartens.

Methodology

The scientific research methodology includes scientific documentation, 
investigation, experimental methods (observation, interview, the study of 
subjective behaviour by observation), pedagogical experiment, statistical and 
mathematical methods.

The experiment is focused on highlighting the contribution of different 
popular culture elements to the formation of the axiological orientations of the 
6-7-year-old pre-schooler on the following abilities:

• the child’s attitude and behaviour in inter- and intra-generational relations 
in the spirit of Romanian traditions;

• positive attitude and correct behaviour towards birthplaces as an 
expression of patriotic conscience;

• positive attitude and behaviour towards work – the creator of all values;
• positive attitude and behaviour towards nature as an environment of 

human existence – a source of wealth and beauty. 

Discussion

The ethnic environment influences the level of general personality culture, 
the level of inter-cultural education, the level of tolerance of genotypic factors, as 
well as that of ethno-pedagogical factors and also of all-natural factors that exist 
and function independently of the individual. The specific feature of the micro-
environment consists in the direct interaction with the personality.

On the one hand, the social micro-environment is the factor, which accelerates 
or slows down the process of self-realization of the personality, on the other 
hand, it is a necessary condition for the successful development of this process. 
So, the family presents itself as a molecule of popular education. It ensures the 
individualization of the goals and the content of the educational process; it creates 
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conditions for the development of children, for the transmission of the social 
experience among generations [7, p. 34].

The analysis of the researched literature led us to the idea that the family 
develops particularities which reflect the people’s life positions, the particularities 
that have been preserved until now. Some features in their appearance have been 
formed from the beginning, others have been modified in the course of time. 
Children’s birth and education are a necessary condition for the preservation of 
the people themselves. Thus, the family is the cell of the nation [2, p. 33].

The family tolerance culture includes adequate and conscious reality 
perception of family particularities and the ability to guide their escape from 
prejudice, acceptance of themselves and others in order to interact in a democratic 
spirit [8, p. 43]. The greatest wealth of a nation is children and the integrated 
pedagogical process that amplifies the educational factor and the means system, 
able to create a harmony between consciousness, behaviour and activity, leads 
to children’s early training in the process of education, self-education, mutual 
education, re-education, social assistance, maximum assurance of the child’s 
independence in the education process; differentiated attitude towards the 
personality by respecting the individual age particularities; the cult of the 
ancestors, mother and child, or that of Man and the Humaneness [6, p. 70].

It was stated that the formation model of axiological orientations in pre-
schoolers from the family ethno-pedagogical, systemic, formative, curricular 
and psychological perspective is a pedagogical sub-system (theoretical and 
praxiological) within the system of pre-school education and social assistance. 
The forms and ways of forming axiological orientations in pre-school children 
from the perspective of family ethno-pedagogy are dependent on the children’s 
age peculiarities and socially accepted values, which must be transmitted through 
education by valorising the creations of popular culture, especially in the local 
ethno-folk area [6, p .74].

The possibilities of valorising this potential are numerous, and they will be 
identified, used and popularized by: the determination of the possibilities of 
valorising popular culture in the formation of axiological orientations in children 
that can be achieved through expressly organized experiments and/or knowledge, 
promotion and generalization of educators’ efficient practices in the activity 
dedicated to children; practitioners’ experience is relatively rich, but insufficiently 
known and stimulated; the fact that fairy tales, stories and legends are more 
accessible to children aged 6–7, it does not exclude the possibility and necessity of 
using other folk productions to form value orientations for this age category.
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Based on the general objectives of pre-school education, value system of 
family ethno-pedagogy and relevance criteria of new educational objectives, we 
organized the ascertaining experiment for pre-schoolers in order to determine 
their value orientations. The experimental part of the research is focused on the 
results of the theoretical study conducted during the years of doctoral studies. 
The pedagogical experiment was performed in three stages: the ascertaining 
experiment, the training experiment and the validation experiment. The 
ascertaining experiment aimed to determine the degree of educators and pre-
schoolers’ knowledge of cultural values related to popular education as a priority 
factor of lifelong learning.

The pedagogical experiment on promoting the family ethno-pedagogy values 
in rural conditions consists of the purpose, objectives, principles, content, criteria, 
forms and methods of the pedagogical activity dedicated to preschool training in 
the context of family ethno-pedagogy and social assistance.

Regarding the research sample, the pedagogical experiment was carried out 
within the pre-school institutions from: Peresecina and Donici villages of Orhei 
district; Măgdăceşti and Măşcăuţi villages of Criuleni district. The experimental 
sample included: Peresecina pre-school institutions – 48 children; Donici – 
15 children; Măgdăceşti – 23 children; Maşcăuţi – 16 children (Figure 1).

Figure. 1. Distribution of children participating in research by institutions 
Source: own research.

At the stage of the ascertaining experiment, there were diagnosed 102 pre-
schoolers and 88 educators who were divided equally into two groups: control 
group and experimental group. In order to study the problem related to the 
popular traditions and folklore knowledge, there were questioned 5–7 years old 
children in the kindergartens from Peresecina and Donici villages, Orhei district, 
Măgdăceşti and Măşcăuţi, Criuleni district. The questionnaire was conducted 
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during the year of 2020. In this questionnaire there participated 102 children, 
of which 22 are educated by grandparents, 64 by parents and 16 by parents and 
grandparents. The results of the questionnaire are recorded in Table 1.

Table 1. The degree of pre-schoolers’ knowledge related to popular traditions  
and folklore 

Items Answer
Control 
group 51

Experimental 
group 51

No. % No. %

What popular 
traditions do you 
know?

They could name popular 
traditions 30 58.82 30 58.82

They do not know popular 
traditions 21 41.17 21 41.17

What religious 
traditions do you 
know?

The children named many 
religious holidays 35 68.62 34 66.66

They did not name religious 
holidays 16 31.37 17 33.33

What examples do 
parents educate you 
with?

Parents educate them through 
appropriate behaviour in  
the family and society

11 21.56 11 21.56

They gave evasive answers 20 39.22 21 41.17
They pleaded for the church, 
prayer, tolerance, forgiveness 20 39.22 19 37.25

What examples 
do grandparents 
educate you with?

Grandparents are more attentive, 
benevolent, forgiving 14 27.45 13 25.49

They gave evasive answers 20 39.22 22 43.14
They didn’t answer 17 33.33 16 31.37

What does  
the fairy-tale 
educate?

The fairy-tale teaches that good 
defeats evil 20 39.22 22 43.14

The fairy-tales written by Ion 
Creangă 31 36.78 29 56.86

What do the games 
educate?

If they are connected and 
adapted to the objectives 
of popular games, they will 
contribute to the moral 
formation of the personality

27 52.94 26 50.98

There are answers related to  
the community, group 24 47.06 25 49.02
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What does the 
proverb educate?

It is a teaching that comes from 
previous generations 24 47.06 23 45.09

They don’t know anything about 
the proverb 27 52.94 28 54.90

Do you watch TV?
(What does TV 
teach you?)
What shows do you 
watch? Name your 
favourite heroes.

They watch cartoons, shows and 
movies 28 54.9 27 52.9

They prefer to play, that’s why 
they rarely watch TV 21 41.2 20 39.2

They are deprived of TV because 
their parents forbid it 3 5.9 4 7.8

What does the 
educator tell you 
about these notions?

The educators use the most often: 
the game and the story 29 56,86 28 54.90

They gave evasive answers 22 43,14 23 45.09

What qualities 
do traditions and 
folklore teach you?

Folklore influences children’s 
education 21 41.2 20 39.2

I know some species from 
children’s folklore 11 21.6 13 25.5

They came with some answers: 
Easter holidays, prayers 19 37.3 18 35.3

Source: own research.

These reflections are like models of family education from an ethno-
pedagogical perspective. The children noticed that the grandparents are the 
greatest educators, mentioning the decency, humanity, love for the grandchildren 
and, in general, for the children. Grandparents know everything, they can do 
everything and they always serve us as a positive example in education.

To the question “What does the fairy-tale educate?” we concluded that: 
39.22% of the control group and 43.14% of the experimental group understand 
that the fairy-tale teaches that good defeats evil, that the characters are great and 
they want to be like the heroes in the fairy-tales for being able to change the world 
through the humaneness of Făt-Frumos (Prince Charming) in the fairy tale, 
humaneness being correlated with good and truth against evil; 36.78% from the 
control group and 56.86% from the experimental group named some fairy-tales 
written by Ion Creangă as: “The Purse with Two Pennies”, “The Goat with 3 Kids”, 
“Dănilă Prepeleac”, “The Old Man’s Daughter and the Old Woman’s Daughter” 
mentioning that through the heroes of these fairy-tales we can see real people 
who fight for the good. They also came up with such examples of fairy-tales as: 
“Bathing”, “At the Cherries”, “The Hoopoe”.
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For the item “What does the game teach?” the answers were distributed: 
52.94% from the control group and 50.98% from the experimental group – they 
started from the fact if they are selected and systematized according to certain 
principles, if the curricular contents are adapted to the objectives of popular 
games, if they are connected to the natural mechanisms of moral formation of the 
child’s personality, and if the methodical guidance of popular games is intended 
to valorise the general and ethnic specifics codified in popular games to form 
the pre-schoolers’ moral profile; 47.06% of the control group and 49.02% of the 
experimental group came up with various answers related to the community, 
the group, the development – a fact that shows that popular games can become 
a basic means in the moral formation of the pre-schooler’s personality.

The proverb for 47.06% of the control group and 45.09% of the experimental 
group is a kind of teaching that comes from previous generations about diligence: 
Man learns as long as he lives about humaneness: Humaneness is more expensive 
than wealth; about morality: Diligence carries the household; about work: Honour 
is gained through work and good deeds, about patience: Be master of your life for 
better or for worse. In this context we conclude that parents, grandparents and 
educators use the proverb as an educational tool. About 52.94% of the children 
of the control group and 54.90% of the experimental group know nothing about 
the proverb.

The answers to the item “Do you watch TV? (What does TV teach you? 
What shows do you watch? Name your favourite heroes)” contributed to the 
children’ distribution into three groups: 54.9% of the control group and 52.9% of 
the experimental group often watch TV, especially cartoons, shows and movies. 
Children are influenced by TV, from which they learn different behavioural 
patterns; 41.2% of the control group and 39.2% of the experimental group prefer 
to play, so they rarely watch TV; 5.9% of the control group and 7.8% of the 
experimental group are deprived of TV because their parents forbid it. (Figure 2).

When elucidating the next item, “What does the educator tell you about these 
notions?” children’s answers were distributed as follows: 56.86% of the control 
group and 54.90% of the experimental group of children pointed out in their 
answers that teachers more often use the game and fairy-tale as folk species, 
less often the proverb in kindergarten. From our observations we noticed that 
proverbs and sayings as factors of popular education are more often used by 
grandparents, less often by older parents and educators and very rarely by young 
parents. This is explained by the lack of life experience. About 43.14% of the 



33Value Orientation of the 6–7-Year-Old Pre-Schoolers…

experimental group and 45.09% of the number of children in the experimental 
group gave evasive answers.

Figure 2. Distribution of children’s answers for item 8 
Source: own research.

For the question “What qualities do traditions and folklore educate?” the 
children came up with the following explanations: 41.2% of the control group 
and 9.2% of the experimental group outlined the idea that these factors influence 
children’s education (they teach us to value work and try to be helpful, to listen 
to the elders and to help them and follow their advice, be friendly, appreciate the 
good qualities of those around us, etc.); 21.6% of the control group and 25.5% of 
the experimental group know some species from children’s folklore (counting, 
language twisters, children’s games); 37.3% of the control group and 35.3% of the 
experimental group came with answers related to traditions such as: the Easter 
holidays, the prayer as well as the fairy-tales which give colours to their life.

The results of the questionnaire for items 9 and 10 are presented in Figure 
3. The fact that many children do not know the popular traditions and folklore 
determined us to establish the causes of these deficiencies in their development 
and education. This made us come to the idea: “Do educators know these 
traditions, customs and habits?” Thus, we came to the following stage of the 
research with the objective: highlighting the knowledge level and appreciation of 
the educational possibilities of traditions and folklore by educators. 
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Figure 3. Distribution of children’s answers for items 9 and 10 
Source: own research.

For this purpose, we conducted the survey among educators (Figure 4). 
We decided to study the educators’ opinions on popular traditions that have a 
beneficial influence on the children’s axiological formation in the spirit of respect 
for popular traditions, for their continuity in order to elucidate other aspects of 
the issue. The items that made up the following questionnaire were: Tradition 
knowledge, Tradition appreciation, Tradition influence on education (Table 2).

Figure 4. Educators’ distribution by institutions, participating in the experiment 
Source: own research.
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Table 2. Educators’ knowledge about popular traditions 

No. Items Answer
Control 
group 44

Experimental 
group 44

No. % No. %

1. Tradition 
knowledge

They have a broad imagination about 
popular traditions 18 40.9 19 43.2

They know some popular traditions 17 38.6 16 36.4

They don’t know popular traditions 9 20.5 9 20.5

2. Tradition 
appreciation

They identify the traditions correctly 12 27.3 11 25.0

They confuse the popular traditions 
with the religious traditions 14 31.8 15 34.1

 They have a sceptical attitude 12 27.3 11 25.0

They haven’t any attitude 6 13.6 7 15.9

3.
Tradition 
influences 
on education

Traditions influence the education 11 25.0 10 22.7

They don’t influence 4 9.1 5 11.4
The educators use traditions in their 
activity 15 34.1 14 31.8

The educators don’t use traditions in 
their activity 10 22.7 9 20.5

The educators don’t have any answer 
or they have evasive answers 4 9.1 6 13.6

Source: own research.

The results were particularly interesting. As the children’s explanation could 
only be brief, fragmentary, insufficient for the reconstruction of the games, we 
decided to contact the grandparents ourselves to capture the contribution of 
these games to children’s education. As for occupations, we limit ourselves to 
noticing, for the time being, the enrichment of children’s knowledge on this topic.

The following examples refer to the games reported by children, practiced by 
them at present, and their description belongs to us. From the children’s words, 
they used to play folk games: “de-a strigata”, “de-a hoina (oina)”, “de-a sari mălai că 
tot te tai”, “în pumni” or “de-a boii popii” and for little children” sălaş, sălaş”. The 
girls were playing with dolls. Of course, the game with dolls is found everywhere 
and at all times as it is evidenced by specialized studies. The novelty is only about 
making the dolls.
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The analysis of theoretical and praxiological materials led us to the idea that 
the characteristics of lifelong learning result from those of popular education:

• education does not end with the completion of studies, but covers the 
entire existence of the individual; 

• education does not exclusively mean adult education, it unifies all 
components and stages of education: preschool education, primary 
education, secondary education, high school education, university 
education, postgraduate education;

• education includes formal and non-formal modalities: planned learning, 
accidental (spontaneous) and social learning;

• community, social groups, the whole environment play an important role 
in educating the individual in the society; 

• the kindergarten will have the role of integrating and coordinating all 
other educational influences; 

• in spite the elitist character of education, lifelong education asserts itself 
with a universal and democratic character; 

• the main functions of lifelong learning: integration and mutual adaptation 
of the individual and society.

Summarizing the general ideas of popular and lifelong education, we highlight 
certain aspects that differentiate them, see Table 3 [3, p. 87].

Table 3. Criteria for analysing lifelong learning and popular education

Criteria Lifelong education Popular education

Participant
The participant is integrated 
institutionally by orientation 
and guidance

The participant is integrated 
into the family; environment; 
community, of which: 
parents, grandparents, 
guardian, brother, sister, 
uncle, God father, cousin, etc

Resource They are allotted and planned, 
used under supervision They are unplanned

Place of development Institution In the family, in the street, in 
the yard, at the museum, etc. 
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Content

The content is selected, 
hierarchized and programmed 
on the basis of some socially 
relevant psycho-pedagogical 
criteria

The content is selected 
spontaneously, traditionally 

Time
Time is institutionally 
organized, staggered on cycles, 
programs or modules

At any moment and place 

Evaluation

The transition from one cycle 
to another is institutionally 
defined and conditioned by the 
results obtained in different 
tests; progress is recognized and 
socially attested by documents 
of diplomas type.

Daily practical situations and 
activities

Source: own research.

Regarding the experimental validation of the model for the formation of 
axiological orientations in pre-schoolers from the perspective of family ethno-
pedagogy, the validation stage aimed the measurement of the final level of 
the formation of children’s axiological orientations such as the analysis and 
interpretation of the data of the pedagogical experiment. The research tools 
applied at the ascertaining experimental stage were repeated in the validation 
stage of the pedagogical experiment as well: testing, survey, analysis of test results, 
statistical and mathematical processing of experimental data, generalization of 
results.

As we have already mentioned, our research addresses the problem of the 
formation of axiological orientations in children of high preschool age, from 
a less explored and used perspective, that of the traditional Romanian values. 
Through the pedagogical experiment that we undertook, we aimed to highlight 
the contribution of the different popular culture elements to the formation of 
axiological orientations in pre-schoolers, by exploiting activities in kindergartens.

The experimental validation aimed to determine the progress made by pre-
schoolers in promoting the family ethno-pedagogy values. Table 4 elucidates the 
results of the final children’s evaluation of the experimental group and of the 
control group for the items What popular traditions do you know? and What 
religious traditions do you know?
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Table 4. Comparative presentation of the results of the final evaluation of  
the experimental and control groups for items 1, 2.

What popular traditions  
do you know?

What religious traditions  
do you know?

They could 
name the 
traditions 

They don’t 
know 

popular 
traditions 

Children 
named several 

religious 
holidays

Children 
didn’t 

mention any 
religious 
holidays

Ascertaining

Control 
group 58.82% 41,17% 68.62% 31.37%

Experimental
group 58.82% 41.17% 68.62% 31.37%

Experiment

Control 
group 60.78% 39,22% 68.62% 31.37%

Experimental
group 86.27% 13,73% 90.20% 9.8%

Evolution of children’s 
training level +27.45% +27.44% +21.58% +21.57%

Source: own research.

The evolution of children’s knowledge for the item “What popular traditions 
do you know?” is 27.45%. Thus, 60.78% of the children of the control group and 
86.27% of the children of the experimental group were able to name the popular 
traditions; 39.22% of the children of the control group and 13.73% of the children 
of the experimental group do not know the popular traditions. Regarding the item 
“What religious holidays do you know?”, 68.62% of the children of the control 
group and 90.20% of the children of the experimental group named correctly 
several religious holidays.

Conclusions

In conclusion, we mention that the family, as a value of an axiological 
continuum that is called to promote moral good, health, truth, faith, beauty, 
sacredness, honesty, national values, can be defined as a treasure of socio-human 
values; the functions of the child’s adaptation and integration into the society are 
achieved through lifelong education, starting from popular education; lifelong 
education exercises a corrective function, it removes the difficulties of current 
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education for change from the perspective of prospective education; the research 
can serve as a support for the development of the concept of national education 
in the Republic of Moldova; and the pedagogical model for the formation of 
axiological orientations in pre-schoolers from the perspective of Family Ethno-
Pedagogy in pre-schoolers can be applied in extra-didactic and extra-curricular 
activities in pre-school institutions and primary education.

Abstract: The forms and ways of forming axiological orientations in pre-school 
children from the perspective of Family Ethno-Pedagogy are dependent on the 
children’s age peculiarities and socially accepted values, which must be transmitted 
through education by valorising the creations of popular culture, especially in the 
local ethno-folk. The realization of the pedagogical experiment regarding the 
promotion of the Family Ethno-Pedagogy values in the conditions of the rural 
sector refers to the purpose, objectives, principles, content, criteria, forms and 
methods of pedagogical activity dedicated to pre-school training in the context 
of Family Ethno-Pedagogy. Thus, the objective of the research is highlighting the 
knowledge level and appreciation of the educational possibilities of traditions and 
folklore by educators. 

For this purpose, we conducted the survey among educators. The analysis of 
theoretical and praxiological materials led us to the idea that the characteristics of 
lifelong learning derive from those of popular education. The experiment aimed to 
highlight the contribution of different popular culture elements to the formation 
of the axiological orientations of the 6–7-year-old pre-schooler focusing on 
attitude, behaviour and relating with environment and community. At the same 
time, by the pedagogical experiment that we undertook, we aimed to highlight the 
contribution of different popular culture elements to the formation of axiological 
orientations in pre-schoolers, by valorising the activities in kindergarten.

Keywords: popular education, value, pre-school, Ethno-Pedagogy, family
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FORMING AXIOLOGICAL ORIENTATIONS 
FROM THE PERSPECTIVE OF FOLKLORE  
AND FAMILY TRADITIONS AT PRE-SCHOOL 
AGE

Introduction

The tradition, as a set of concepts, customs and beliefs which are established 
within social and national groups, has its specific feature for each group. Without 
being fully synonymous with tradition, the terms as usage, custom and practice are 
used in the same sense. Customs and practice could be considered as the actions 
of the tradition, alongside with which the spiritual songs and poetry, transmitted 
orally from generation to generation, would enter.

Through its Latinity, the Romanians are a passionate people. Its traditions 
are dominated by cults: the sacred cult, the labour and land, the homeland, the 
ancestor’s, the child, the humanity, the kindness and beauty cults. As follow, we 
will refer to how these cults were reflected in folklore and traditional practices, 
highlighting their formative role of the axiological orientations to the children.

The cult of the sacred is the supreme cult among the Romanian people. In the 
traditional family, the child is taught from an early age with certain behaviours 
that express love, gratitude, hope, and trust in God, Lord Jesus Christ and Holy 
Lady. The child learns prayers by which he asks for divine protection, starting 
from the angels and continuing with Our Father and Our Lady. The prayer is 
found in the school curriculum in the first half of the last century [1, p. 82].
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We take over from traditions what corresponds to a certain affective state of the 
new generation and, at the same time, what is imposed by their quality and what 
is prestigious; the prestige itself being given by the respect for the forerunners. 
The tradition explains both, the connection in time and the continuity of social 
relations through its formative role: it offers activity models exempting the human 
being from the research on how to solve each situation, leading, at the same time, 
to social and national solidarity in time and space.

Theoretical Assumption

According to Nicolae Silistraru, “the important and always actual theme of 
“Pluguşorul” (literally translated little plough) symbolizing difficult, but necessary 
work - the growth of the rich wheat crop, the bread production, without which 
the human society cannot exist, the veracity of the characters (the ploughman, 
the blacksmith, the harvesters, the miller), the expression of ideas and dreams, 
the people’s morality, the developed and at the same time rustic artistic sense 
simply adapted to concrete-historical conditions - all these qualities determined 
the longevity of this popular poetry, this agrarian motif in carols being the most 
frequent even today” [9, p. 76].

The cult of labour is expressed in popular paremiology. The proverbs, 
sayings, and riddles have a pronounced didactic character, being accessible and 
understandable to children through the plasticity of language and suggestive and 
intuitive character. Thus, labour is useful and necessary: A handful of trade, (is) a 
handful of gold; A good beginning is half the battle; The pig doesn’t put on weight 
on Christmas evening; Haste makes waste; Strike while the iron is hot; Never 
put off till tomorrow; The early bird gets the worm; Sloth is the key to poverty; 
Idleness is the key to beggary; Deeds, not words.

Methodology

The theoretical-methodological concepts of the research establish a wide 
spectrum of scientific knowledge in the fields of psychology, social psychology, 
ethno-psychology, pedagogy, ethno-pedagogy. It reveals the essence of the 
particularities, the functions of their formation mechanism. The orientations of 
the ethnic values are the ethnic hills, the values and the general norms, which 
actively determine the development of the ethnic group. It is manifested both at 
the level of the individual’s existence in a social way and at the existing level of the 
individual in a social way. 



43Forming Axiological Orientations…

Discussion

Ethnic values include the cognitive component, in which the person’s 
experience is concentrated and based on which the knowledge of reality takes 
place, which constitute ethnic values, the affective component, which reveals the 
individual’s feelings about the attitude towards values and which determines the 
person’s meaning towards this behavioural attitude, which is based on the results 
of the last two components. [4, p. 47]

We are convinced that the basic ideas of perpetual pedagogical thinking 
find their roots in popular pedagogy, not explicitly, discursively and logically 
cohesive, but implicitly at the level of popular suggestion and wisdom, considers 
B. Şerbănescu. In the author’s vision, the epistemic aspect of the folkloric 
educational conception and the axiological aspect, referring to the educational 
valences of folklore, constitute the educational aspects we need to rely on when 
researching folklore.

The traditions passed down from generation to generation (stories, advice 
and literary folklore) and through traditional practice (customs and traditions) 
are not the only proof of our people’s concern for the perpetuation of the national 
being, but also an inexhaustible source of inspiration for modern pedagogy, as well 
as for ethno-cultural and inter-cultural education. The tradition’s spontaneous 
character does not mean, by far, that it is unconscious, but, on the contrary, its 
transmission has always been intentional. The tradition forming process itself 
presupposes a selective accumulation of experience, and its transmission is not 
only due to imitation, but to the intention that the customs and traditions shall be 
carried on because that’s how it’s good, that’s how it should be, and that’s how we 
got from elders. The standard elements are always enriched by new contributions, 
determined by the attitude of those who transmit the traditions.

At a popular level, the children begin to learn cultural elements into the family, 
starting from the first years of their lives, and continue throughout it in social 
communities and schools in a systematic way. The education itself is a tradition, a 
whole process in its broadest sense. The fact that education at some point becomes 
a specialized and institutionalized social activity and tradition, the fact that school 
education is organized and systematic, and the tradition acts spontaneously, does 
not diminish its formative role on the child’s personality [9, p. 16].

The child’s value orientation towards the understanding of good and evil, as 
it happens through the fairy tale, allows the gradual transition to value-oriented 
behaviour. The language of the fairy tale is attractive and convincing. Standard 



44 Doinița Obada, Katarzyna Jagielska

formulas are easily memorized and train the children to follow the action (... and 
there is much more ahead…), the sayings are related to facts and consequences, 
which allow the children to make the connection between deed and reward, not 
only at the level of fairy tale events, but also in the daily life.

Folklore is a specialized branch of tradition. In a limiting conception, folklore 
includes all the popular artistic works – literature, music, choreography and 
plastic arts. The greatest popular works of our people are related to the crossroads 
in national history when the popular imagination created models of heroes and 
deeds that people believed in and wanted to imitate. In an ethno-cultural context, 
proverbs and sayings are the quintessence of the lessons learned from the daily 
life experience, from the successes and failures suffered by the commoner while 
confronting reality. The concrete folkloric creations – music, poetry, dance, 
traditional costume, etc., express the complexity of the Romanian popular 
spirituality, in which the fantasy is intertwined with reason, the aesthetics reflects 
and explains pragmatically the world [9, p. 62].

Popular pedagogy  is “that pedagogy which is not written anywhere, but 
which, nevertheless, exists in another form. There are education rules, which are 
inherited from generation to generation and which, seen from the perspective, 
appear to us as a whole life system of a nation and an era. This is the very popular 
pedagogy, of the whole nation, an existence above animality; in a way, it is more 
valuable than modern education. As long as the education ensures the growth 
of a privileged minority, traditional pedagogy preserves the very conditions of 
human existence. As vague and rudimentary as it may appear to the modern 
scientist, traditional pedagogy still has principles and evolves” [9, p. 27].

Popular pedagogical wisdom underlies many educational systems. As for us, 
“folklore can help the most and within it the paremiological side, proverbs and 
sayings, alongside with riddles and children’s games which are somehow part 
of the family” [9, p. 30]. The fairy tales and the stories, probably, appeared as 
a human escape from everyday life, as a projection of the Romanian highest 
aspirations for kindness, beauty, honour and humanity. The reality which we find 
in these creations is embellished, but also full of unforeseen circumstances, of 
confrontations between good and evil as life itself is. The miracle from the fairy 
tale expresses not only the aspiration, but also the people’s confidence that the 
world can become better and favourable to them if they know how to benefit 
from circumstances.

“Basmul”– the fairy tale (Slavic etymology “basni” – Romanian “născocire”) 
is an epic folk tale in which fantastic stories of imaginary characters are narrated 
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(charmed princes, charmed beautiful girls, fairies, wild animals), fighting with the 
evil forces such as “balaur” (many-headed dragon, legendary creature), “zmeu” 
(a Romanian dragon from folk tales), witches, etc. which would eventually be 
defeated. The fairy tale describes the fighting principle between good and evil, 
promoting good as an ethical value, an ethical concept worthy for the educational 
area.

The fairy tale expresses a certain vision of the world and the good forces always 
prove to be triumphant. The fairy tale is characterized by fantastic situations and 
characters, by the confrontation between good and evil, by typical actions (the 
epic). In fairy tales, it is promoted with priority the human values such as truth, 
kindness and beauty, which appear expressed in the saying: “Do well and have 
well!” [6, p. 48]. Besides that, the concept of good has been placed at the top of 
the value pyramid since pre-school age. As a rule, in a discussion with children 
about good and evil, we will easily find a scale of virtues and vices such as: It’s 
good .../It’s bad ... to be respectful/to be rude; to be obedient/to be naughty; to be 
diligent/to be lazy [1, p. 51].

Depending on their friends and own experience,  the children express what 
is good and what is bad concerning concrete situations. The fairy tale world 
enriches the horizon of good and evil through the heroes’ desirable or undesirable 
behaviours. The children feel encouraged to behave well because they are part 
of this fantastic world, identify themselves with the heroes, and want the well-
deserved reward for their deeds. Like the fairy tale heroes, the children encounter 
difficulties in life, experience events that test their strength and skills, often fail 
and have to start over. They learn from hardships and failures. They hit the top 
threshold  and see the one below. They assume the mistakes:  As they brew, so 
let them drink! More than any moralizing discussion, more than any piece of 
advice, the “re-living” of events together with the heroes teaches the children 
good behaviour [9, p. 66]. 

The child’s value orientation towards the understanding of good and evil, as 
it happens through the fairy tale, allows the gradual transition to value-oriented 
behaviour. The language of the fairy tale is attractive and convincing. Standard 
formulas are easily memorized and train the children to follow the action (... and 
there is much more ahead ...), the sayings are related to facts and consequences, 
which allow the children to make the connection between deed and reward not 
only at the level of fairy tale events, but also in the daily life [1, p. 21].

The fairy tale is influenced by the language, the narrative evolution, the ability 
to transpose oneself to another world, the events in which the children take part, 
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and, especially, by the victory of the good. The children enrich their language 
and learn different kinds of behaviour by listening to and retelling the fairy tale.

The fairy tale, the story heard once or several times, told and retold by 
each child, with additions and omissions, bearing a personal accidental or 
circumstantial imprint, is an important form of communication between adults 
and children, even between children themselves. It develops the pre-schoolers’ 
imagination and thinking, enriches their emotional life, and influences their 
ethnocultural behaviour.

The children’s attitude towards the fairy tale characters’ behaviour is often 
found in games, in curricular or extracurricular activities, in role interpretations, 
etc. The fairy tales, the legends, and the ancient popular motifs are adapted and 
reinterpreted into a modern language. About the new coat of folklore, Iulian Filip 
says that this is a natural evolution generated by today’s society but mentions that 
it is important not to lose the spirit of popular myth [9, p. 89].

The distinction between non-values and values in the child’s mind cannot 
appear without a certain teacher’s explanations. The dragon is attractive because 
it is invincible until a certain moment. If we focus on this point, the child may 
want to become like a dragon. Following the story thread, highlighting the dragon 
wickedness and cruelty, the narrator or the educator will relate what this represents 
in folklore, namely, the embodiment of evil. The dragon and the other negative 
characters’ presence in fairy tales are as necessary as the presence of Făt-Frumos 
(Prince Charming) or Prâslea the Brave (the youngest brother in Romanian tales). 
Only the presence of some reference elements, the confrontation of good and evil 
allows the children to differentiate the values [6, p. 99]. A special educational role 
has the adequate presentation of the auxiliary characters: the horse, the bee, the 
ant, the raven, etc. The children learn to be protective of nature, to be friendly 
and generous from the hero’s attitude towards the living things.

The Romanian folk tale embodies the ideal personality of our people who are 
open to ethno-cultural and inter-cultural education. The hero (usually Prince 
Charming) possesses such essential attributes as courage, purity, justness, physical 
and spiritual strength, cleverness, passion and unshakable love, absolute fidelity to 
the given oath. He is an ordinary man, but somehow unusual. He is miraculously 
born (from pea or a piglet, has old parents), he is the son of a king or a poor man, 
he grows in one day as others in a year, he is very skilled, but sometimes he is 
deceived or wrong because he is young. He does good deeds, rewards the right 
actions, but also punishes evil things, learns from his parents and life events. 
If he is a king’s son, he will have teachers. If he is the youngest brother, he will 
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not be entrusted with heavy tasks, either because other people don’t trust him 
(especially if the older brothers have failed), or because of the protective fear with 
which his parents surround him. Also, he has to prove his value and go out into 
the world. Sometimes in the world means the other land where the obstacles are 
even more difficult. He often gets into trouble, but the courage and confidence, 
on one hand, and the Calul Năzdrăvan (All-Mighty Horse), the Fairy Queen, 
the birds and insects, on the other hand, always help him to bring these to a 
positive resolution with dignity. The All-Mighty Horse flies like thought and the 
wind, the Fairy Queen brings him the Water of Life to defeat the Zmeu (dragon), 
he receives pieces of advice from Sfânta Vinere (the Good Friday). And why all 
this?! Because he is kind and brave, and kindness must be rewarded and courage 
must lead to success. Sometimes the hero is deceived with mischievous answers 
of Baba Cloanţa (Zmeu’s mother), and then he has to overcome major dilemmas 
or start everything from the beginning [1, p. 78]. 

The fairy tale heroine is a fairy beautiful maiden (usually Ileana Cosânzeana), 
for whose sake the hero faces so many dangers and goes through so many troubles. 
She is a simple, hardworking, kind girl, waiting patiently for her beloved. She is 
the original concept of feminine beauty, represents the feminine ideal not only of 
Prince Charming, but also of our people: shy, but determined, eager to be loved 
and protected, but strong and wise when needed. 

The hero is a fierce enemy of malevolent characters (Zmeu, Balaur, Baba 
Cloanţa or Muma Pădurii etc). The presence of demonic monsters and malevolent 
characters is a natural thing in the Romanian fairy tale. The history of our nation 
was full of obstacles, enemies who wanted to destroy us or at least enslave us. The 
character strength, the will, the sacrificing spirit, the power to endure the evil 
until you can overcome it – without all these you cannot endure your sufferings 
or get rid of them.

The children must be involved in creative activities in this regard. S. Cemortan 
mentions: “A story or a fairy tale composition according to the model is an 
intermediate type of verbal-artistic activity placed between the ordinary 
reproduction of a literary work and its creative story. This kind of activity includes 
both reproduction and creation, because, writing on the model, the children 
repeat it to a certain extent, manifesting at the same time, in their composition 
their creative skills. The fairy tale or story invented by a child differs from the 
model (author, teacher), but also the creations of other children” [4, p. 41]. Thus, 
memory, ingenuity, fantasy, etc. develop simultaneously with the language.
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Iulia Lascu claims that the students’ creativity development reopens the 
human being to his/her positive side and is focused on optimizing and creatively 
transforming him/her in the sense of the naturalization and extension of his/
her knowledge abilities and action. The application of the creative development 
methodology ensures the achievement of the formative curricular objectives and 
the didactic strategies development [9, p. 8].

Proverbs  are concise, plastic, relatively standard formulas which express 
general value truths, resulting from the combination of a wide and rich practical 
experience, with pertinent observations on the surrounding world phenomena 
and things. In a metaphorical and suggestive language, they express our people’s 
specific conceptions and attitudes and lead to a wide and general conclusion 
accompanied by explanations. The proverbs are accessible to the children, easily 
retained and reproduced, gradually understanding their meaning. 

Sayings are popular expressions designed to briefly and plastically characterize 
life circumstances. They emphasize an idea, a piece of advice, prevent evil and 
support a statement. The language is ordinary and simple, with a more stressed 
metaphorical structure than proverbs. The sayings represent conduct rules and, 
thus, have an accentuated didactic character [8, p. 8]

Undoubtedly, while working with children, this differentiation is of no 
importance. It is important to use the educational elements contained in 
these gems of the Romanian wisdom, to sensitize children and introduce them 
into the world of values in an accessible form. The proverbs and sayings also 
involve the explanation and illustration with concrete examples from the reality 
accessible to children. 

Examples of proverbs and sayings expressing: 
hard work and laziness: A handful of trade is a handful of gold; No time like the 
present; Sloth is the key to poverty; idleness is the key to beggary;

honesty and dishonesty: Honesty may be dear bought, but can never be an ill pen-
nyworth; He that will steal a pin, will steal a pound; He that will steal an egg will 
steal an ox; Once a thief, always a thief; 

prudence: Better safe than sorry;

patience: Haste makes waste; Slow and steady wins the race;

friendship: A friend in need is a friend indeed; A good friend is a treasure;

truth: To be caught red-handed; Truth will come to light;
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the beauty (from fairy tales): fallen from the sun, beautiful like a day, beautiful to 
take someone eyes, beautiful like a flower;

wisdom: He who has an art has everywhere a part; Who has a trade, has a share 
everywhere;

kindness: A good deed is never lost; Kind words go a long way.

The riddle is a small, aphoristic and enigmatic literary species. It is a collective 
linguistic game, using metaphors and allegories, and is intended to test human 
intelligence, abilities and cultural skills. It includes a concrete definition of the 
object (being, thing, phenomenon), periphrasis, allegory, personification or 
metonymy, and the answer which confirms the accuracy of the judgment issued. 
The riddle game is engaging, children make rational efforts to understand the 
intelligent connections and to capture the question-answer essence. The game 
contributes to the intensification of interpersonal relationships, develops the 
competitive spirit and the desire to assert one›s personality.

The riddle range is very wide. For pre-schoolers the riddles are chosen to be 
solved by some of them at least. Examples of suitable riddles: Who has ears, but 
does not hear? (The needle); Who has six legs, but only four walks? (The horse 
and its rider); What goes through the water and doesn’t get wet? (The shadow); 
Who comes from the mountains carrying white stars? (The snow clouds); Green 
belt, through the grass you lose. (The snake); He is a strange man/in coats-clothed 
in the summer/and naked in the winter (The tree); I enter through a door and go 
out through two; when I went out, I’m in (The pants), etc. [8, p. 83].

The children are not only consumers, but also folklore producers. Children’s 
folklore occupies a special place in popular culture. It is very accessible, it is 
learned through imitation and, for certain basic reasons, the children’s ingenuity 
creates a multitude of variants. The most common children’s artistic productions 
are formula of songs and counting. These songs invoke stars, animals, plants, or 
imaginary characters to attract either goodwill for the author or punishment for 
enemies.

The counting is presented as rhythmically organized poetry. It is used as the 
main way to distribute roles in a game. Usually, the counter eliminates one by 
one the other participants in a game, the last remaining one fulfils either the 
role of game leader or the most unwanted role. Some rules of the game are 
well established, others are set ad hoc, however, they must be strictly observed. 
If the child says “I have drawn a fire line” and he is still caught, he will revolt 
and the group must admit. The failure to comply with the rule, the fraud used 
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to obtain an advantage or the victory, all these are sanctioned or, worse, the 
player is not admitted subsequently within the game.  Of course, the children›s 
education can no longer be left only to the family, but the basic training is still 
laid in this framework. Institutionalized education starts from what the child has 
acquired into the family, continues, completes, and, as appropriate, corrects the 
information, skills and habits, attitudes, and feelings that the child achieved.

Limiting the faith to prayers or the sign of the cross is insufficient and even 
harmful. The positive attitude towards the world - this is the purpose – and 
children are taught by their mothers not to kill anything: ant, butterfly, any other 
living thing, because “it is a sin”, “we all are God creatures” – this is the method. 
The daily life habits and the holiday traditions learned within the family are 
penetrated by the cult of the sacred. When the child sits at the table together with 
his/her parents, makes the sign of the cross, when he/she gets up from the table, 
thanks to the Lord for the food, also making the cross; when he/she sets out on 
a journey, with the mother or alone, makes the cross and says: Lord, help me! or 
God, bless me! [1, p. 122].

The children participate in religious ceremonies and learn the appropriate 
behaviour for various circumstances that cause them; at the age of 6–7, they 
follow some dietary restrictions imposed by Lent, but they have certain facilities 
imposed by the condition as a child. The winter holidays, eagerly awaited by 
children, are a special opportunity to practice traditions. Beyond the joy of 
participating in groups, the attention given to them by the masters of the houses, 
the gifts with which they are rewarded, the carols are, in the children’s minds and 
souls, hymns sung to God and his son Jesus Christ.

The labour symbol and land fertility, Pluguşorul (a Romanian New Year 
traditional carol) preserve its charm even if the traditional occupations and means 
of work have changed a lot. The children are happy to go to people’s houses and 
wish them good luck, health and wealth for what they are rewarded. Beyond the 
children›s enjoyment, carols and New Year›s greetings are the best opportunities 
for their training for different Romanian customs, traditions, and occupations. 
In popular belief, the agrarian motifs in carols and New Year›s wishes have not 
only the purpose to urge to work, but also attract the divine grace for the laborers 
[2, p. 60].

The carol “Sorcova” is considered an expression of the Romanians’ union with 
nature, a model of health and virtues necessary for work. First of all, “Sorcova” is 
joyful and adorned; it marks a new hopeful start of the year. The children’s wishes 
are rewarded with sweets. It is an opportunity to get in touch with the family. 
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Secondly, the children wish the host to be fruitful like the tree, tender like the 
rose, hard as the rock, fast like the arrow, and strong like steel. 

The winter holidays folklore enjoys through its humour, optimism and good 
mood. The cheerful events that occur during the holiday preparations delight 
the carollers and the hosts, while the traditions’ content is very instructive. 
Thus, for the “colac” (a traditional ring-shaped pleated bread) you need flour, 
yeast, salt and water, a sieve and an oven. If something is missing or broken, the 
mother calls the father, the father fixes it, but time passes … and the New Year 
has come! It happens, of course, to break down the oven, but the thing must be 
done on time, otherwise, it may be too late when you do it. Thus, in the form of a 
funny story presented by the carol, the children learn how to bake bread, but all 
these emphasize the general idea of doing tasks on time. 

As several researchers declare “there is no moral norm that does not have a 
common point with the attitude towards labour” [9]. In the Romanian conception, 
labour is the main value criterion to appreciate a person and the child must be 
raised in this spirit because the tree is known by the fruit, the man by deeds 
[9, p. 94]. The child’s knowledge of the social-human labour value and the desire 
to work is accompanied by the early training according to the child’s age in the 
Romanian ethno-pedagogy. Teaching the children their parent’s craft, involving 
them in household chores – cleaning, cooking, caring for animals, caring for 
younger siblings are self-evident tasks for elder children as they become able to 
do them. The children’s ability to work is favoured by age-specific activities and 
their desire to please adults, but it is difficult due to their limited abilities and 
unrealistic appreciation of the relationship between intentions and possibilities. 
The children intend to fulfil actions over their abilities and then spoil, instead of 
doing what they want. 

Popular pedagogy allows the children firstly to observe and see, encourages 
them to try, guides them and lets them succeed, each step being rewarded. There 
is no lack of advice (Haste makes waste), warning (he that will not work shall 
not eat), but the approval or disapproval, the praise or reproach have their effect 
only if they are related to the concrete child’s actions and not only as examples 
of popular wisdom. The game has a special role in preparing the child for work. 
The game is the answer to a child’s specific activities, develops physical and moral 
qualities as patience, creativity, spontaneity, perseverance, sociability, the spirit 
of fair competition, tasks fulfilment, success, but also defeat acceptance, etc. 
[9, p. 84].



52 Doinița Obada, Katarzyna Jagielska

There is special attention given to the spiritual training of pre-schoolers, the 
cult of kindness is present in all folk categories. The fairy tales, myths, and legends 
are full of heroic deeds of their characters, who succeed in their actions because 
of the qualities and courage they have. Paremic productions, especially proverbs 
and sayings, have a rich moral significance. Their metaphorical language has a 
great suggestive force and makes them attractive, while the analogy with real 
facts makes them accessible.

Of course, the children do not always and suddenly capture the figurative 
meaning, which requires pertinent explanations from the adult. The sayings 
come to emphasize the truth contained in the expressions meant to succinctly 
and plastically characterize certain facts or life experiences and to increase the 
value of some conduct rules. They have a pronounced didactic character. The 
virtues contained in our folklore are the deeds done, the truth and justice vs. the 
lie, dishonesty and injustice.

The children’s involvement in practical activities helps them to love and 
appreciate the labour, to be tenacious, to enjoy the results of their work. The game – 
the children’s main activity - teaches them to be sociable and respectful. Whoever 
breaks the rules and cheats is eliminated from the game; whoever wants to win 
at all costs is avoided as a playmate; whoever does not know to lose, does not 
understand that there may be others better than him/her, is ridiculed. “We can 
say, the game is a school of dignity, respect, consciousness and character strength” 
[3, p. 116]. “The children’s folklore, most of the potential, instrumental and textual 
forms of children’s play, together with the folk poetry and the popular customs 
of the adults, show the omnipresence and polymorphism of the ancestral culture 
in the Romanian tradition. Honouring the forerunners is a definite response to 
death and evanescent  time. It was a titanic battle, waged individually with the 
death in the name of the national eternity” [1, p. 42].

Conclusion

The analysis of the research results allows us to state the achievement of the 
objective of forming the ethnic values at pre-schoolers within complementary 
education. The evaluation mechanism based on the elaborated criteria, which 
includes criteria and levels of evaluation of the implementation of the experimental 
work, demonstrates that the educational process of training and modelling the 
ethical values in pre-schoolers was carried out at a theoretical and practical level.
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Abstract: The epistemic aspect of the folkloric educational conception and the 
axiological aspect, referring to the educational valences of folklore, constitute the 
educational aspects we need to rely on when researching folklore. The traditions 
passed down from generation to generation and through traditional practice are 
not only a proof of our people’s concern for the perpetuation of the national being, 
but also an inexhaustible source of inspiration for modern pedagogy, as well as for 
ethno-cultural and inter-cultural education.

The tradition forming process itself presupposes a selective accumulation of 
experience, and its transmission is not only due to imitation, but to the intention 
that the customs and traditions shall be carried on because that’s how it’s good, 
that’s how it should be, and that’s how we got from the elders. The standard 
elements are always enriched by new contributions determined by the attitude of 
those who transmit the traditions.

The basic ideas of a perpetual pedagogical thinking, at first primitive and 
intuitive, now rational and scientific, find, in essence, their roots in what we 
call popular pedagogy. The traditions reflected through the literary folklore, the 
customs from the traditional practice are not only proof of our people’s national 
being perpetuation, but also an inexhaustible source for the modern pedagogy. 
The formation of axiological orientations at pre-school age has a close correlation 
with native popular tales. The child notices, hear, participates and memorizes 
because these are repeated activities and the adults do so.

Keywords: education, humanity, folklore, traditions, family, values
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THE ETHNIC ENVIRONMENT OF THE CHILD 
IN THE FAMILIAL EDUCATION SYSTEM

Introduction

The multiple and profound contribution of the environment to the child’s 
development is explained by the fact that it is a permanent influence. Through 
the reactions caused by the environment, the child’s physical and mental 
dispositions are activated, the man is enriched and trained. The development of 
human capacities takes place in the process of responding to the demands of the 
environment by the child’s autonomy influenced by internal and external factors.

Examining the structure of the micro-environment, it should be mentioned 
that in psycho-pedagogical science there is no unequivocal opinion in this regard. 
Analysing the research on the structure of the micro-environment, we believe 
that it should be examined in general terms: as a spatial-temporal area of the 
given environment (i.e. that space in time, in which it functions and develops), as 
a set and hierarchy of values, ideals, needs and motives, as a psychological “pillar” 
– the fusion that strengthens the personality, natural and material correlations of 
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the elements of the given environment which determines the way of life (morals 
and norms, the character and style of interrelationships, interactions in the given 
environment, which narrows or expands spatially-temporary educational or 
anti-educational micro-situations).

In the popular conception, “small child” is considered the one who is breast-
fed, while “big child” – the one who runs left and right. In popular pedagogy, there 
are many precise definitions of the gradual development of the child that gives 
the key to regularity in behaviour. The texts from “children’s folklore” sensitize 
children from an early age, especially in terms of the phonetic aspect of language 
through the circumstances of the practice of games accompanied by such texts of 
cumulative formulas, rhythms and language disturbances. The theme is varied, 
the new elements are intertwined with the old ones or vice versa, reflecting 
customs, habits, behaviours and interdisciplinary relationships. Through the 
presence of texts in children’s play, the atmosphere becomes engaging.

The environment suitable for human life is such an objective, vast reality, 
which includes infinite and varied possibilities in it. By environment, we usually 
mean the geographical environment – all the conditions of soil and subsoil, water 
and climate, flora and fauna, which condition life in its various forms. Thus 
defined, the concept of environment applies equally to all living things. Each is 
having without any doubt its favourable environment. The environment in which 
man can live and develop is also a certain sum and complex of geographical 
conditions. 

Theoretical Assumption

A theoretical hypothesis is that the history of pedagogy has long been dominant 
in the dispute over the role of heredity and the environment in human formation. 
The dispute has gained a more lively and scientific side with the establishment of 
genetics as a science of investigation – laboratory and experimental.

The second hypothesis is that not two, but three factors competed in the 
formation of man; heredity, environment and education. The last two are 
external; only the former (the environment in a narrower sense) is reserved for 
accidental influence to which the body reacts unexpectedly, while the latter, 
education, is the conscious influence organized as such by someone. Scheduled 
for this purpose, as they say today in cyber terms, the anthropologist Edwin 
Grant Conklin imagined an ingenious diagram, which perfectly illustrates, in 
our opinion, the relationship between the three formative factors. From this 
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diagram, the connection between the three factors can be deduced. It is based 
on heredity, but, as Conklin observes, it is in reality only the phylogenetically 
lived environment, the condensed environment, the most general and the most 
permanent environment. As for education, it can also be seen, as we have shown, 
as an environment – the conscious environment, an environment sometimes 
designated as “glucogenic environment”.

The third hypothesis is the evolution of the human species, the pure 
geographical environment had an obvious decreasing weight as it was natural. 
Initially, as evidenced by geographical discoveries, the hominids (primates that 
include primitive man), completely unbroken among them, appeared in an area 
apparently very large almost all over the globe.

The hypothesis about the education-environment relationship is telling, we 
can say, in the light of the above, why it is more difficult for us to follow it distinctly 
in folk thought as we can do in cult pedagogy - because in this conception man 
is more integrated into the environment, is somehow assimilated to it. This does 
not mean, however, that no distinction is made, that the internal hereditary data 
is not different from the data provided by the external environmental conditions.

The following hypothesis focuses on studies of the general foundations of 
education, sometimes talking about natural education. According to the French 
pedagogue Rene Hubert, this term includes in it no less than five quite special 
meanings: a) in a sense highlighted by Rousseau, natural education requires us 
to trust in the goodness of nature and not to intervene at all in its development 
in humans (negative education); b) in a narrower sense, natural education is 
that one which admits only the pedagogical purposes inscribed themselves like 
a being rejecting what comes from complicated, artificial and ultimately false 
social life; c) in a third sense, natural education is that “which requires nature to 
provide means of action, lessons”. Comenius saw education in particular from 
this angle: d) a meaning similar to the first of premature educational action and 
training, but still not allowing it to develop at random: e) the last meaning, that 
more recently developed in the light of modern and contemporary science, is 
that of action inspired, guided and conquest by of the so-called positive sciences 
(biology, sociology, psychology) - interdisciplinary, as they say, and with a very 
wide scope granted by nature. In addition, however, the conditions that do not 
come directly from nature, but were also created by man himself and called 
for this human and social environment, being decisive for its development, are 
precisely for the latter.
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There are some indicators:
• source (of purely popular origin or penetrated from other ethnic cultures; 

created by children or taken from the adult repertoire);
• according to the literary theme (songs addressed to the elements of 

nature, living things, etc., songs of play, ridicule, counters, etc.);
• by function;
• by sex (practiced by girls, boys, mixed);
• according to the geographical criterion (general, specific to an area, etc.);
• according to sources: a) the children’s folklore itself; b) folklore from the 

artistic creation of adults, lullabies children sometimes perform for their 
younger siblings; different formulas chanted by parents for children; c) of 
cultured origin;

• by age: a) listening phase (up to 4–5 years); b) the recreation and 
reproduction phase. The two phases are not strictly delimited, their 
artistic productions differing only in theme, function, and mode of 
execution.

As a synthesis hypothesis, we believe that the pedagogical activity of the people 
belongs to that category of social manifestations which, by their nature, concern 
the whole human society. The pedagogical ideas and practices of the people 
derive from their conceptions of the world and life, from their philosophy. And 
the latter is determined by the material, social and economic conditions in which 
they developed. Therefore, to better understand the essence of the phenomenon 
of popular education in direct correlation with the social environment, we must 
know at least some features and aspects of our people’s conceptions of world and 
life forming the overall vision of education.

On the basis of considerable material collected from all regions of the country, 
we will formulate some methodological hypotheses:

• children’s folklore is an accentuated syncretic phenomenon; the poetic 
text, the melody, the gesture, the movement and the game are combined 
in different degrees;

• children’s folklore has a strong collective character; it manifests itself only 
in society, in the middle of a certain age category;

• children’s folklore is based on a series of traditional norms existing in 
latent form in the passive memory of the child, which is objectified with 
each interpretation; this does not preclude the slow process of evolution, 
although the fundamental elements of the genus are very stable;
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• some means of expression, today with priority preferred by children, 
are also found in the repertoire of adults, but with a reduced frequency, 
either in their genres or when addressing the little ones to be easier to 
be understood by them. These archaic elements represented in the more 
or less distant past are a part of the artistic dowry of adults. The study 
of these children’s creations cannot be approached outside the spiritual 
framework of the entire folk creation;

• in defining the features of this category, it must be taken into account not 
only the literary content and compositional structure (musical-poetic), 
but also its functionality;

• according to its functional needs, children’s creation is structured in 
several categories, having all some common fundamental elements: 
type of versification, poetic images and the way of composing the whole 
rhythmic and sound system, permanent transformation and adaptation 
to the spiritual requirements of the child of a certain epoch;

• children’s folklore is practiced and created in the childish environment, 
in villages and cities; adults are not interested in any way and do not 
influence their artistic life. Through its content and function, children’s 
folklore has a particularly important role in education.

Methodology

In our study we base on a considerable material, collected from all regions 
of the country and the specialized literature where there are highlighted some 
functions of the educational environment, depending on the examination points:

•  as a totality of the education possibilities for the development of 
personality capacities and potentials;

•  as a means of training and development when the educational 
environment is not only from the pedagogue, but also from the pre-
school. If the latter chooses or builds his educational environment, in 
this case, the student becomes the subject of self-development, and the 
educational environment - an object of choice and environment as an 
object of design and modelling. Thus, the educational environment of 
the concrete school is initially designed theoretically, and then practice 
is modelled by the objectives of education, the specific features of the 
contingent of children, and psychosocial and ethnic conditions;



60 N. Silistraru, J. M. Łukasik, N. G. Pikuła, N. Stafiu, D. Obada

•  as an object of psycho-pedagogical expertise and monitoring, the necessity 
of which is dictated by the permanent dynamics of the educational and 
ethnic environment. 

• Also, we care to fulfil the following objectives in our study:
 Ȗ identification of ethnic, social, and educational factors in the 

development of pre-schoolers;
 Ȗ revealing the conditions and natural factors as a structure of the 

ethnic environment;
 Ȗ revealing the game as a complex activity, which develops knowledge 

and life in the pre-schoolers, forms and develops characters, skills, 
inclinations, aspirations;

 Ȗ description of the methods of popular pre-school education as a 
particularity of the ethnic environment;

 Ȗ the impact of “proverbs and sayings” as a school of life.

Discussion

We can say that play is a school of life, which stimulates the ability to live, 
a complex activity that reflects the world and society. The ethnic environment 
influences the level of general culture of personality, the level of intercultural 
education, the level of tolerance of genotypic factors as well as the factors of 
ethno-pedagogy and all-natural factors that exist and function independently for 
each individual.

The child’s environment is considered an important factor in education and 
self-education. In children’s interrelationships their own rules work. Among 
children, specific measures with educational influences are taken and the 
unique methods of intellectual development are the methods that stimulate 
creative independence. As a result of children imitating adults, many methods 
of education and learning known to parents have appeared. This transfer in the 
children’s environment has a multidimensional character.

The children’s environment takes into account the peculiarities of the 
appropriate age, representing both the object and the subject of education. 
It seems impossible, but it is certain that the implementation of the activity 
programme for 3-year-olds is consciously led by 7-year-olds, who at the same 
time independently meet in many situations the requirements of “educators” 
specific to young schoolchildren, so the pre-school has its pedagogues.



61The Ethnic Environment of the Child…

While playing, children use their specific language, different from their mother 
tongue, through certain lexical and stylistic elements. Onomatopoeic words 
introduce children to the characteristics of the mother tongue. This simplifies the 
assimilation of words by children and increases the interest in mastering speech. 
The poems of the little ones convince that the mother tongue becomes the first 
and the main educator [6, p. 62].

In childhood, the game has certain specificity depending on the age and 
psychophysical development of children. The game acquires a series of features 
and has some functions that differ from one stage to another of their evolution. 
To make games more interesting, more fun, children use toys that contribute to 
the development of their intellectual and motor skills. The toys act:

• in terms of motor skills when it involves manipulation and movement;
• in the language sphere when there is a dialogue, a conversation or an 

activity between the toy and the child through which various language 
disorders can be corrected;

• in the cognitive area when the toy can be explored, took to pieces, 
analysed;

• behavioural-regulating control and self-control over a given interactive 
situation;

• in terms of relational skills, team spirit, cooperation, help, respect towards 
the other children, but also towards the toys [5, p. 42].

The toy is the child’s first friend, sometimes the only confidant, to whom he 
tells all the joys and “pains”. There is an age when the child plays with almost 
anything, giving the object in question a whole range of social meanings. The toy 
must not be sophisticated, but satisfy the child’s need for play.

The children’s environment is quite relatively independent because there is a 
need for the permanent leadership of the little ones and the freedom limitation 
through the tolerant refusal of their irrationality. The old saying goes: “Be afraid 
of the older ones, but be embarrassed by the little ones”. 

This quite wisely illustrates the interrelationship, between adults and growing 
generations, between education and self-education. On the one hand, young 
people should respect the elderly by fulfilling their demands; on the other hand, 
the attitude of the elderly should serve as a model for children. The interest in 
education requires the continuous improvement of educators. The children 
education is unimaginable without the self-education of teachers and adults. The 
situations that take place not on the street, but at home in the family deserve 
special attention.
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Family education consists of the self-education of parents. The education of 
children is impossible without the education of the mother and father, moreover, 
with time it is very possible the emergence of reciprocal education. The issue 
of the functioning of children’s environment in the family is of particular 
importance. Children from related families create a specific ethno-pedagogical 
society. Thanks to the latter, the traditions of popular pedagogy are still preserved. 
The interpretation of this society is manifested during the children’s holidays 
spent at grandparents. Grandparents are very proud and happy when children, 
grandchildren and great-grandchildren gather together. An ethno-pedagogical 
conglomerate is consolidating, but even in this case, the temporary functioning 
of the children’s environment preserves its relative autonomy. These summer 
meetings allow relationships to be good, warm and friendly in the family.

A particularity of the child’s environment consists in the diversity of 
interpersonal relationships, kinship restoration, stimulation, preservation and 
development of friendship and love between relatives; in the spiritual enrichment 
of the personality through national ethical and aesthetic values; in rooting respect 
for them; in the habit of systematic work; in attributing the meaning of the 
connection with the native (lacking in the city children). Motivated, conscious 
and directed popular pedagogy places children in a practical working situation as 
zealous and faithful transmitters of parental teachings, traditions, and customs. 
Therefore, every child feels integral happiness, since it is part of the life of his/
her people, of the common body and blood. Thus, the absorbing popular values 
and the holy things are transformed into their own stereotypes. Therefore, in 
every educated person the human spirit of patriotism, community and supreme 
citizenship is created.

A characteristic feature of popular knowledge about children and their 
environment, as well as family ethno-pedagogy in general, is that information 
about children is presented quite specifically. They are characterized by an 
ordinary scientific terminology, although with a high degree of affection, they 
are rendered concisely, often in artistic form, with high romantic fantasy and rich 
symbolism accessible to children. Consequently, they are prepared to meet the 
educational influences of adults. This knowledge about themselves, about their 
fellows, is transformed by the environment from the object into the subject of 
the educational process. The significance of popular knowledge about children 
conditions the vital need to have offspring and to educate them, which coincides 
with the ideal of ethno-pedagogy of the whole family.
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According to popular observations, the 3-week-old child perceives light and 
fire. In 5-6 weeks, it recognizes its mother and reacts to her words. A child from 6 
weeks to 1 year old is already interested in reason and character. At 3 months he 
hears the sound of the bell. At 6 months the baby seats, sometimes even earlier. 
Later he learns to climb with his little hands and stand up. During this time, the 
older children pay a lot of attention to it. In the popular view, the most suitable 
nanny for a 1-year-old child is a 6-year-old girl.

Later the children start walking - a sign of health and strength. At the same 
time, they begin to eat all that is given to them. Everyone is proud if the child 
starts walking at one year or even earlier. If he does not go up to 1.5–2 years 
parents get worried. The child should not be carried in arms. If he cries, he must 
calm down alone. A popular custom says that crying develops the lungs, kidneys 
and vocal cords.

In the popular conception, “small child” is considered the one who is breast-
fed, while “big child” is the one who runs left and right. In popular pedagogy, 
there are many precise definitions of the gradual development of the child that 
gives a clue to the regularity in behaviour. The texts from “children’s folklore” 
sensitize children from an early age, especially from the phonetic aspect of the 
language through the practical circumstances of games accompanied by such 
texts of cumulative formulas, rhythms and twisters. The theme is varied, the 
new elements are intertwined with the old ones or vice versa, reflecting customs, 
habits, behaviours and interdisciplinary relationships. Through the presence of 
texts in children’s play, the atmosphere becomes engaging.

The folklore of the little ones (up to the age of 3) includes various songs, 
games, poems and formulas that arouse their emotions, teach them to make the 
first movements, then give them certain basic notions of morality, which can be 
divided into 2 groups:

• nursery folklore that provides physical and intellectual education;
• funny folklore.

The child happily executes the respective movements, and then understands 
the meaning of the words “little” and “beautiful”. As a complement comes to the 
funny folklore, that includes a wider range of objects and phenomena. It includes 
finger-counting that develops the child’s thinking. Thus, he gradually moves 
from mastering the folklore of babysitting and entertainment to understanding 
intellectual activities such as short stories about animals and birds.

According to popular representations, children normally developed, when are 
2 years old, should walk and talk. Among them some are talkative, others silent, 
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quiet or special. They like to play alone. The difference between boys and girls is 
the clothing. They quickly learn everything they come across.

At the age of 3, they completely dedicate themselves to the world of childhood, 
fun, and games with peers and especially with slightly older children. They really 
like sweets and pools where they bathe with joy. Children are disposed to make 
jokes by imitating adults. According to popular belief, children of this age should 
be given maximum freedom in games and entertainment. Girls surpass boys 
in development [9, p. 135]. Empirically, people have concluded that the most 
intense growth of children is from birth to 5. Their development at this stage is 
crucial for future education and behaviour. The intuitive world has paid special 
attention to education since early childhood. It tends to notice children’s abilities 
as soon as possible.

The little child is the object of attention in the family. A proverb in Indo-China 
says, “When a child turns 3, the whole family learns to speak.” The results of early 
childhood education influence the future through the factor we examine - the 
“environment”. When examining the environmental influences of pedagogical 
research, we judge from the theses about the need to study the pedagogical 
process in correlation with the environment. The development and formation of 
the personality is a social process, which consists of the goal-oriented influence 
from the institutes of social education and the participation of the personality 
itself as an active subject of this process.

Most researchers are of the opinion that the notion of environment includes 
social, cultural and economic factors, and the natural conditions of people’s lives. 
We share this point of view and, extending it, we note: social is everything that 
refers to the activity of human life in society, so, when studying this aspect, we 
must take into account the existential, ethnic and other factors. In some research 
it is rightly mentioned that social conditions are decisive for the formation of 
personality, especially since most scientists have noticed the significance of the 
direct or mediated influence of natural factors. We will note that the term “natural 
environment” is understood by us as a totality of all-natural factors, which exist 
and function independently of the individual.

Other researchers (T. Vianu, C. Rădulescu-Motru, Vl. Pâslaru) name the 
second natural environment the objectual environment, created by human 
hands, highlighting as a specific feature what aesthetic properties determine its 
cultural value. Hence, it comes the notion of “objective-aesthetic environment”. 
Everything that is visually perceived and is aesthetically significant, the natural 
or artificial environment, through which it interacts, is the structural canvas of 
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the objectual-aesthetic environment. It has a certain influence on the emotional, 
volitional and rational spheres of consciousness and personality behaviour, 
determines the character of transformations and new insertions, and is a stimulator 
in improving the environment. We will note that we do not agree with such a 
treatment of the second natural environment, because it can rather be attributed 
to the notion of “artificial environment”, which is much broader. The second 
natural environment means the specially transformed social environment, which 
consists of objects of nature changed by the man with a well-defined purpose, 
which functions as analogous natural objects, but their development is directed 
and controlled by the man. [11, p. 87].

Reflecting on this fact, we consider it necessary to clarify the notions: “social 
environment”, “educational environment”, “ethno-pedagogical environment”. 
There are different approaches to the notion of “social environment”. It is doubly 
understood as a broad social reality, society or environment, which directly 
surrounds the child and, in one way or another, influences his/her development. 
In this case, the social environment supposes “a stable comparative totality of the 
elements of the material and personal world, through which the social subject 
directly interacts and which influences his/her activity” [4, p. 63–69]. Referring 
to the concept of a systemic approach, in research we define this notion as follows: 
the social environment is the system of living conditions of the personality 
(economic, political, legal, production, cultural, pedagogical, ethnic, etc.) in 
which the formation, development and activity of the personality take place.

During the day he/she interacts with the family, kindergarten, with his/her 
peers in the neighbourhood etc. and through various agents he/she interacts 
with those micro-environments, of which he/she is unaware, but through which 
the people in his/her environment interact. In science, the notion of exomedia 
has appeared, which means the social macro-environment, through which man 
interacts mediately through parents, pedagogues, etc. When it comes to the 
interaction of two or more micro-environments, mesomedium is considered.

We believe that the definition of the micro-environment, after Nicolae 
Silistraru, would be the objective social reality, which presents in itself all the 
material and political, ideological and social factors interacting directly with the 
personality for the formation of its value system.

The scientific literature shows the presence of notions, confirming the 
“multitude of environments” in which the child’s socialization takes place – socio-
cultural, instructive, the direct cultural environment of that community in which 
the child is included (family, reference group, etc.). Thus, the socio-cultural 
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environment means “actual social space ...”, through which the child is included 
in the cultural ties of society. This totality of various (macro - and micro) 
conditions of his/her life activity and social (role) behaviour, which are both 
accidental contacts and deep interactions with other people, as well as the actual 
natural environment, objectual as an open part of society, interact in the ethno-
pedagogical environment.

There are two approaches, such as the interaction of the personality with 
the environment: some consider that this is the interaction through micro-
environments; others consider that the personality enters into direct interaction 
with the microenvironment through political, economic, holidays, media, etc. 
Examining the structure of the micro-environment, it should be mentioned 
that in psycho-pedagogical science there is no univocal opinion in this regard. 
Analysing the research on the structure of the micro-environment, we believe 
that its structure should be examined in general as a spatial-temporary area of 
the given environment (i.e. the space in the time it functions and develops); as a 
set and hierarchy of values, ideals, needs, motives; as a psychological “pillar”; the 
fusion that strengthens the personality, natural and material correlations of the 
elements of the given environment, which determines the way of life (morality 
and norms, the character and style of inter-relations, interactions) in the given 
environment, which narrows or expands spatial-temporary educational or anti-
educational micro-situations [8, p. 78–83].

In the specialized literature some functions of the educational environment, 
depending on the examined points are highlighted:

• as a totality of education possibilities for the development of personality 
potentials and capacities;

• as a means of training and development when the educational 
environment comes not only from the pedagogue, but also from the pre-
school level. If the latter chooses or builds its educational environment, 
in this case the student becomes the subject of self-development, the 
educational environment – the object of choice, while the environment is 
as an object of design and modelling. Thus, the educational environment 
of the school is initially projected theoretically, and then is practically 
modelled according to the objectives of education, the specific features 
of the children contingent and their psychosocial and ethnic conditions;

• as the object of psycho-pedagogical expertise and monitoring, the need 
for which is dictated by the permanent dynamics of the educational and 
ethnic environment [10, p. 22].
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We mention that the educational environment should not be considered as 
something univocal, it begins there where the educated and the educable meet, 
where both design and make something. Such an environment can be examined 
both as an object and as a resource of common activity.

As special educational environment, the adult within the child community, it 
is that through which one can examine what happens to the man in the process 
of development and mastery of behavioural norms and patterns. In this sense, 
we highlight two basic indices of the educational environment - its density 
(resource potential) and its structuring (organizational capacity). Educational 
institutions are a part of the educational environment, but it should be aware that 
they are part of a great whole, tending to develop in this environment through 
collaboration and harmony. But it does not mean that the educational institution 
must accept the environment as it is. It is necessary to look for the optimal models 
of interaction, collaboration with the environment in order to humanize some 
ideas of the educational institution towards the environment:

• the group organizes its activity, not referring to the environment;
• the group interested in the life of the environment and through it revives 

its activity;
• the group not only studies the environment, but is also the priority factor 

in education [2, p. 47–48].
Choosing the third idea from those mentioned above, we conclude that in 

the Republic of Moldova there must be an influential educational environment, 
creating the culture and transforming the society. To attain this, the activity of 
all educational institutions must be integrated into the unique educational space, 
which must have a developed infrastructure, which gives the freedom to choose 
and obtain studies. Various spheres and types of educational services, different 
educational environments must be present in this environment: academic, 
professional, leisure, ecological, creative, civic education, etc.

Just the personality educated in the spirit of truth, goodness, and beauty can 
make the right moral choice. This depends on the impulse received by children 
towards moral development and self-perfection. It is important correctly to 
develop the moral traits of the personality in children. In this case, it is helpful 
to use secular traditions, which teach the image of the free personality, able to 
devote themselves to the happiness of other people, to the prosperity of the world 
around them. Social education programmes developed on the basis of these ideals 
will not allow deviation from the ultimate moral goal of historical development. 
According to the moral fullness of the ideal, one can judge the moral state of 
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society: the distortion of the ideal is one of the premises of the moral crisis of 
society.

The researched problem requires the introduction of a new term – “pedagogical 
potential of the ethno-pedagogical environment”, which we define as a totality 
of the ethno-pedagogical possibilities of the environment, under whose 
influence the formation and development of personality as bearer of a certain 
national culture occurs. The child’s environment has always been an important 
factor in the education, self-education and mutual education of generations, 
being determined by historical experience. The multiple contribution of the 
environment in the child’s development is explained by the permanent influence 
of internal and external factors that from early childhood are reflected on the 
child’s personality, being determined by the universal elements common to 
children around the globe. These elements are constantly processed and adapted, 
transforming into new elements with the ethnic colour, which will later enter the 
universal arsenal of artistic elements of an educational nature, finding expression 
in folk and ethnographic materials [1], [4], [5].

Environment means everything that surrounds man, i.e. both the physical 
environment (relief, climate, natural resources) and the social environment 
(social classes, social institutions, traditions, culture, living space, etc.). The child, 
being a bio-psycho-social being, is influenced by the geographical environment 
in which there are living and working conditions. The current geographical 
environment is largely humanized and all these transformations are due to man. 
The social environment has a greater influence than the geographical environment 
on human development. In the popular conception, the influence on human 
development results in the formation of the human personality through language 
and thinking, upright posture, activity in the social entourage.

The notion of social environment includes all the material conditions of 
society’s life, the state social order, the system of production and social relations, 
as well as the character determined by them, the development of social processes 
and the functioning of various institutions created by society [7, p. 56]. Children’s 
folklore preserves an ancient way of communication and artistic exteriorization 
(musical, poetic and gestural) within the collective life which, in the opinion of 
some researchers, precedes the birth of spoken languages and musical language. 
Transmitted over the millennia, from generation to generation, orally, these 
nuclei, these structures acquire an ethnic imprint only in the process of taking 
over and creatively shaping the child because the environment of spiritual and 
social life, to which it belongs the creator-interpreter, always leaves its mark 
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on its achievements [3, p. 49]. Children’s artistic productions are complex 
multifunctional compositions, with a strong effective emphasis, specific ways of 
adapting the little ones to the environment, reflecting their intimate life, behaviour 
towards the world (nature, family, members of society of different ages).

Based on the material analysed above, we convey some general conclusions:
• children’s folklore is an accentuated syncretic phenomenon; the poetic 

text, the melody, the gesture, the movement and the game are combined 
to different degrees;

• children’s folklore has a strong collective character; it manifests itself only 
in society, in the middle of a certain age category;

• children’s folklore is based on a series of traditional norms existing in a 
latent form in the passive memory of the child, which is objectified with 
each interpretation; this does not exclude the slow process of evolution, 
although the fundamental elements of the genus have great stability;

• some means of expression, today preferred by children, are also found in 
the repertoire of adults. The study of these children’s creations cannot be 
approached outside the spiritual framework of the entire folk creation;

• in defining the characteristics of this category not only the literary 
content and the compositional structure (musical-poetic) must be taken 
into account, but also the functionality;

• according to its functional needs, children’s creation is structured in 
several categories, having all some common fundamental elements: 
type of versification, poetic images and the way of composing the whole 
rhythmic and sound system, permanent transformation and adaptation 
to the spiritual requirements of the child of that age.

We can say that play is a school of life which stimulates the ability to live, 
a complex activity that reflects the world and society. The play for children is 
an inexhaustible source of impressions which contributes to the enrichment 
of knowledge about the world and life; forms and develops characters, skills, 
inclinations and aspirations.

At the same time, the game reflects the influence of the society in which the 
child lives, being socially-historically conditioned. For a fair understanding of its 
essence, we opine for its inclusion in the broader phenomenon of adaptation to 
the environment. With the evolution and development of the child, the playful 
behaviour in the relationship with the play partners undergoes important 
changes. The child adopts a complex playful behaviour which cannot be found in 
any animal. F.I. Chateau’s study of children’s games is revealing this point of view. 
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He concludes that there are six categories of behaviours in the play, depending 
on the age stages:

• the child’s behaviour outside of the occupation;
• solitary, isolated behaviour;
• the child’s behaviour, who observes the play and can communicate with 

some partners within the group, his actions being well organized;
• play and role behaviour;
• playful cooperative behaviour, characterized by the child’s awareness of 

the self;
• the parallel playful behaviour in which the child plays with others, but 

without a rigorous organization of actions; plays the same as the others 
[3, p. 45].

The activity can be organized in a multitude of forms, which allows children 
to manifest freely and independently. Jean Piaget explained the game as a process 
of assimilation, which has a dual function: on the one hand, during the game 
there is an assimilation of impressions and relationships which leads to the 
development through functionality and, on the other hand, assimilation involves 
mental training and organization. We can say that play is a school of life which 
stimulates the ability to live, a complex activity that reflects the world and society.

Conclusions

In conclusion, we mention that the child’s environment has always been an 
important factor of education, self-education and mutual education of generations, 
being determined by historical experience. The multiple contributions of the 
environment in the child’s development are explained by the permanent influence 
of internal and external factors that from early childhood are reflected on the 
child’s personality, being determined by the universal elements common to 
children around the globe. These elements are constantly processed and adapted, 
transforming into new elements with ethnic colour which will later penetrate the 
universal of artistic elements of an educational nature, finding expression in folk 
and ethnographic materials.
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Abstract: The child’s environment has always been an important factor in the 
education, self-education, and mutual education of generations, being determined 
by historical experience. The multiple contributions of the environment in the 
child’s development are explained by the permanent influence of internal and 
external factors that from early childhood are reflected on the child’s personality, 
is determined by the universal elements common to children around the globe. 
These elements are constantly processed and adapted, transforming into new 
elements with the ethnic colour, which will later enter the universal arsenal 
of artistic elements of an educational nature, finding expression in folk and 
ethnographic materials.

Based on the millennial practice, people have developed some principles 
(rules) of good behaviour, which take into account the educational characteristics 
of the child’s environment to later be the foundation of everyday education. 
One of these principles consists in the organic connection of education with life 
and the people’s struggle with evils and vices. The tasks, content and means of 
education have always been dependent on the interests of the peasant, on the 
basic occupations in the process of education. People shape the child’s qualities, 
skills, and habits appropriate to the norms of society, conditions and specific living 
environment.

The child’s environment has always been an important factor in the education, 
self-education, and mutual education of generations, being determined by 
historical experience. The multiple contributions of the environment in the 
child’s development are explained by the permanent influence of internal and 
external factors that from early childhood are reflected on the child’s personality, 
is determined by the universal elements common to children around the globe. 
These elements are constantly processed and adapted, transforming into new 
elements with the ethnic colour, which will later enter the universal arsenal 
of artistic elements of an educational nature, finding expression in folk and 
ethnographic materials.

Keywords: ethnic environment, child, family education, object environment, so-
cial environment, educational environment
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THE ESSENCE AND CHARACTERISTICS  
OF EDUCATION BASED ON TRADITION

Introduction

Every people, regardless of size, has its own way of being, of working, of seeing 
the world in which they live and in all that they have been and are in a reason 
and an order. An effective education will always and everywhere have three 
temporal dimensions: initiation into the problems of the past, present and future. 
Summarizing all this we mention that education is a complex social activity 
that is carried out in a chain of actions exercised consciously, systematically and 
organized, focused on the idea of developing an active and creative personality 
through the transmission and assimilation of values.

Education is a social phenomenon, which has accompanied human history 
since its inception and will continue to exist throughout existence. The term 
education is initially used in a broad sense, it designating the external approach 
(impulse) about the development of human qualities, mental or physical 
characteristics. As a scientific term it is used with the meaning of personality 
development and human formation. Since the appearance of the rational man 
in the history of society, there has not been a being who does not educate and 
is not educated in the history of education. Undoubtedly, the young generation 
is educated in the first place. Education of children is the primary function 
of mankind. However, the personality is formed after the age of youth, after 
studying, educating, self-educating all own life.
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Popular pedagogy is a concentration of the people’s experience and used by 
the people for educational purposes. This empirical experience passed down 
from generation to generation has turned into customs and traditions, into a well-
defined educational culture. Traditions are indispensable for the construction 
of the future and for the mobilization of human energies. In conversations the 
people, based on popular ideas and traditions of education, bring arguments, 
examples from life, a saying or a proverb and use to clarify certain life situations 
as a generalization of factors, events, pedagogical phenomena.

The values of popular pedagogy were the basis of education systems, being 
original. Our folklore is nothing but education, learning, development and 
becoming. Popular education finds its origin in the philosophy and psychology 
of the people, folklore being a source of inspiration. The formative potential of 
aphorisms, proverbs and sayings is a challenge for all humanity.

The pedagogical problems, partly, in the Romanian popular culture, entitle us 
to state that there are grounds to find in this culture the elements of a pedagogical 
thinking system, ordered in its specific notions and in the ways of approaching 
education. As such, the Romanian popular culture tends towards an education 
system, which extends from the problems related to the child’s upbringing to 
those of the social and human relations in general.

The fundamental characteristics, which define and impose themselves in 
the popular education system through the need for education, the possibility 
of education and the permanence of education, have led to the creation of a 
popular empirical system of education which permanently establishes relations 
between man, nature and society. Education based on popular traditions 
through historical-ethnographic and historical-cultural knowledge takes place in 
contact with spiritual-moral orientations, included in the general context of the 
traditional way of life of the people and manifested in character, customs, sayings 
and proverbs, “norms of behaviour in the practice of human relations”.

Theoretical assumptions

Traditional pre-school education can be fuller and more effective if it involves: 
highlighting the terms of traditional education that will be systematized; moral-
popular exploration on the line of generational continuity: grandparents – 
parents  – children; elucidation of the models of habits and traditions, and 
methods of moral education in the system of values of moral education promoted 
by old pre-school students;
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The aim of the research is to determine the theoretical and praxiological 
foundations of traditional education, while the research objectives are: 
studying the key concepts regarding the researched educational phenomenon; 
substantiation of the theoretical and methodological premises of traditional 
education; determining the conditions and ethno-pedagogical factors for the 
formation of moral culture in pre-schoolers.

Methodology

The methodology of this research results from the purpose and objectives 
of the ascertaining and formative approach and consists of theoretical 
methods (analysis and synthesis of literature; hypothetical-deductive method 
for interpreting and explaining the results obtained in research); empirical 
methods (observation, conversation, test, questionnaire, finding and control 
experiments). The education methodology highlights the positive actions, which 
are manifested in the education of children and oriented towards their active 
and conscious involvement in the process of their own formation and their 
creativity stimulation. In this context, the dynamic-open relationship consists in 
changing the relationships that are established between the different methods. 
The diversity of methods is imposed by the complexity of the education process, 
each method must be chosen according to the register to which it is reported. The 
amplification of the formative character of the methods supposes the emphasis on 
the social relations that the child has in the process of personality culturalization 
and formation.

With the help of the moral explanation, we reveal the content of a requirement, 
of a moral norm and rule. The explanation fulfils two functions: an informative 
one (awareness of the meaning of a requirement) and stimulating one (it consists 
in motivating the requirement, in triggering the affective, stimulating states 
through the force of language).

Ethical conversation is a dialogue between teacher and trainee which aims to 
clarify moral knowledge and trigger appropriate emotional states. The advantage 
of the dialogue consists in training the trainees in the analysis (debate) of the 
moral facts, in capitalizing on their life experience. Ethical conversation fulfils 
multiple functions: information, awareness, reinforcement and correction.

The moral story consists in the narration, the presentation in an attractive 
form of some real or imaginary events and facts with moral meanings, in order 
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to help the children to draw conclusions, lessons about their own behaviour. It is 
mainly used in small classes.

The example is based on intuition (or imagination) of some models that embody 
moral facts or actions. The efficiency of the example depends on the quality of the 
model, what it illustrates and how this model is perceived and reflected. There 
are many proverbs, maxims, famous quotations that highlight the special role of 
example in the process of education. Gradually, criteria are developed that allow 
the child to differentiate between positive and negative examples. Depending 
on the source of the model we distinguish direct/indirect and positive/negative 
examples. Direct examples are provided by people close to the child: parents, 
teachers, colleagues, etc., while the indirect ones are presented by describing 
some facts, moral actions, exercised by a real or imaginary person (examples of 
honour, modesty, patriotism, etc. encountered in literary characters). Examples 
can be positive or negative (both among children, in the immediate environment, 
and between educators). Negative examples will not be declared undesirable, but 
will show the consequences in case of negative behaviour for children to make 
their own decision that they do not want to follow such behaviour.

Moral exercise consists in the systematic and repeated execution of some facts 
and actions, in relatively identical conditions in order to form habits and habits 
of moral behaviour, to establish and fix volitional and character traits, moral 
conduct, and practical moral relations. The method of moral exercise involves 
two main moments: formulating requirements and the actual practice.

The requirements prescribe the way in which the activity will be carried out 
and the conditions that will have to be observed. The most important ways in 
which requirements can be formulated are:

• order – a form of categorical expression of a task;
• disposition – a more attenuated order form, accompanied by explanations 

and arguments, regarding the necessity of fulfilling the obligations;
• exhortation and suggestion – indirect forms of formulating requirements, 

which are based on certain qualities of students (sense of duty, honour, 
etc.). In this way we contribute to the transformation of external 
requirements into an internal motive of conduct;

• the request – by which we warmly request the voluntary fulfilment of 
certain tasks. The friendly relationship between the teacher and the 
children is expressed in this case in the use of expressions such as: please, 
be kind, etc. from which it results that the teacher is also penetrated by 
the sincere desire for the students to behave properly.
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Other forms of expressing requirements are: stimulating an activity by 
promising a reward, initiating competitions between students, using perspectives, 
encouraging, arising enthusiasm, cultivating traditions, and prohibition as a 
negative form of formulating requirements.

Discussion

We find the first definitions of education in various researchers who state the 
essence of the phenomenon. These definitions are systematized in Table 1.

Table 1. Definitions of education

Definitions of education Work Researchers
“Education is the art of forming good habits or 
developing the native skills for the virtues of those who 
have them.”

“Dialogues” Platon

“Education must be an object of public oversight, not 
private.”

“Politics” Aristotle

“Education is an activity of stimulating these “seeds”, 
and implicitly, of leading the process of humanization, 
“man” cannot become human unless he is educated.”

“Didactica 
magna”

J. A. 
Comenius

“Education takes the form of an interpersonal 
relationship of supervision and intervention that is 
established between the ‚preceptor’ (educator) and the 
child (the future ‚gentleman’).”

“Some 
thoughts on 
education”

J. Locke

“Man is the only being who must be educated to 
become a Man. Man needs care and culture, but 
in a judicious setting. Thus, the art of education or 
pedagogy must become judicious, in order to be able 
to develop human nature in such a way as to fully 
achieve its goal.”

“About 
Pedagogy”

I. Kant

“Education is both intervention and non-intervention: 
“Negative education supposes the removal of any 
obstacle to natural development, everything must be 
left to happen on its own without any intervention.”

“Emil or about 
Education”,

J.-J. 
Rousseau

“Education is more important than instruction. 
…education is divided into three subdivisions: 
government, education (achieving specific goals) and 
moral education.”

“Science of 
Pedagogy, 

Deduced from 
the Purposes 
of Education”

J. F. Herbart
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“Education is an action “exercised by the adult 
generations on those who are not ripe for social life”; 
aims to provoke and develop a certain number of 
physical, intellectual and moral states in the child.”
“Education consists in a methodical socialization of 
young education.”

“Education 
and Sociology”

É. Durkheim

Education is “a social and individual fact at the same 
time.”

“Education 
and Ideal”

C. Narly

Source: own research.

Today’s society demands, more than ever, the creative intelligence and 
capacity of man. Researcher N. Silistraru states “Education as a process reflects a 
psychological need, engaged in the numerous interindividual relationships that 
intervene in the formation-development of the human personality, in a system 
of predominantly deliberate actions in which influences are concentrated at the 
level of profile institutions” [7, p. 49]. V. Panico points out “Education as a socio-
human phenomenon represents the life of human society or the system of ways of 
organizing and carrying out activities and attitudes of personality” [5, p. 80]. The 
core of education is the direct inclusion of personality in the system of activities 
and social attitudes. “I believe that education is, consequently, a process of life 
and not a preparation for the after-life” [3, p. 48].

From the stated ideas, education is a socio-human phenomenon, which 
preserves and transmits the experience of theoretical and practical knowledge, 
the values of culture and civilization from one generation to another, being 
an eternal category. With the advent of society, man becomes the object and 
subject of education. Education has aimed, over time, the formation of human 
personality, depending on the particularities of each, but also depending on the 
social dynamics, the mobility of educated people through the dynamic integration 
of man in society. The process of education is completed only when we consider 
its formative component, because it aims to ensure the continuity in time and 
space of generations: in time because it draws its juice from the experience gained 
by past generations, takes place now and forms personality in a perspective of the 
future and in space by the fact that it takes place within a national system.

Educational experience, namely empirical experience, has been and continues 
to be passed down from generation to generation, which over time has become 
a habit and a tradition, a well-defined educational culture. The problem of the 
pedagogical heritage of the past, as well as its contribution to the current and 
perspective educational culture, remains one of the most acute and constructive 
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ideas which find their sap in popular pedagogy. C. Usinski is the first to use and 
introduce in the scientific literature the term “popular pedagogy” and founded 
the popular principle as a principle of national education [11].

As the main means of education, popular pedagogy uses all the components 
of popular culture: the fairy-tale, proverbs and sayings, folk art craftsmanship 
not before song and music. They reveal the content of children’s education 
and training, the basic moral rules and ideals, the understanding of good and 
evil, the norms of communication and relationships between people; describe 
the history of the people in the form of epics, chronicles and oral folk creation. 
Popular pedagogy is the totality of knowledge, skills and abilities accumulated 
and confirmed by the practice of life, which are transmitted from generation to 
generation as a progress of the historical and social experience of the popular 
masses [6, p. 11]. Certainly, popular pedagogy is the natural foundation on which 
the edifice of contemporary education science is built.

G. Volcov uses the term traditional pedagogy, which represents that pedagogy 
that is not written anywhere, but which, nevertheless, exists in another form. 
Certain rules of education are passed down from generation to generation and 
which, viewed from the perspective of a long time, appear to us as embodying the 
entire life system of a people and an era. This is the very pedagogy of the people, 
of the whole people, in any people, an existence above animality. For the case, in 
a way, it is more valuable than cult pedagogy [10, p. 27].

N. Silistraru states that “through traditional pedagogy the very conditions 
of human existence are preserved. As vague and rudimentary as it may seem 
to modern science, traditional pedagogy still has a body of principles and an 
evolution” [7, p. 27]. Popular pedagogy is the social consciousness of the people, 
because it has developed on the basis of the generalization of the facts of the 
people, who did not have a special training, having some random moments. 
Adults are in constant contact with children not only because they fulfil their 
mission, pursuing a pedagogical goal, but they simply enjoy this intellectual 
activity – the cultivation of general human qualities [7, p. 131–132].

Popular pedagogy has man in its sights throughout his life: from birth to 
death, from grandchild to grandparent and also aims at the self-education of the 
elderly, preparing them, as it were, for eternal life, as the great Czech pedagogue 
J. A. Comenius states it. The ideals of the formation of the perfect, harmonious 
personality are manifested in all peoples, first of all, through the general-human 
qualities, the national colour persisting more or less permanently. Therefore, 
popular pedagogy is not a science, but a field of empirical knowledge. However, 
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the empirical character of popular pedagogy does not diminish its importance, 
because the process of knowledge usually begins with living contemplation and 
from experience to practice.

The traditional pedagogical culture supposes a rich system, which includes 
various functions, factors, methods, means and forms of education, in this sense 
the cardinal problem consists in the formation of the real man. Popular wisdom 
underlies many education systems. As for us Romanians, “folklore can help the 
most, and within folklore, the paremiological side, proverbs and sayings, and 
with them, being part of the family, riddles and games for children” [7, p. 30]. 
Many pedagogical ideas of the people enrich the arsenal of the formation of the 
ideal personality. The works of academician G. N. Volcov, considered the founder 
of ethno-pedagogy as a science not only in Russia, but also in the world, made 
an important contribution to universal culture. He discovered for the first time 
many aspects of national pedagogy as a means of educating the young generation 
[10]. S. Baciu defines “popular pedagogy (ethno-pedagogy, traditional pedagogy) 
as a concentration of empirical knowledge, controlled by the experience of the 
people, constituting the totality of ways, means, exhortations and skills used by 
the people for educational purposes” [1].

Subsequently, “popular pedagogy is the object of study of pedagogical science, 
and the branch of pedagogical science which deals with the study, analysis and 
generalization of facts and phenomena of popular pedagogy is ethno-pedagogy” 
[6, p. 9]. Popular pedagogy as an object of ethno-pedagogy helps to achieve the 
national principle, scientifically argued by C. D. Usinski, as a sacred principle 
of national education in the conditions of society democratization. Three 
main principles of C. D. Usinsky are up to date: … the people have a special, 
characteristic educational system; in the human soul the feature of nationality 
has its roots much deeper than others; the educational ideas of each people are 
penetrated by nationality much more than others [11, p. 124].

Noticing the potential influence of popular pedagogy, N. Silistraru affirms the 
key positions. [7, p. 131–132]:

• popular pedagogy is a natural phenomenon, inseparable from the life of 
the people;

• the participation of the people’s representations in the process of 
pedagogizing the masses; taking into account the fact that the greatest 
wealth of the society is the children; each one is born as someone’s 
grandchild and dies as a grandparent;
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• the integrity of the pedagogical process, the capitalization of the education 
through which a harmony between consciousness, behaviour and activity 
would be created;

• early inclusion of children in the pedagogical process, in the process of 
self-education, mutual education, re-education;

• ensuring maximum independence and autonomy in education;
• differentiated attitude towards personality (individual and age 

peculiarities);
• ancestral worship, mother worship, child worship in all traditional 

education systems is axiomatic;
• ideas in traditional pedagogical culture are variable and permanent, 

always urging a creative activity in the educational work.
• In this context the following factors of popular education should be 

mentioned:
• organizing and consolidating the group of the individuals to be educated;
• activating the process of forming self-awareness and self-esteem;
• creating an open educational space for ethno-value orientations;
• efficient application of methods, means, procedures;
• support on the principles of socio-cultural-historical variability;
• ensuring the efficient interaction between the external and internal 

(personal) environment as conditions for the formation of ethno-value 
orientations for a long period of time.

Many pedagogical ideas of the people enrich the arsenal of perfect personality 
formation. Popular education is, in fact, social education. Throughout history, 
man has been and remains an object and subject of education. The educational 
experience accumulated over the centuries in correlation with the empirical 
knowledge controlled by the practice of life make up the core of popular 
pedagogy. Traditional education refers to long-standing habits that society has 
traditionally used. The main purpose of traditional education is to pass on to 
the next generation those skills, facts and standards of moral and social conduct 
that adults consider necessary for future generations. Romanian traditional 
education is based on the transmission of the values of the Romanian culture 
from generation to generation and has decisively contributed to the perpetuation 
of the Romanian spirituality over the centuries. It cannot be said that there is a 
society without tradition.

The issue of “tradition” in education was studied, in particular, by E. Macavei 
in the study Theory of Education: “Tradition (in Latin – traditio, onis = 
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transmission, rooted; trado, ere = to transmit, to trust, to care for, to recommend, 
to teach someone, to teach others, to tell stories, to tell orally, in writing) says the 
researcher, condenses ensembles of habits, beliefs, practices preserved and passed 
down from generation to generation, constituting the legacy of a community , 
proof of the standard of living of the community in different historical periods, a 
component of identity” [4]. The researcher V. Capcelea states “tradition expresses 
a legacy of customs, traditions, beliefs that are transmitted from generation to 
generation, constituting specific features of a people” [2, p. 10], while S. Baciu 
defines tradition as a historical process of accumulation, typification, imitation 
and selective assimilation in the development of a natural order of values. Finally, 
the connection of the present with the past and with the future in the process of 
forming the tradition is the basis of the social-historical solidarity of humanity. 
Through this, the past, present and future of man form a unity in continuous 
transformation and self-improvement [1].

Traditions have emerged and gradually crystallized from people’s life 
experience, being constituted and transmitted throughout history. They are a 
collective memory in which a secular social experience is retained, imprinted, 
preserved and reproduced. Undoubtedly, imitation is essential in the transmission 
of traditional experience. The child and the young person see habits and rituals, 
participate in them, hear songs and memorize them, because they are repeated 
and because the adults do so. Attachment to tradition is manifested by value, 
critical, selective respect for the identity of a community. Tradition is the legacy 
of a community, the proof of the existence of the community, conservation, 
progress or regress directions. Relation to tradition is a matter of education and 
must be preserved, respected, known, valued and passed on selectively to future 
generations.

Through the educational system of the community (formal, non-formal, 
informal) the material and spiritual creation of the forerunners is transmitted 
selectively and according to value criteria. The pride of belonging to a community 
under the emblem of tradition is an element of support for self-confidence. 
Through its character, the national education introduces the child in the culture 
of its own people and highlights its creative potential. Even modern societies 
have their own tradition, but most of the time it is not noticed because it seems 
obvious. In modern European societies education takes place within the three 
established institutions: family, school and often church. Family and school, the 
religious cults and the state, the communities, especially the rural ones, have been 
and are factors of conveying the traditional values. Spontaneous and diffuse or 
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systematic and organized, in the same sense or in different senses, with equal or 
different input, they contributed each in its own way and with its own means to the 
education of children and to the shaping of a conception about their upbringing. 
As a matter of traditional education, the family always came first. Moreover, 
along with the wisdom contained in folklore, we will also find advice, directly 
or implicitly, on how this wisdom should be passed on to children in order to be 
useful to them. We can speak, therefore, of a true popular pedagogy. “Traditional, 
popular education has come together in a conception, with its permanence and 
dynamism, and this is what we could call traditional pedagogy, the educational 
theory of tradition itself ” [8, p. 27].

Traditional education by transmitting the values of Romanian culture from 
generation to generation has decisively contributed to the perpetuation of the 
Romanian spirituality over the centuries. It is conceived as an art to lead the child 
to assimilate the norms of civilized society by reproducing the existing socio-
cultural system. By default, traditional pedagogy considers that at a certain age 
children will have to accumulate a certain quality and quantity of knowledge 
and be able to assimilate certain behaviours. In this system the child learns by 
reproducing the given model, and education is generalizing, equalizing, according 
to a model which is not always understood by the child although it is tested and 
accepted by adults.

Conclusions

Popular pedagogy is presented as a branch of empirical knowledge, 
accumulated by the people, in which they find reflection the goals of education, 
as well as all the means, procedures and skills used for the education of young 
generations. Also, through traditional education from the perspective of national 
values, we are convinced that we can teach children:

• to value man, culture, work, moral and Christian virtues;
• to access the fascinating world of material and spiritual popular culture;
• to find similarities between practices from kindergarten life and practices 

from village life;
• to make connection between present, past and future;
• to know where they come from and where they are going;
• to know and love the work of pedagogical research;
• to form positive traits of will and character.
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Abstract: In the study it is presented and argued the actuality and importance of 
the topic. Education is a key factor in the formation of generations and represents 
the life of human society. The research hypotheses are formulated, the purpose and 
the objectives through which the correct research route is described. Educational 
experiences, namely empirical experience, has been and continues to be passed 
down from generation to generation, which over time has become a habit and 
a tradition, a well-defined educational culture. Traditional education refers 
to customs, which society traditionally used. The main purpose of traditional 
education is to pass on to the next generation those skills, facts and standards of 
moral and social conduct that adults consider necessary for future generations. 
The research methodology is exposed by elucidating the general aspects of 
traditional education, namely the methods of moral education. The conclusions 
systematize the theoretical values from the result of the investigation, namely the 
traditional education.

Keywords: traditional education, popular pedagogy, principles, factors
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SOCIETAL TRENDS AND CHALLENGES FOR 
THE TRANSFORMATION OF EDUCATION  
IN A LEARNING SOCIETY

Global trends in education and their impact on the development of 
the education in the Republic of Moldova

The analysis of the education system development, the tracking of the global 
trends of development of theoretical and applied methods of learning, and the 
identification of the prospects for streamlining the learning process represent the 
current topics of great interest to researchers in the domain of education sciences, 
including those from the Republic of Moldova. Also, it is well known that the 
economic globalization and social dynamics of the last two decades have brought 
to the contemporary world a series of challenges, to which the field of education 
cannot remain indifferent.

This new economic and social context  has produced profound changes on 
school-related learning acquisitions and goals, so, respectively, the projection of 
the education has changed. The functional type of culture transitioned from the 
academic culture. Hence, exists the great debate on the basic competences needed 
by the individual in today’s society  and the  orientation  of education systems 
towards the development of key competences, starting with the basic education 
itself, which is meant to ensure an efficient life and a functioning society.

In this sense, the four pillars of the development of education systems, 
focused on a reconceptualization of the concept of learning: learning to know/be 
aware, learning to do, learning to work with others and learning to be, (highlighted 
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by J. Delors in 2000), to which Schaeffer and his collaborators added another 
- learning to transform yourself and change society, were understood and accepted 
as such by the members of the pedagogical scientific community. The year 2000 
marked not only the beginning of a new millennium, but also the beginning of 
the great changes of profound reform of the education systems in order to connect 
them to the requirements of the information society based on knowledge.

Pedagogical research in Moldova was fully committed towards the adoption of 
these new strategic directions of development of local education and the timing 
with reform measures  undertaken at a European level. The research focused 
on the structure of running the educational process, the main subsystem of it, 
by analysing the state of affairs and the conditions for carrying out the reforms 
anticipated until 2000, highlighting the problems and crises in the system, 
identifying ways and areas of continuous education reform (curriculum, teacher 
training, evaluation of school results, etc.).

During the transition to the knowledge society, it was found that education was 
perceived as a mechanism for changing society, and lifelong learning - an effective 
way of knowing and solving the problems the society is facing. Meanwhile, the so-
called new education - education for change and development, education related 
to the environment, education for the mass-media, intercultural education, etc., 
which emerged and developed during this period, was considered a response of 
the education systems to the challenges of the contemporary world.

All these reorientations, strategies of change and problems of the contem-
porary world overlapped, during the transition to the information society, 
with the actions of reform of education systems. In the opinion of researcher 
L. Ciolan these configured “the emergence of a new way  of producing 
knowledge” [1, p. 34], generally, and of educational knowledge, in particular, 
which needs a reconfiguration of the learning process from a more functional-
pragmatic perspective, more socially engaged and more focused on the student’s 
instructional needs and problem-solving skills.

In this new social, economic and cultural context, education systems must 
respond to changes and new challenges related to these changes, emphasizes 
L. Ciolan, due to that the very concept of learning has acquired new meanings [1, 
p. 70]. The natural tendency of education systems, including that of the Republic 
of Moldova, is to resort to an even more technical approach to the teaching 
process, in which the concept of competence has become a basic pedagogical tool 
that can serve in the process of better rationalization of the teaching, learning and 
evaluation process.
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European Parliament recommendation on key competences for lifelong 
learning (2006) has pointed out the following idea: while globalization continues 
to confront the European Union with new challenges, each citizen will need a 
record of key competences, which will ensure the citizen’s flexible adaptation to 
a rapidly changing and deeply interconnected world. This document presented a 
first list of key competencies from which the general trend of different countries 
to build a curriculum centred on developing key competences originated.

In the same year, education in Moldova took this pragmatic training approach– 
training on the basis of competences,  including the eight key competences 
established in the Education Code at a European level as the purpose  of 
general education (Moldova has 9 key competences) as being indispensable for 
any individual who lives in the 21st century. Thus, emphasizing the new educational 
goals and the need to rethink the educational process from the same perspective, 
in other words, giving priority to meaningful and  functional  learning  to the 
detriment of learning for the sake of learning. 

Worth noting is that  the change of education’s purposes did not lead 
to a rethinking of the whole process of education from the perspective of key-
competences. Starting with the reform of the educational plan, the development 
of the school curriculum and the programmes aimed at the initial and continuous 
training of the teachers, all these components further remain to be focused on the 
mono-disciplinarity teaching – learning – assessment. This created a contradictory 
situation  that continues to this day, representing the biggest problem in the 
planning and implementing the general education. However, the development of 
key competences may require the removal of the school teaching-learning from 
mono-disciplinarity and placing it in an inter- and transdisciplinary context.

For the  technical vocational education in the Republic of Moldova,  the 
biggest challenges  to face today are:  underdeveloped infrastructure of 
educational institutions for a proper educational approach,  limited diversity 
of specialties,  directly proportional to the qualifications of education workers 
and limited opportunities for retraining  them, poor student’s academic 
performance,  insufficient training of teachers and their digital illiteracy, lack 
of attractiveness of this level of training - ISCED 4, etc. All this happens in the 
time when the European Centre for the Development of Technical Vocational 
Education’s review shows that the proportion of EU jobs requiring tertiary skills 
will increase from 29% in 2010 to 34% in 2020, while the proportion of jobs 
requiring a low level of skills will decrease from 23% to 18% in the same time 
frame.
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From global trends to local challenges in achieving key-competences

Although created inconsistent and incoherent, Republic of  Moldova 
continued  developing the national curriculum in terms of  key-competences 
(cross-cutting). Today those purposes are found in the Reference framework of the 
National Curriculum (2018), and in the introductions to the curricula developed 
on its basis for every subject.  Worth mentioning is that the implementation 
of key-competences in educational practice is still not achieved,  since  the 
operationalization of these competences through examples of learning tasks 
in textbooks and methodological guides  is missing  completely. Moreover, the 
curricula and the textbooks applied to the class concern only the achievement of 
the competencies specific to the school subjects.

At the same time, under the spur of the new approach, education systems 
in the EU have established an infrastructure of pedagogical centres for obtaining 
key-competences (in  reading and writing,  in  mathematics and science, etc.). 
The education systems also  intensified their efforts towards improving digital 
literacy in the field of mass-media. Also, they introduced national standardized 
tests and made other reform measures. Despite this, the level of acquisition of 
key-competences is still low: approximatively 20% of adolescents aged 15 years 
in Europe  did not acquire basic competences, and  this ratio remained stable 
since 2009.

For comparison, due to the inconsistencies in the education reform, the 
Republic of Moldova records approximately double the percentage of students 
(45.8%) who do not achieve the basic competences  to  read in PISA 2015 
(Program for International Student Assessment) [5], and in PISA 2018, 57% of 
pupils did not achieve at least level 2 in reading (OECD average: 77%), which 
means that 43% do not reach at least the core 2 competences to read (Moldova-
Country Note-PISA 2018 Results).  About 1% of Moldovan students were the 
best in reading, which means that they reached level 5 or 6 in the PISA 2018 
reading test (OECD average: 9%).  Similarly, approximately 50% of Moldovan 
students reached level 2 or higher in mathematics (OECD average: 76%).  In 
Moldova, 2% of the students  have reached level 5 or higher in mathematics 
(OECD average: 11%).

European framework for cooperation in education and training  of the 
European Union Commission (the ET 2020) established four common objectives 
in education and training for implementation in Europe by 2020. Among these 
four objectives is the  improvement of learning; one of the reference objectives 
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is the proportion of 15-year-olds who do not have sufficient reading, math and 
science skills should be below 15%.  

In these  conditions,  pedagogical research from the Republic of Moldova, 
permanently engaged in the development and reform process of the national 
curriculum,  analyses the effects of the implemented reforms, interprets and 
reports them to the new trends of change and transformation in education. 
In order to grasp some  new perspectives of approaching learning so that  it 
corresponds to the requirements of modern society, the research is also in the 
finding and identification process of reconfiguration methods of the learning 
process, already considered a mechanism for development of individual entities, 
organizational and social.

Therefore, at the end of 2012, the European Commission adopted the latest 
strategy in the field of education:  Rethinking education supposes investing in 
competences for better socio-economic outcomes, drawing attention to the need 
to support teachers with unprecedented challenges. Probably, nowadays, the 
education is required to tend to precede the level of economic development. It 
seems, therefore, that the school has entered the entrepreneurial era with 
everything that comes out from here.

Based on the weak performances, the Republic of Moldova established as an 
indicator the gradually increasing student’s achievements in PISA from 78% to 
93% of the OECD (Organization for Economic Cooperation and Development) 
average in 2020. Curriculum policies of the education system in the Republic of 
Moldova are oriented towards key-competences development defined through 
the Strategy “Education -2020”. Thus, reaching the basic level of competences in 
reading, mathematics and science becomes an indicator of progress in education 
and of the achievement of its goals.

It should be mentioned, reaching  a  higher level  of key competences is a 
strategic objective also for other educational systems in Europe such as Romania 
or Bulgaria. National Strategy for Lifelong Learning for the period 2014-2020 of 
Bulgaria also established, as an indicator of progress, the reduction of the number 
of 15-year-old students with poor results at reading- from 39.4% in 2012 to 30% 
in 2020, mathematics – from 43.8% in 2012 to 35% in 2019, science - from 36.9% 
in 2012 to 30% in 2020.

Therefore, in another European document – Commission’s Notice to the 
European Parliament, Council, European Economic and Social Committee and 
the Committee of the Regions – are mentioned the directions which EU members 
must develop to meet the challenges of the knowledge society, i.e. to introduce 
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new systemic reforms to strengthen early detection and intervention in case of 
learning difficulties and to replace repetition or grouping according to the skills 
while providing more support for learning.

So, the main challenge of the existing systems of education lies in rethinking 
learning, reorganizing education and training and aligning them for achieving key 
competences by all the students. In order to achieve this goal, learning should go 
beyond school subjects and integrated knowledge must turn into a foundation of 
the educational process, so that all the students acquire basic competences needed 
today, such as: communication  in the mother tongue, communication in 1-2 
foreign languages,  basic competences in the field of mathematics and natural 
sciences, technological and digital literacy, etc.

At the same time, a higher quality of teaching must be ensured, a crucial 
precondition, which required an effective basic qualification and a continuous 
qualification, of teachers and educators.  Another important condition is the 
transformation of the profession of a pedagogue and educator into an attractive 
career choice by all convenient means and tools. The governance of educational 
institutions and lifelong learning need to be improved in order to develop efficient 
and flexible quality assurance systems. It is essential to modernize the funding 
system as a tool to ensure the efficiency of primary and continuing education 
and vocational training through shared and balanced accountability between 
government, employers and pupils/students.

Premises for reconfiguring the learning process

Research made on the efficiency of the learning process, in particular, those 
made by OECD through international tests (PISA, PIRLS, etc.),  have shown 
that the traditional way in which pupils/students are taught today in schools 
and universities  how to learn  proved to be inefficient and counterproductive. 
Therefore, a new change was needed - the transition from the logic of completeness 
(of objectives) to a logic of relevance and pertinence (of competences). Skills 
formed everywhere today in schools must be reviewed, as well as and the ways in 
which students are expected to learn. And where the content of the curriculum 
changes, the way it is taught must change accordingly.  Learning should be 
rethought, refocused on problems, including their historical and epistemological 
context.

Also, the perception of learning changes, the very concept of learning has 
grown and expanded during all the lifetime. Lifelong learning becomes  the 
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new strategy  of education,  respectively,  experiences of formal and informal 
learning began to be recognized. Learning centred on the development of 
competencies  has emerged as  one of the most significant movements in 
the educational  theory and practice of  their  last 20 years, and the competence 
learning how to learn  is considered today the most important  indicator of the 
efficiency of education.

At end of the year 2019, the EU Commission published an analysis of EPSC 
(European Political Strategy Centre) on 10 trends transforming education as we 
know it, according to which the education is further changing and developing 
fast, being dependent more than ever on social and economic contexts of the 
contemporary society. The trends are orienting towards personalization  and a 
continuity of learning, learning how to learn becomes the most important ability 
to form nowadays. Here are 7 of the 10 global trends in education identified in 
this analysis and which refer specifically to the possibilities of development and 
transformation of the field until its expansion into a learning society:

1.  The sooner, the better – the education received in early childhood often 
shapes the perspectives of life.  

2.  Graduating from school is not the end of learning – learning how to learn 
is the most important skill of them all.

3.  Digitalization is the new literacy  – digital skills are becoming  basic 
education and young people are at an advantage.  

4.  People are not the only learning ones – people will compete more and 
more with machines in developing new ideas.

5.  From standardization to customization  –  from mass education in the 
industrial age to individualized, digitally activated learning pathways. 

6.  From silos to a mixture - to interdisciplinary learning, based on technology.  
7.  Many new fish in the lake of education – the provision of formal education 

is complemented by new entrepreneurial projects. 
We believe that any national strategy for developing education or reconfiguring 

the educational system and process, whether at school or university level, must 
take into account these directions and trends if it is really wanted to reform the 
system and ensure quality education.  At the same time, the transformation of 
the current society into a learning society could be considered the basic strategic 
direction in the projection and implementation of the educational action of 
training-development of the human personality in the information society based 
on knowledge.
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Meanwhile,  in the context of the information society, based on knowledge, 
a number of  new concepts  of education have been shaping, which require 
development and interpretation - the globalization of learning, learning focused on 
the learner, learning organizations, learning offers, learning communities, learning 
facilitators  and even  a learning society. This concept designates an educated 
society, committed to active and responsible citizenship, liberal democracy and 
equal opportunities. According to [1, p. 78] a learning society is everything the 
education could dream of, which sustains the idea that when learning occurs, it is 
integrated into all aspects of life and integrates, in return, all sides of the human 
being. 

Therefore, the new educational paradigm - the approach to competence - based 
on training has established itself not only in the European countries, but also in 
the Republic of Moldova as the strongest trend in the development of education 
and aimed at truly focusing on the teaching-learning - assessment process, on the 
development of key competencies, which are believed to be needed by all people 
in order to develop successfully in today›s society. Respectively, lifelong learning 
has become the basic principle of the development of contemporary societies, 
and the key competence system established at European level today represents 
the learning target or the basic  acquisitions with which all students must be 
endowed until the end of compulsory schooling.

In this  new  curricular  paradigm,  at the level of an educational system and 
process in the Republic of Moldova the new educational model for personality 
formation  in  the knowledge society  was outlined, the  so-called  new 
educations  were  exploited as  innovative elements in the activity of integral 
personality formation-development [3]. Also, the competence of  learning how 
to learn is in the list of objectives/key competences of the national curriculum.

However, for the general education in the Republic of Moldova (probably for 
other countries as well) the big problem today is not so much the acquisition of key 
competencies, but, especially, the disagreement between the tradition of mono-
disciplinary  teaching-learning  in the classroom and the education’s tendency 
to innovate, due to which training based on key competences requires a 
transdisciplinary approach  to learning.  This requires rethinking or even 
reversing patterns in disciplinary training and establishing, through an integrated 
curriculum, inter- and transdisciplinary learning capable of truly leading to the 
development of key competencies.
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Conclusion

In this article we have tried to capture, in broad lines, the directions in which the 
phenomenon of globalization influences education, as well as the main challenges 
to which educational systems must respond in this context. We consider that any 
national strategy for the development of education or for the reconfiguration 
of the educational system and process, whether at school or university level, 
must take into account these directions and trends, if we really want to reform 
the system and ensure quality education. At a strategic level, acquisition of key 
competences through basic education should be considered the main direction 
towards developing new documents of educational policy in terms of projecting 
and implementing the educational action of forming-training of the human 
personality in the information society, based on knowledge.

In the knowledge society, learning not only as a principle guiding, but rather as 
a process and product, acquired new meanings, the very  perception of the 
concept of learning has changed a lot, so that traditional teaching and learning 
stops responding to contemporary society’s demands. Learning organization on 
the basis of classical subjects is considered insufficient in such a dynamic and 
complex world in which learning increasingly becomes, a social process centred 
on the development of competences able to assure the young with premises as 
solid as possible for personal, social and professional success.

In terms of the trends outlined above, what is required today from education’s 
planners, including from the pedagogical research in the Republic of Moldova, is a 
new vision of learning,  theoretically and methodologically based, on which 
they should  start a new  process of development of the national curriculum. 
This time at its very core, i.e. the  reformation of the Educational Curriculum 
Framework Timetable, with emphasis on the integration of content areas 
and innovation learning process so that it becomes more relevant and provides 
new solutions to challenges of the contemporary world.
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Abstract: The objective of this article is to highlight the trends  and the 
challenges as regards the development of education and training in the context of 
an information-based society, grounded on knowledge; trends which the authors 
believe  are highly topical for pedagogical theory and practice in the Republic 
of Moldova.  These trends may serve as a basis for reconfiguring the current 
educational process with a view to enhance its alignment to the individual and 
social requirements of development in the context of a learning society.

Keywords: education system and process, curriculum, trends, transformation, 
knowledge-based society, learning society
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CURRENT TRENDS OF AGING  
AND POPULAR CULTURE

Introduction

Nowadays in the socio-human sciences the problem of a successful aging is 
being researched more and more actively, and the role and life of the elderly is 
investigated from various aspects. Old age or the third age is considered as a 
period of regression, reached by the human and dominated by fragility and 
involution [19], [20]. Obviously, this period, like other ones, is marked by many 
changes and difficulties at the bio-psycho-social  level, but it is in the power of 
man and society to make it easier, optimistic, valuable, and interesting.

Theoretical assumptions and methodology

Starting from the pursued research, we can complete this vision with the idea 
of re/updating, re/evaluating, and re/balancing some aspects related to the life and 
self-realization of the elderly. We consider that these moments can be observed 
in different existential circumstances: grandparents and grandchildren (or 
independently) undertake trips and excursions, return to their favourite activities/
hobbies, which they could not do because of the job; become active members of 
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non-governmental associations, of interest clubs or of work veterans; do volunteer 
activities; attend church more often; help their children’s families in need and 
demand, etc. Obviously, besides these active and lively elderly people, there are 
others much more passive and pessimistic, who suffer from chronic diseases.

In this context, we specify that the term senescence is synonymous with aging 
and refers to the normal aspect of aging, i.e. the biological process, while the 
term senility expresses the pathological aspect of this process [6]. Etymologically, 
geros means old man and logos science. Therefore, Gerontology is the science that 
studies the processes of aging. It has as an object of study all the morphological, 
physiological, psychological and social changes caused by the time action on the 
organism (aging), that are independent of any pathological phenomenon.

Another science, Geriatrics, is the field that studies the means of preventing 
and fighting against aging and maintaining social activism, a quality life. The 
World Health Organization (WHO) considers aging a lifelong process, which 
begins even before we are born. The functional capacity of the human biological 
organism increases during the first years of life, reaches its peak in early 
adulthood and then the natural decline occurs. The decline is more pronounced 
depending on heredity and the influence of external factors that have acted 
throughout life [9]. Thus, old age designates a stage of human existence in which 
we see great differences; on the one hand, we have the negative perception – a 
period marked by declines, losses, damages, destructuration and, on the other 
hand, there is an optimistic approach to existence, positive, focused on new 
roles and activities, on the manifestation of wisdom and sharing life experiences. 
To the two perspectives it is added a middle one, which pays attention to both 
positive events and the ability to overcome difficult and unpleasant situations [3].

Since the analysis of international and national trends regarding the 
study of family education determined us to find that the problem of efficient 
capitalization of post-figurative culture in the formation of the young generation 
remains fragmentary and insufficiently researched, we designed the following 
purpose and objectives of the investigative approach. The aim of the research 
consists in determining and experimenting the theoretical-applied benchmarks 
of pedagogical capitalization of the post-figurative culture in family education.

In this study the following research objectives are to be fulfilled:
• examination and epistemological interpretation of the capitalization 

of the culture of the elderly in family education by revealing the basic 
concepts and intergenerational relations within the family;

• analysis of the history and evolution of the culture of the elderly in society;
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• analysis of current trends in approaching aging and capitalizing on the 
culture of the elderly in education;

• specifying the particularities of the family relations children-parents-
grandparents;

• examining the dynamics of the function of grandparents by identifying 
the models of parent-grandparents-grandchildren interaction;

• elaboration, authentication, and validation of the interactive pedagogical 
strategy for capitalizing on the culture of the elderly in family education, 
which incorporates the theoretical and applied benchmarks.

Discussion

It is established that, if society encourages the maintenance of family ties and 
the elderly are treated with respect for their wisdom and achievements, enjoy 
esteem, appreciation, gratitude for contributing to the life of the community, 
then they have the chance to live longer. If society is more focused on economic 
performance and consumption, on exploring youth and vigour, intensifying and 
promoting the dissolution of the extended family, or does not care about the 
protection of the elderly, then the elderly can take a deeply negative connotation. 
Obviously, illness, impotence, lack of physical attractiveness, conservatism, 
often outdated conceptions, loneliness, dependence on others are a burden for 
people who are insufficiently educated and morally unprepared for this stage of 
human life. By neglected or distorted promotion of social construction towards 
the elderly, insufficient or pretentious media coverage without demonstrating the 
true value of all human ages, of many remarkable personalities, of their potential 
even at quite advanced ages, people come to fear old age as much as the idea that 
they will not live long enough to become old. Some researchers mention that the 
elderly often seem to be placed in a niche of development in which either they 
have very few contributions to make or these contributions are not valued to a 
great extent [3], [4], [9]. The analysis of the specialized literature [5] and our 
observations show that there are big differences in the perception and approach 
of the targeted phenomenon.

Of course, aging is a physiological process that manifests itself through 
physical, psycho-emotional degradation, decreased performance of senses, etc., 
but it is necessary to understand that the subjective aspect of self-representation 
and self-image, however, is decisive in terms of worthy acceptance of this age. 
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This fact makes us aware that each human goes through his/her aging process 
differently, and each age has its advantages and disadvantages.

According to research in the field of gerontology and family sociology we 
distinguish the following age classification [9], [11], [12], [13]:

• chronological age, which reflects the passing of time and represents the 
age of a person in years (according to the person’s documents);

• biological age is related to the aging of the body; thus, the decline of its 
functions may occur and manifest differently (at some people earlier than 
at others);

• social age reflects the way society perceives each person according to the 
contribution he/she brings to society and refers to the role, status and 
habits of the person with his peers;

• psychological age refers to mental (memory, intellectual and motivational) 
skills, the spirit of optimism, viability and vivacity in response to 
environmental change [9]. Old age/third age is defined, analysed and 
studied from various perspectives.

As we investigate the pedagogical capitalization of post-figurative culture, we 
further aim to highlight the most important aspects related to old age, which we 
will analyse from the perspective of five dimensions: demographic, biological, 
social, psychological and philosophical. It is worth mentioning that at the third 
age, sometimes changes and transformations in the human body can occur 
suddenly or gradually over time.

Normally, healthy aging refers to preventing and reducing the side effects of 
aging. Its purpose is to maintain physical and mental health, prophylaxis and 
disease prevention, maintaining an active and independent life. In essence, the 
development and capitalization of a healthy lifestyle involve: following a proper 
diet, exercising regularly, maintaining mental activity, positive relationships with 
loved ones. Although the human can significantly influence the aging process 
through his/her behaviour and attitude, it cannot be stopped or reversed.

In the psychological literature we distinguish different age periods [2], [27]. 
The most recognized and relevant classification of the personality evolution 
during life is that of Erikson E. [9]. It includes psychosocial crises and the feeling 
that predominates at each stage. Table 1 reproduces the essence of the elderly and 
represents a synthesis of the most widespread classifications, where the authors 
and the psycho-social specificity of the third age period are mentioned.
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Table 1. The essence of the elderly

Authors The Psycho-social Specificity of the Third Age Period
Erikson E. H. old age, psychosocial crisis – integrity vs. despair; the predominant 

feeling – wisdom
Zlate M. stage of involution, decline and wear
Şchiopu U., 
Verza E., Albu 
E.

55–65 years – prolonged adulthood; 
65–75 years – age of transition to old age; 
75-85 years – average old age; 
after 85 years – the great old age/stage of longevity, the feeling of 
fulfilment vs. crisis and psychosocial decline

Source: own study.

As we can see, old age can be classified differently based on several criteria. 
Here each researcher delimited this life stage according to his/her theoretical tools 
and conceptions. It is important to be aware that the particular age is specific to 
all human people and that the aging process is not reversible and/or cannot be 
avoided.

In general, there are different ways to manifest and cope with the demands 
of old age. In this regard, Reichard S. et al. [3] and our investigations allowed us 
to identify 5 personality types in old age. We want to specify that the first 2 types 
are characteristic of the elderly who do not adapt to difficulty, and the other 3 are 
the types that adapt effectively. Thus, they differ:

1. The type of hostile personality, who accuses others of their own failures 
and disappointments, becomes disliked, shows depression, irritability, 
sometimes even aggression.

2. The dissatisfied type directs his/her hostility against his/her own person; 
he/she isolates himself/herself, does not relate to his/her fellows; manifests 
hatred towards him/herself.

3. This type based on constructive style accepts the losses brought by old 
age, considers it a natural stage of life, and strives to live properly.

4. This type based on dependent style considers old age as the resting age, 
based on the help and support of adult children, grandchildren.

5. The 5th type based on defensive style leads an active way of life as if old 
age had not arrived; he/she has confidence in his/her own strength, he/
she fully enjoys the years to come [3].

From this perspective of  social dimension, old age is subject to reflection 
through the prism of the society in which the  person  lives, the impact of  the 
perception of the elderly by the social group, and the impact of the phenomenon 
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of aging on society with the adaptation or non-adaptation mechanisms involved. 
The human faces a series of important events, which refer to detachment from 
active social roles; retirement from  socio-professional  life/retirement, and 
adoption of other social roles, some of which are passive, characterized by 
dependence on others, and others are active, compensatory. The elderly people 
often share their memories, feelings and thoughts with friends, family members, 
most often with grandchildren.

According to Erikson E., the main feeling in old age is wisdom. The Old Book 
says that: “but understanding is grey hair for anyone…” [7]. In the same context, 
the verses of Blaga L. from “Three Faces” sound positive and beautiful: The child 
laughs: / “My wisdom and love is play!” / The young man sings: / “My play and 
wisdom is love!” / The old man is silent: / “My love and play is wisdom.” [30]. 
Therefore, wisdom is the quality acquired throughout human existence. Reached 
the last degree of a path, the person proves his special ability to overcome all the 
difficulties of existence and to reach a fully matured, fulfilled stage. The elders are 
those who are considered the wisest, worthy of being listened to and respected for 
their experience and ideas. Older people have a more mature outlook on life than 
the young ones due to their high capacity for emotional regulation, which brings 
with it increased emotional stability [9], [20], including a capacity for human 
understanding and forgiveness.

The analysis of the enounced theoretical benchmarks denotes deep meanings 
and ideas about the elderly and their specificity, which makes us meditate and 
become aware of the significant role, the contribution that the elderly people have 
both in the family and society. It is important to show consideration for them, for 
their life experience; to listen to them and follow their advice and exhortations. 
Our life experience and observations guide us to cultivate a positive attitude 
towards young people and an optimistic attitude towards the elderly.

In communication and conduct with the elderly, we must constantly show 
altruism, gentleness, patience, compassion, love, esteem and tact [6]; to create 
optimal conditions for their age, stimulating their personal possibilities and 
emphasizing their value. Nowadays, many researchers are concerned with the 
study of successful and active old age [8]. As the most common problems faced 
by the elderly are health and social problems, specialists in unison recommend 
respecting the active and healthy way of life.

In order to keep up and promote a sense of personal efficiency and, in general, 
the option for self-education on successful old age, we propose some activities: 
excursions and trips, participation in various entertainment programmes, 
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volunteering, physical activities, reading, visiting relatives and friends, walks 
in the park, reflection in a quiet environment, church attendance, some 
housekeeping activities, shopping and personal care, reduced viewing of TV 
programs, etc. as well as keeping and maintaining ties with family and loved ones. 
The main moment lies in maintaining good mood in the elderly through their 
proper involvement in family and community life. It is very important that older 
people have a reference group (of the same age) with whom they communicate 
constantly.

We should mention that old age/the third age represents a normal stage of 
life, common for all, which brings with it a set of changes in bio-physiological, 
psychological, social and cultural plan. Its approach from the perspective of 
demographic, biological, psychological, social and philosophical dimensions 
allowed us to elucidate the dynamic and complex, interactive and varied 
character of the aging process. In order to make the third age successful, it is 
necessary to direct and balance the aging process through the way and lifestyle, 
maintaining functional capacities, the degree of psychosocial adaptation and of 
socio-economic status. Obviously, the effect of the society culture, the experience 
and positive expectations, the attention from the residence environment, the 
harmonious relations with the family members, care of the society will contribute 
to the aging condition improvement. Aging is also an individualized process, so a 
lot depends on each person. Knowing and understanding the characteristics of the 
aging process is important to facilitate and strengthen appropriate relationships 
with family and community; to create spaces for new experiences and social 
support, to effectively and joyfully share the values of post-figurative culture.

At the micro-societal level, the family designates the most representative 
framework for the manifestation of generations and their continuity, a fact that 
gives the family a special status. According to the researcher Popescu R., the 
family designates a unit of interacting personalities, a dynamic entity in which 
people continuously shape their relationships and build a group existence [20]. 
Developing this concept, we mention that, at the same time with child-birth, 
around the family and the baby a primary network of interpersonal relationships 
with parents, siblings, grandparents and other relatives begins to develop and 
form. This network will later set up a model for the relational system, not only 
within the future family, but also in the society. As the child grows, it feels 
integrated into the family group, lives, relates, cooperates, and communicates 
with other members. The child gradually models common goals with the elderly, 
takes some parental behaviours, capitalizes on the experience of grandparents, 
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and aspires to certain ideals. Also, the children observe that, compared to adults 
and grandparents, think differently, have a distinct, but also common sphere of 
interests, possess their own criteria for evaluating and appreciating existential 
phenomena and have their own way of knowing and interpreting reality.

Intergenerational relations are relationships between different cultures, 
between various ways of understanding, promoting and transmitting values, and 
addressing everyday reality. Generations give birth to other generations that form 
and educate in the spirit of ensuring social balance, family cohesion, and respect 
for people of any age as a result of capitalization, perpetuation and transmission 
of norms, family and social experiences. Accepting the above ideas, we specify 
that there are dysfunctional relationships between generations and, however, our 
research has shown that they constitute only 11-14% of the local area.

In fact, the mentioned inter-generational relations outline many aspects about 
the assurance, maintenance and continuity of the balance between generations, of 
the family balance, in particular, and of the social one, in general. In the targeted 
context, it is of great value the statement of the Romanian pedagogue, Gabrea 
I.: “the torch of life and culture will pass from hand to hand (from generation 
to generation) without dying” [10]. Thus, cultural heritage (past/grandparents), 
cultural creation (present/parents) and socio-cultural exchanges (future/
children/grandchildren) exist and will exist forever as long as human society 
exists, regardless of the mutations produced. The balanced coexistence of the 
three generations in the socio-familial environment is indispensable in its turn 
and represents a very important human value, which approached philosophically 
and praxiologically can be both value-purpose and value-means/educational 
tool.

A broad approach to intergenerational family relationships is made by 
the Swiss researcher Höpflinger F. In his opinion, the relationship between 
generations is a notion that outlines the mutual processes of guidance, influence, 
mutual exchange and learning between members of two or more generations. The 
researcher identifies and describes four other essential forms of intergenerational 
relations: conflict relations, solidarity relations, independence relations and 
ambivalence relations.

Next, we will analyse the mentioned typology and we will estimate their 
importance in order to know and consolidate the inter- and intragenerational 
family balance. A current and relevant topic in generational studies is the 
conflict between generations. From the point of view of several researchers 
(Elkin F., Westley W., Mead M.) [28], the notion of conflict, however, is not 
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considered proper, because between generations there are tensions, differences, 
contradictions regarding the conceptions of life, methods of education, patterns of 
behaviour and some harmful actions, prejudices, etc., but phrases such as the gap 
between generations [28] or the war of generations [23], are too exaggerated and, 
unfortunately, the media often use them, which contributes to the consolidation 
of preconceived notions in young people.

It is obvious that many conflicts or contradictions can occur in the family. 
Usually, they take place in terms of attitudes and values. For example, the parents’ 
generation considers that the mentality, behaviours and attitudes of children/
young people, especially in adolescence, are too libertine, they forget good 
manners, do not show respect for customs and traditions, etc. On the other 
hand, children/young people describe the older generation as old-fashioned and 
repressive. In this context, we note that these typical accusations are reproduced 
in time, travelling from one generation to another, being expressed in the phrase 
“the eternal parent-child conflict”.

The differences of opinions between parents and children about clothing 
and behaviour, promoted values, sex, marriage, interpersonal relationships, 
educational methods, attitudes towards intrusive-educational institutions, etc., 
create an axiological-attitudinal dissonance. Despite this, there is much research 
that demonstrates a set of opposing aspects, highlighting continuity. Percheron 
A. argues that the attitudes and opinions of young people show great deviations 
from the traditional when it comes to everyday personal behaviour (sex, clothing, 
hairstyle, etc.). Instead, the majority of young generations agree with desirable 
social values and norms when it comes to important issues, such as the need for 
social organization, the role and usefulness of the family, religion, moral conduct.

Analysis of the scientific literature on this topic demonstrates that the issue 
of intergenerational family conflicts can be studied in detail according to the 
following essential benchmarks [9], [23], [28]:

• cohabitation of two or three conjugal nuclei, residential proximity;
• permanent involvement in household affairs of family group members;
• relations between daughter-in-law and mother-in-law; daughter-in-law, 

son-in-law and mother-in-law;
• the process of re-ownership (reconstitution and distribution of wealth) in 

rural and urban areas;
• the parent-children-grandparents ratio according to gender;
• financial economic aid and moral support on paternal or maternal line;
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• the level of classes and social strata; family lifestyles; family values in 
urban and rural areas;

• intergenerational relations in disintegrated families, etc.
If we analyse the kinds of conflicts that occur between generations, we will 

need to resort to classical sociological research. Thus, the researcher Segalen 
M. describes three main types of intergenerational family conflicts. We know 
that the parent-child relationship is a tense one, especially when parents adopt 
an authoritarian style in order to form and educate the child’s personality, are 
rigid, exercise excessive control over behaviour, apply punishments, etc. Because 
of this, children become anxious, frustrated, repress any reaction of opposition 
or independence. This creates conditions of tension, the emotional imbalance 
between family members, difficulties in adapting and integrating into the social 
environment.

Also, due to the tendency to keep life patterns and relationships, the parent-
grandparent dyad conflicts with the youth-parent dyad, while rigorously 
imposing family customs and traditions. The most obvious tensions between 
these two dyads occur when the grandchildren appear. What is certain is that 
some grandparents do not agree with the education given to their grandchildren. 
For this reason, role ambiguities and confusions can occur, especially when 
grandparents claim to become parents for both grandchildren and their adult 
children, often citing their lack of experience, their psycho-social infantilism.

Many grandparents become overprotective in their relationships with their 
grandchildren, caressing or creating many facilities, offering gifts or even giving 
them money, which puts parents at a disadvantage in their relationships with 
their children. To avoid possible conflicts, an effective solution in this regard 
would be the grandparents’ respect for the unique requirements, principles and 
rules established by the parents. Dissensions and misunderstandings between 
grandparents and the parental couple should be resolved tactfully in order not 
to affect family relationships. Every member of the family must be aware of and 
calmly analyse the problems that have arisen, in order to solve them with great 
skill and dignity; thus, to ensure and maintain harmonious relationships within 
the family [6].

Parents are the ones who must encourage the relationship between 
grandparents and grandchildren, because they are a source of rich and precious 
experience for the child, they offer that homely surplus, which completes and 
gives stability to the family environment [6]. The tendency to stay in the centre of 
attention leads to quarrels and affects the family climate as well as interpersonal 
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relationships. Rivalry can also occur when, as a rule, grandmothers try to attract 
grandchildren to their side, impose their opinions, assign their right to control 
and guide the development of grandchildren, or even their adult children. In 
many cases, this occurs between the mother-in-law and the daughter-in-law at 
any cost to gain the love and attention of the only son/the husband.

Analysing various studies on the relationship between grandparents and 
grandchildren, we found that the issue of conflict between grandparents and 
grandchildren is practically not reflected. We consider this a strong argument 
regarding the relationship between grandparents (especially maternal ones) 
and grandchildren, which is an emotional, deep, unconstrained one, based on 
unconditional love and respect, understanding, moral and sometimes material 
support, etc. For grandchildren, grandparents represent authentic life models; 
they can become good listeners, confidants and even often become partners. In 
the positive sense of the word, the life experience of grandparents, the wisdom 
and tact they show in difficult life situations, create the possibility to build and 
keep up a positive relationship with both grandchildren and their adult children. 
Grandparents are often the ones who help solve conflicts between parents and 
children, acting as arbitrators or lawyers for grandchildren. Obviously, rivalry as 
an aspect of intergenerational relations can exist in reality, but it can also be an 
apparent one, imposed by the incorrect opinion of a person outside the family.

Solidarity is dominant and essential for every member of the family. 
Parents may ask, at one time or another, the help of grandparents in raising 
and educating grandchildren or in another case for health, economic reasons, 
etc. also, grandparents may seek the help of children (adults) or grandchildren. 
Empirical studies show that more often and unreservedly, help is given to 
maternal grandparents (74%), an argument is the emotional attachment in 
the mother-daughter dyad, which obviously is transmitted to grandchildren 
[6]. However, other factors may also intervene, such as: greater availability of 
maternal grandparents, age, state of health, geographical proximity, the nature of 
interpersonal relationships, etc.

With regard to grandparents’ help, it was noticed that grandmothers are more 
often requested by young families, because they are attentive, skilful, mobile, 
gentle, communicative, being jumpier and discreet, more interested in supporting 
and helping children and grandchildren. However, grandparents (men) specialize 
more in fun, walking, more often reserving a secondary role of grandmother; 
they are very skilled and inventive in the field of organizing sports activities, 
games, trips, hiking, watching TV shows with grandchildren [5, p. 304].
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In the local cultural environment, when it comes to helping parents and 
grandparents, it is usually women who offer services, visits, assistance and 
help with household chores, moral support, etc., while men more often give 
financial/economic help. Basically, cultivating and promoting solidarity in the 
family, a balanced, harmonious lifestyle, preserving traditions and values such as 
respect for parents, grandparents and society; mutual help and support, charity, 
kindness, will certainly contribute to the strengthening, renewal and continuity 
of ties between generations, as well as to ensure the balance and the well-being 
of society.

Regarding the independence relations, Höpflinger F. and other researchers 
mention that each generation has its own culture, which is defined by distinct 
values and orientations, possesses certain interests, capitalizes its options, its 
independence, striving to live its personal life. Taking into account the above 
mentioned, we claim that both society and the family cannot deny or reject its 
past, because on the basis of traditions, customs, experiences, the family and 
social ethos are outlined; the future of the generations is being built, which, of 
course, is constantly being re-updated. Keeping and maintaining harmonious 
relations between generations will be an essential contribution to the formation 
and development of children’s personalities. They receive from the generation of 
adults/parents clear guidelines and models of conduct, value orientations, etc., 
and from the older generation/grandparents they receive moral and psychological 
care, security, warmth and affection that they sometimes lack in their own family, 
due to the parents who are too busy with their professional career or even absent.

At the same time, grandchildren and their parents, in certain situations, 
need to find out life stories, to hear advice and/or examples and to have in their 
grandparents a model of life worth following. Each generation has much to learn 
from each other and about each other. The exchange, interaction, continuous and 
permanent dialogue between them ensures a better understanding, diminishes 
the prejudices, creates and consolidates the feeling of continuity and belonging to 
a social group (family), ancestry, culture and nation.

Another type of relations to be mentioned is the ambivalence relations. 
Ambivalence is a factor that disrupts the character of family relationships. The 
tensions, the quarrels that appear between the parents, between the parents and 
the grandparents due to different causes, create in child a state of insecurity, of 
uncertainty in the relationship with them. The child notices how the parents’ 
attitudes and behaviour towards them change radically. For example: parents 
either love them, give them protection, give them time and attention, or reject 
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them, suddenly become angry and due to the inability of emotional control 
manifest impulsive, inappropriate actions, often pour anger on children, etc. 
Frequent conflicts and tensions also create difficult situations when both the 
parent and the grandparent try to lure the child to his side, disorienting him and 
unbalancing family relationships.

Thus, we specify that ambivalence is created when the principles and 
methods of raising and educating the child are unclear, unstable, and educational 
deficiencies are occasionally recovered; parents and grandparents are present 
physically, but not emotionally. In this case, the child feels confused, shows 
insecurity, fear, uncertainty, anxiety and shyness. Based on the above, we conclude 
that the connection between grandparents, parents, children must be positive, 
balanced, and based on authentic values and relationships of collaboration and 
cooperation, mutual help. It is important for parents and grandparents to educate 
and raise their children with love, skill, a lot of patience and respect for the elderly.

Parents must also be aware that grandparents have a decisive role to play 
in educating and socializing their children and not exclude them from their 
lives. They are a sure source of affection for grandchildren, as well as moral 
support, sometimes economic (products, money) for the married couple. So, the 
consolidation of the family, but also of the society as a whole, will depend on the 
balance created and maintained between generations, communication, empathic 
dialogue and continuous interaction.

According to Merton R., the family is the most important way for transferring 
cultural norms from generation to generation [15]. Extending this idea, we 
consider that the family is the most favourable environment for the manifestation 
and realization of intergenerational exchange and socio-familial cultural 
reproduction.

The parents or the intermediate generation/pivot are responsible for the 
formation of the conception of life [26], of the character integrity, of the moral 
conduct, the compliance of the order and the elderly people, etc. In other words, 
their major goal is permanent and continuous formation-development of the 
children’s personality, as they will gradually become the bridge of connection and 
promotion from generation to generation of the entire family value system.

In our opinion, we consider that the responsibility of the grandparents’ 
generation is two-fold because they continuously transmit the family cultural 
heritage to their adult children as well as to their grandchildren. The moral, 
economic, psycho-emotional support offered to adult children, as well as the 
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upbringing, care, education of grandchildren by grandparents, represent the 
most important and major intergenerational exchange.

In the same context, the researcher Stănciulescu E. mentions that the 
intergenerational exchange is differentiated and depends on a series of factors 
such as:

• socio-economic category, level of education, social trajectory and 
aspirations of parents and grandparents;

• sex, birth rank, age, degree of receptivity/resistance of the child;
• the presence or absence of grandparents in the family, the residential 

proximity and their involvement;
• the type of family cohesion and adaptability, the value priorities of the 

adult members [18, p. 208].
Of course, the identification of factors can be continued, because today in 

society we meet a great structural-typological diversity of the family and, therefore, 
the process of transmission from one generation to another will be different, but it 
is certain that with the maturation of young people, they increasingly understand 
the importance of grandparents. 

Regardless of its structure, any family owns and transmits economic, cultural 
and social values considered by Stănciulescu E. as owned values. At the same time, 
the researcher mentions that the parents also send close values, such as  those 
resulting from the collaboration with the school, the media, the church, etc. and 
selective capital adequate to the children’s receptivity and personal possibilities 
in order to manifest their individuality and adaptation to social conditions [23]. 
Therefore, between generations, there is a permanent and complex exchange 
of spiritual goods/values and household or symbolic-affective services such as 
moral support, financial aid, help in case of illness, care and education of children, 
cooperation and collaboration in the management of household chores, feelings 
of love, respect, appreciation and admiration, mutual esteem and socio-familial 
prestige, etc.

Starting from the theoretical benchmarks of human and family culture, we 
highlighted the subjective dimension, which consists of ideational elements (what 
we have internalized in the person’s consciousness) and the goal dimension, which 
includes all the elements that can be observed at the behavioural and existential 
level of the aged person. From the scheme it is clear that both dimensions are 
important, both interact and, in fact, constitute the post-figurative culture, which, 
obviously, is in a cause-and-effect relationship with the culture of the family and 
society.
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One of the essential variables that characterizes and determines the 
differentiated intergenerational exchange is the belonging to the population 
category: urban or rural. It is obvious that the two residential environments differ 
from each other, but there are also many common elements. This aspect mentioned 
by sociologists made us to analyse and compare the elements of intergenerational 
exchange in urban and rural areas, or, more precisely, to identify what and how 
is transmitted from the older generation to adults, children/grandchildren and 
vice versa.

In the study, we can notice that there is a variable that determines the 
differentiated intergenerational exchange according to the age category. According 
to it, we are aware that the aging of parents or grandparents produces relationship 
changes, the type of help, lifestyles, children/grandchildren expectations.

According to this study in rural areas, adult children and adult grandchildren 
help their grandparents in farm works, while grandparents come with 
counselling and advice followed by gifts, sometimes money and food, while for 
older grandparents, the focus is on various services. Thus, the situation changes 
in the  case of parents, when the care of elderly grandparents,  the provision 
of material and food goods, moral-affective support, etc. predominates. In the 
urban environment, the grandparents of the younger generations offer their 
children money, moral-affective support, and services, mainly for the care of their 
grandchildren, and the parents offer the grandparents various services, including 
counselling. Elderly grandparents (over 75 years of age) develop a differentiated 
exchange behaviour based on needs, although they continue to help their children 
until old age. Material and symbolic gifts are already quite small. Very often, after 
the age of 65, material goods are handed over to children in exchange for help, 
care, services, or for co-residence, both in urban and rural areas [19].

The presented considerations and ideas regarding intergenerational relations 
focused on the analysis of the following dimensions: value, culture, and age; 
the defining elements in establishing their typology; estimating the importance 
of the social ethos and the family pedagogical ethos; the role of parents and 
grandparents in the education and formation of the child’s personality within the 
family.

Conclusions

In conclusion, we presume that systematic and intergenerational continuity 
relations must involve mutual trust, collaboration and partnership, emotional 
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attachment, solidarity, and moral cohesion. Avoiding situations of conflict, 
tense, ambivalence within the family is the thing that will ensure balance, proper 
functioning, and development. The family is the social institution that creates 
a feeling of security in its partners. The generational triad: parents - children/
grandchildren - grandparents give the family stability, unity, continuity, and the 
perception of belonging to the nation, so it is necessary to encourage and improve 
the pedagogical capitalization of post figurative culture.

The epistemological study, redefining and specifying the concepts family, 
family environment, family education, generation, culture, prefigurative culture, 
the culture of the elderly, family values from the anthropological, sociological, 
legal, psycho-pedagogical, and philosophical perspective, allowed us to 
elaborate the Matrix of  socio-psycho-pedagogical paradigms and theories; 
family functioning; the portrait of grandparents from the classical, modern, and 
postmodern eras; to specify and delimit the history of the evolution of the family 
and of the culture of the elderly; to  identify  and specify the current trends in 
approaching aging and post figurative culture, analysed through the perspective 
of gerontology and geriatrics in a demographic, biological, social, psychological, 
and philosophical/axiological  perspective. Namely these desideratum and 
epistemological configurations represent the theoretical landmarks of the 
pedagogical capitalization of the post figurative culture in family education.

Abstract: As we can see, old age can be classified differently based on several 
criteria. Here each researcher delimited this life stage according to his/her 
theoretical tools and conceptions. It is important to be aware that the particular 
age is specific to all human people and that the aging process is not reversible and/
or cannot be avoided.

From the perspective of social dimension, old age is subject to reflection 
through the prism of the society in which the person  lives, the impact of  the 
perception of the elderly by the social group, and the impact of the phenomenon 
of aging on society with the adaptation or non-adaptation mechanisms involved. 
The human  faces  a series of important events, which refer to the detachment 
from active social roles: retirement from  socio-professional  life/retirement, 
and adoption of other social roles, some of which are passive, characterized by 
dependence on others, while others are active and compensatory.

Keywords: old age, popular culture, generation, grandparents, experience
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ROLE OF METACOGNITION  
IN THE TEACHING/LEARNING PROCESS

Introduction

Analysing current psychological research, we notice an increased interest 
in the detailed study of metacognition and its dimensions. “Thinking about 
thinking” is the axis of the individual’s own inner world, a personal barometer 
of knowledge and ignorance. This concept is placed on a higher level of 
contemporary knowledge, once psychologists, in deep search on human reasoning 
and its power, discovered the productivity of its application in organizing and 
storing knowledge, determining autonomy in study and gaining sustained 
independence by a permanent internal control and monitoring. The ability of the 
individual to manage his thoughts, to organize them consciously and to control 
their mode of action by solving problems or decision-making, is closely related 
to metacognition. It acts as a continuous support of the individual, a catalyst 
that does not only consider the supervision of cognitive processes, but also the 
actions, experiences, impulses and feelings of the human engaged in knowledge.

The aim of this article is to understand the importance of using metacognitive 
strategies in self-regulated learning, as well as in educating students in the spirit 
of reflectivity on their own thoughts and feelings. We also aim at identifying 
the causes of a poor metacognitive strategy and providing an example of 
metacognitive skills training for learning subjects.
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Theoretical assumption

Self-regulated learning is guided by the metacognition and the motivation 
for learning, taking the form of an intrinsically oriented process through that 
the subject of learning transforms mental skills into strategies that ensure high 
performances. Control over what, how and how much is learnt and is a lever 
for the individual to access the superior skills of management and conscious 
monitoring of their own thoughts, knowledge, emotions and behaviour and also 
to regulate the learning activity. Because it focuses on personal management, 
the skills of permanent control of the study require primarily to the school, the 
institution responsible for transforming the individual into a person capable 
of learning how to learn and how to achieve independence and resilience in 
learning, resources that converge in the direction of recalibrating a whole set of 
educational objectives closer to the current requirements of the labour market 
and in accordance with the dynamics of expectations with which students arrive 
in the school environment. The conservatism of the school environment comes 
into almost total disagreement with the knowledge needs and expectations of 
students, who are literally bombarded with a huge volume of information that 
they have to decode in a cognitive pattern, process and then use in various 
contexts and extremely dynamic of school and professional life. Because it is the 
premise of a deep information processing, self-regulated learning is the path to 
follow in the direction of training the independent, persevering and motivated 
individual in learning.

Zimmerman suggested that the self-regulated learning process interacts with 
three factors: personal, behavioural, and contextual factors. The three factors 
identified by the author denote a process that highlights not only the cognitive, 
motivational, strategic skills, but especially the way in which they are developed 
in a certain context.

In order to initiate the necessary steps towards the development of self-
regulatory skills, the teacher must understand how the students perceive 
themselves in relation to the tasks they have to solve. Specifically, it is necessary 
that the teacher does not perform a superficial educational analysis, focused 
mainly on the acquisition of content, but must initiate an in-depth analysis, 
focused on the strategies used by the students in their own learning activity. We 
are in a great educational impasse from this point of view, as the teaching staff is 
formed to evaluate the mistakes of reproducing information. Or, in order to create 
the basis for a conscious, motivated, independent and self-regulated learning, 
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the teacher has the obligation to identify the error of strategy initiated by the 
students in learning and to help them in the process of self-regulation, so that 
the fundamental acquisition is understanding its cognitive and metacognitive 
mechanisms.

Unfortunately, the classical approach to learning focuses on the first direction 
of analysis, the interest being set on the volume of reproduced information and not 
on how the student uses the cognitive and metacognitive mechanisms responsible 
for the individual activity of understanding and instruction. Studies show that 
learning self-regulatory behaviour generates not only high performances and 
behaviourally assimilated skills, but increases the sense of self-efficacy, a sense 
responsible for learning motivation and positive anticipation of the results of 
actions initiated in learning.

Corroborating the results of several researchers (Boekaertz, Midgley, 
Pintrich, Schunk, Zimmerman), Viorel Mih in the work Educational Psychology 
distinguishes the dimensions of self-regulated learning:

• the establishment of specific objectives of the study (example: for the 
preparation of a test I set out to work on the exercises done as a model 
in class);

• the allocation of attentional resources to identify relevant information 
(I will analyse how certain exercises were explained by the teacher);

• the use of efficient strategies for coding, elaboration and organization of 
information (I will identify the relationships that are established between 
the ideas outlined in the studied material);

• the visualisation or generation of mental images or behavioural sequences 
in order to retain abstract information (identifying directions to address 
the problem);

• use of efficient study resources (the use of related resources: atlases, 
specialized studies, dictionaries, etc.);

• the self-training (I will check the information from several sources);
• the self-monitoring of performance (I will inventory new acquisitions; 

I will record new words that are learnt);
• the self-assessment of progress (I expect to get a good grade on the test);
• the efficient time management (to be sure of success I organise my time 

to make sure that I will complete in real time the important training 
activities);

• the organisation of the learning environment (the elimination of distrac-
tors);



118 Elena Cristina Gheorghe, Nicolae Silistraru

• the request of assistance in case of need (I will ask for the help of the teacher, 
a colleague or other authorized persons);

• the identification of strengths regarding personal skills (I am very good at 
writing an essay);

• the valorisation of learning;
• the anticipation of the results (if I follow the programme, I will be able to 

get a good grade at the end of the semester);
• the experience of feelings of satisfaction according to the effort made (I am 

content when I prepare daily, about two hours for the final exam).
In psycho-pedagogical research, different models have been developed for 

self-regulated learning. In this study, we chose two of them for dissemination: 
Zimmerman’s model (1998) and Pintrich’s model (2000). Zimmerman 
conceptualizes self-regulated learning by referring to three phases: the planning 
phase, the monitoring, control and regulation phase, and the reflection phase on 
one’s own performance. Each phase identified by the author comes bundled with 
a set of specialized components and mechanisms, listed below (Table 1).

Table 1. Phases and components (sub-components) of self-regulation phases

PLANNING PERFORMANCE CONTROL PERFORMANCE 
REFLECTION

•	Task analysis
•	Automation: goal 

formulation;  
task valence;  
expectations of  
success;  
emotional control.

•	Strategic compo-
nent: cognitive 
strategies,  
metacognitive  
control, resource 
management.

•	Camouflaged self-control proce-
dures:
	Cognitive control (attention control, 

encoding control, information pro-
cessing control);
	Emotional control;
	Motivational control;
	Control of the physical environ-

ment.
•	Transparent self-control proce-

dures:
	Control of the physical environ-

ment;
	Control of the social environment.

•	Self-judgments:
	Self-assessment;
	Attributions.

Source: Zimmerman, 2000.

Phase I or Planning brings up two components in a relationship of absolute 
interdependence: the motivational component and the strategic component. The 
motivational component or self-motivation is practically an absolutely necessary 
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condition in initiating the training/self-training activity. In the last period of 
time, we are witnessing a decrease in students’ motivation to learn. Students’ 
motivation for study decreases with the transition to another level of schooling 
(primary – secondary school, secondary school – high school). This decrease 
in the learning motivation of learning subjects is mainly due to inappropriate 
practices manifested in teaching and to the low number of interactions between 
students and teachers.

There are big differences between students who have a high motivation to 
study and those whose motivation we find at a fairly low level. If the former 
persevere and insist on the study and the tasks formulated, in order to improve 
the work strategies so that they become more efficient, thus increasing their level 
of self-efficacy and motivation for training, for the second category we witness 
a lack of perseverance in learning, they later end up abandoning their tasks and 
even giving them up.

In order to develop self-motivation strategies, it is important to encourage 
students to use internal language, that is the form of self-reinforcement through 
praise or self-appreciation: “Fantastic, I succeeded!”, “I managed to complete 
this task. I’m proud of myself! This self-reinforcement undoubtedly leads to an 
increase in self-confidence, while increasing the chances of success of our little 
students. Learning requires emotion and motivation to succeed, and the self-
motivation approach is the guarantor of success in this process of structuring 
and restructuring the human being through training.

The motivational component is in perfect harmony and dependence with the 
formulation of goals. In fact, in the model developed by Zimmerman, the first stage 
of planning is to establish the goals of the learning activity. Research converges to 
the idea that students who have a high level of success expectancy frequently set 
goals compared to those students whose success expectations are low.

But for the motivation of the student to act in the direction of instruction, 
the simple selection or formulation of some goals is not enough, therefore 
the commitment to the goal is the reference axis in terms of testing the 
effectiveness of the goals. Commitment imports actions and behaviours, forms 
of self-manifestation in relation to the purpose itself. The realism of the goal 
and the positive attitude towards its achievement represent the ideal pattern of 
operationalization of independent, autonomous, conscious and at the same time 
effective learning.

The strategic component refers to the totality of actions planned and used 
in order to improve learning skills. The adjustment of these strategies depends 
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on the changes that occur permanently in the intrapersonal, interpersonal and 
contextual environment. Ruohotie (1994) organizes learning strategies on three 
levels, as specified in the table below (Table 2):

Table 2. Organization of learning strategies

Cognitive level Metacognitive level Resources management

Memorization strategies Planning strategies Time management
Development strategies Monitoring strategies Effort management
Organizational strategies Regulation strategies Collaborative learning
Critical thinking Behavioural strategies

Source: Ruohotie, 1994.

Phase II or Performance Control involves a wide range of self-control 
processes including: cognitive control, emotional control, motivational control, 
control of the physical environment and control of the social environment. We are 
witnessing here a multitude of strategies that permanently control the learning 
activity in order to achieve independence and high performances, strategies 
that draw up a procedural repertoire that involves optimal management of all 
cognitive resources, and of course the diversity of contextual and social factors 
that require the presence of such necessary rules in taking over, processing and 
segmenting information content and in obtaining the desired meaning.

The third phase or Self-reflection on performances is the result of two very 
important processes: self-evaluation and attribution. If, in self-assessment, the 
individual uses criteria such as previous performances or any other normative 
criteria (reporting their own performance to performances obtained by 
colleagues), or collaboratively, the assignment process involves generating 
inferences that help us identify the causes of the results. Attributions take the 
form of beliefs that help the individuals to explain everything that happens to 
themselves and beyond. The student is more often determined to ascertain the 
causes of a failure than the causes of success. Failure is responsible for triggering 
an extensive process of reconstruction and reorganization of explanations and 
causal attribution, and due to the wave of accumulated negative reactions, in 
most cases, cancels the improvement efforts. 

In the model developed by Pintrich, we observe a four-phase organisation 
of all regulatory processes: planning, self-monitoring, control and evaluation. 
The model is constructed inspired by the cognitive-constructivist orientation, so 
that the self-regulated activities are structured on four dimensions: the cognitive 
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dimension, the affective-motivational dimension, the behavioural dimension and 
the contextual dimension.

The cognitive component of the model considers both the range of cognitive 
strategies used by the student in the learning process and the metacognitive 
strategies used to control and regulate cognitions. The affective-motivational 
component refers to the beliefs that the students have about themselves in relation 
to the task. Here the phenomenon of student preference and of interest over 
the formulated task appear. Reactions can be contradictory (positive reactions/
negative reactions) and are manifested both on oneself and especially on the task. 
The behavioural component reflects the perseverance in acting, the identification 
of the means of solution, the effort in achieving the goal, the selection of the 
behaviour and the need to request help from the experts. The contextual component 
includes the characteristics of the external environment that the individual can 
control, monitor and regulate.

Methodology and discussions 

Considered one of the most important components of the human cognitive 
system, metacognition requires the ability to look objectively at the way 
mental mechanisms and processes unfold (memory, comprehension, attention, 
reasoning). In the absence of metacognitive representation, the cognitive level 
cannot be accessed and fully understood. Metacognitive knowledge refers to the 
totality of cognitively oriented reflections (the discernment on what is memorised 
and what was understood from the whole informative construct) and the 
anticipations that have in view the exploitation of these reflections.

The process of acquiring metacognitive skills is orchestrated by the teachers 
in the way in which they are also aware of the presence of metacognitive in their 
own cognitive system. Therefore, much of the teacher’s metacognitive behaviour 
should be taken up, through implicit learning, by the student.

The metacognitive activity manifests itself as an internal dialogue (for 
example: “I find it difficult to solve this task. I should check the teacher’s reasoning. 
What aspects should be clarified?”). Unfortunately, most students are not aware 
of the importance of this inner dialogue for controlling and regulating the 
learning process. Due to the fact that this knowledge is tacitly constructed, they 
sometimes pass into a shadow cone with difficulty coming to light and throwing 
metacognitions into the background of learning.
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The teacher’s focus on teaching and assessment based on the reproduction 
of definitions or classifications does nothing, but inhibits the manifestation 
of reflections and the development of metacognitions among the subjects of 
learning. A correct and coherent strategy in the direction of metacognitive 
acquisition is generated instead, the teacher who manages to produce a so-called 
permanent cognitive conflict, to offer tasks in increasingly varied, challenging 
contexts that require a continuous structural and functional reorganisation of 
algorithms, methods, knowledge, strategies and working techniques needed 
for active and effective learning. The teachers, who create cognitive conflicts, 
verbalise their own cognitions during their teaching, make summary comments 
(turn into an idea the whole exposition made) and explain all the metacognitions 
they use as they sketch the notional elements. This approach raises awareness and 
at the same time encourages the student to take responsibility for learning and to 
become an active user of their own cognitive resources.

The use of metacognitive strategies by the subject engaged in learning 
indicates the presence of a consciousness of learning how to learn as well as a way 
to achieve fullness and perfection in learning. Becoming aware of what you know 
and especially what you do not know marks the beginning of self-discovery, while 
laying the foundations for effective, conscious, active and self-regulated learning.

Teaching the child “how” to think is perhaps the most important goal of 
the contemporary school and also a real challenge for the person to whom this 
responsibility is assigned - the teacher. We all agree that our students need to use 
cognitive, metacognitive, motivational work strategies in order to demonstrate 
performance and efficiency in learning. Research shows that students with 
learning disabilities misuse the strategies or use them inefficiently. We list below 
a set of reasons responsible for strategic inefficiency among students:

• The relatively low volume of knowledge in a field that prevents the 
understanding of the studied material;

• Absence of learning goals;
• The presence of a relatively low level of self-efficacy compared to work 

tasks;
• Ignorance of metacognitive strategies, lack of information about them;
• The preponderance of tasks that do not require the use of metacognitive 

strategies. The lack of cognitive conflict in learning and reproduction-
based learning are just some of the obstacles that stand in the way of 
metacognitive manifestations.
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In order to prevent students from memorising without understanding or 
applying algorithms in a mechanical way, a metacognitive training is needed 
which involves a progressive instructional process based on: the relevance of 
the material taught, the monitoring learning, the selection of efficient learning 
strategies. Here are some practical suggestions for training the students’ 
metacognitive skills:

• Learning by discovery or learning based on exploration;
• Involvement of students in learning (establishing content to be studied 

with students, analysis of learning materials, identifying sources of 
information, making analogies, developing flexible learning strategies);

• Encouraging self-monitoring in learning (practicing thinking aloud, 
dialogue with oneself);

• Development of executive control skills that involve asking questions 
during solving tasks (for example: How do I plan my material? How will 
I organize my material?);

• Intensifying interactions and collaboration with others (multiple social 
learning experiences);

• Encouraging students to formulate clear goals and to build their entire 
repertoire of strategies accordingly;

• Empowering students through modelling and guidance. Modelling 
plays an extremely important role in learning. Through it, the teacher 
assists students in creating and using strategies, through observation 
and imitation. Guidance is used by the teacher: in monitoring errors and 
identifying those corrective strategies, in being aware of performance 
criteria and in establishing the student’s progress, in metacognitive 
assessment during solving a training task.

• Transfer of learned strategies in concrete, real situations.
This metacognitive program has a wide range of advantages: students 

become aware of how they learn, discover their strengths and weaknesses, take 
responsibility for their own learning and also play an active role in learning 
through the decisions they make, increase the sense of self-efficacy, confidence 
in success and success. Our research considers the metacognitive component, 
the one responsible for the control, regulation and conscious monitoring of all 
cognitive processes. Our need is to identify the metacognitive levers that will lead 
to a self-regulatory learning, to a real independence in student learning. 

The presence of purposes in the learning activity, maintaining an increased 
motivation and a permanent self-reinforcement is also an effective way to ensure 
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and educate metacognition. The ability to be aware of knowledge and especially 
ignorance, to differentiate “knowing” from “not knowing”, to make learning 
visible and to remove the illusion of learning are manifestations of metacognition 
and its assumption in the internal behaviour of the learning subject. Obviously, 
the role of the teacher is a decisive one, as the metacognitive behaviour is taken 
over by the child by imitating the teacher. Verbalizing actions that lead to a 
better understanding of tasks, thinking out loud, ongoing dialogue with the 
self and empowering students through modelling and guidance are strategies 
for educating metacognitions designed to lead to self-regulated, conscious 
and effective learning. Also, challenging students by the teacher by assigning 
increasingly varied tasks, generating permanent cognitive conflicts is another 
strategy for practicing metacognition. 

Beyond the reported aspects, it is necessary to take into account the models that 
underlie self-regulated learning and which involve metacognitive manifestation 
aimed at the actions of planning, control and regulation, monitoring of learning. 
The dimensions of self-regulated learning are closely related to metacognition, 
to the person’s ability to reflect on thoughts and cognitive actions, to anticipate 
these reflections and at the same time to evaluate their actions.

Conclusions

Metacognition is an exclusively personal asset which guarantees an auto-
nomous, self-determined and self-regulatory conduct. The need to assume 
this competence by the individual becomes one of strategic importance in the 
conditions of multiple transformations in personal life and in society. 

Beyond the classroom, metacognition becomes essential in a variety of 
areas of human existence, from assessing our physical and mental health to 
understanding the things we are surrounded by, the relationships we initiate, to 
assessing our own abilities and skills. This transformative ability has the merit of 
creating that understanding of the major decisions we end up making at some 
point in our lives.
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Abstract: Despite the fact that school is often seen as an industrial product, 
and education and teaching are seen as industrial processes, the educational 
institution, where millions of souls enrol each year in search of answers, must give 
young people the confidence they need. Through this study, we want to identify 
the levers that help students to grow not only in terms of their height, but even in 
terms of the notions accumulated at a certain stage of schooling, to grow especially 
in confidence, courage, inventiveness, and above all, to grow in independence, 
endurance and patience. This growth is built on the foundation of identifying and 
applying metacognition in the teaching and learning process.

Keywords: metacognition, cognition, cognitive development, cognitive conflict, 
the expert student
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GLOBAL TRENDS AND LOCAL CHALLENGES 
IN CURRICULUM FRAMEWORK TIMETABLE 
DEVELOPMENT FROM THE PERSPECTIVE OF 
KEY COMPETENCES  
(COMPARATIVE ANALYSIS)

Context

All over the world, countries are making diverse decisions regarding the 
time for instruction and which school subjects must be mandatory and which 
optional. These choices and preferences are reflected in terms of rules and/or 
regional regulations on what subject to be studied and what is more important at 
what age and for how long.

Almost all OECD countries have statutory or regulatory requirements related 
to hours of instruction. These are most often stipulated as the minimum number 
of instruction time that must be provided by a school, similarly to the Republic of 
Moldova, are based on the shared understanding of the authorities that sufficient 
time is required for better learning outcomes.

Resources correlation with students’ needs and optimal use of time are 
essential for educational policies. The amount of time these resources are made 
available to students is an important factor in determining how funds are allocated 
for education. There is a growing awareness of the importance of time spent 
outside the classroom during the school day in other activities for compulsory 
instruction, including breaks and recesses.
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In addition to formal instruction time, students may participate in extra-
curricular activities before and/or after lessons or during school holidays, but 
these activities (as well as examination periods) are outside of the scope of this 
article. The way in which OECD countries allocate time for instruction and the 
subjects that constitute the core curriculum for OECD countries and the Republic 
of Moldova, including reporting them to PISA results, is the main subject of this 
article.

What are the characteristics of the Curriculum Framework 
Timetable (CFT) in the Republic of Moldova?

The Curriculum Framework Timetable is the most rigid document of national 
curricular policies that has undergone the least changes over time, regardless of 
the number of curricular reforms and interventions in those education systems, 
like Moldova, in which this document exists and its elaboration, approval, is 
the responsibility of the ministry. According to the researcher’s understanding 
[2, p. 236–237], one of the few researchers who investigated this concept in 
the Romanian space and was taken-over by Moldovan researchers, National 
Curriculum Framework authors [7, p. 104] for implementation in curricular 
educational policies in the Republic of Moldova [7, p. 54], the CFT is an official 
document for global design of training content, which establishes, according to 
value/pedagogical criteria adapted to the policy level of education:

a) the general pedagogical objectives valid at the level of the entire 
education system; 

b) specific pedagogical objectives valid on education levels and cycles;
c) the maximum number of hours reserved for formal/school 

instruction within each level of education;
d) the educational subjects studied on levels, school cycles;
e) the succession of educational subjects by school years;
f) the number of hours per week reserved for each educational subject 

in the context of the school year structure;
g) achievable non-formal education offers in the context of the 

student’s real learning time.
One of the most prolific Romanian researchers specifies the CFT as a global 

curricular project that must be conceived as a unit (for grades I–XII) [3, p. 748], 
not as a plot (on disparate levels and levels of schooling, artificially cut) as it is at 
the moment. According to the author [2, p. 236–237], curriculum must be built 
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at the level of the general connections necessary between: a) the finalities of the 
education system (the ideal of education and strategic goals) which set the main 
medium and long term directions; b) the finalities of the educational process: the 
general objective valid at all levels, schooling levels and school cycles; specific 
objectives on schooling levels, school cycles and curricular areas; c) educational 
subjects, built mono-disciplinary, intra-disciplinary, inter-disciplinary, multi-
disciplinary, trans-disciplinary, distributed longitudinally (grades I–XII) and 
horizontally (disciplinary relations, intra-disciplinary, inter-disciplinary, multi-
disciplinary, trans-disciplinary – possible and necessary within the same level of 
education or the same level of education), with optional and optional compulsory 
status, with openings to non-formal (in the perspective of lifelong learning); 
d) the number of hours annually, by semester; e) forms of organizing formally 
recommended training (frontal, mixed activities, laboratory activities, classroom 
activities, etc.) and non-formal (individual study, documentation activities, 
individual and group consultations, didactic excursions, etc.); forms of evaluation: 
oral, written, practical; internal, external, current, semesterly, annually, at the end 
of the cycle, stage, level of education [3, p. 749].

Both authors [3, p. 749] and [4, p. 104] identify the CFT as a global curricular 
project that represents a fundamental curricular document dependent on 
the aims of the system and the education process, but which determines the 
development of curricula and textbooks; which is not happening at the moment, 
changes in curricula and textbooks are made without touching the CFT. The 
quality of school curricula and textbooks depends on the quality of the CFT, 
which in turn depends on the purposes of the system, the educational process 
and its organizational structure on schooling levels and cycles and on curricular 
areas [3, p. 749].

The design of the Curriculum Framework Timetable in the perspective of the 
curriculum paradigm is an innovative pedagogical approach socially engaged in 
the medium and long term, as a result of the consequences determined, objectively, 
in the cumulative process of elaboration of the curriculum and textbooks. This 
approach implies the recognition, observance and full pedagogical capitalization 
of the following principles:

1) The principle of the global approach of the CFT, depending on the general 
objectives of the curriculum;

2) The principle of selecting school subjects/subjects related materially 
to the specific objectives established on schooling levels and cycles of 
education;
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3) The principle of concentrating the curriculum at the level of the “common 
core” (common curriculum/core curriculum), pedagogically fixed in the 
general education;

4) The principle of balanced distribution and integration of school subjects/
subjects on “curricular areas”, determined on pedagogical criteria, argued 
epistemologically and psychologically;

5) The principle of interdependence of school subjects/subjects at the level 
of intra-disciplinarity, inter-disciplinarity, multi-disciplinarity/ pluri-
disciplinarity, trans-disciplinarity;

6) The principle of optimizing the relations between the basic school 
subjects/subjects-profile, respectively between the compulsory-optional 
school subjects/subjects depending on the specifics of each school stage 
and the psychological age of the students;

7) The principle of opening the curriculum at the level of lifelong education 
for the optimal capitalization, in time and pedagogical space, of all 
contents and general forms of education [2] and (National Curriculum 
Reference Framework, 2019).

The same meaning taken from Cristea [2] is introduced by the author Guțu 
[4] in the document of curricular educational policies (Reference Framework 
of the National Curriculum, 2019) which is the key document for elaboration 
of National Curriculum for each school subject, Curriculum and textbooks. In 
the opinion of the author Guțu [2] the Curriculum Framework Timetable is 
seen as an official document of education policy that reflects the content design 
criteria defined in the general objectives of the instruction process. It capitalizes 
on the organizational structure of the education system that sets the limits for the 
achievement of the “common core of general culture” and the possible openings 
on the vertical of schooling levels and on the horizontal of the school calendar 
and schedule. The “common trunk of general knowledge” is studied at the level of 
OECD countries compared to the Republic of Moldova in this article to elucidate 
trends and how time is allocated for instruction and how much of this formal 
instruction time is allocated to the development of key competencies.

The analyses carried out at UNESCO level, since 1960-1970, delimit three 
coordinates of interdisciplinary planning of the instruction content: vertical – 
horizontal - transversal [1, p. 211–216]. The coordinate of vertical organization 
of the Curriculum Framework Timetable that promotes the intra-disciplinary 
design of the training content eliminates the tendency to fragment a field of 
study in several school subjects, ensuring their integration at the level of a single 
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higher school discipline (in primary education: writing, reading, composition – 
the Romanian language; in high school education: Logic, Ethics, Epistemology, 
History of philosophy – General Philosophy). The horizontal organization 
of the curriculum promotes the inter-disciplinary design of the content of the 
instruction aimed at integrating the concepts and principles studied in several 
scientific fields (natural sciences, social sciences, aesthetic education, etc.) in 
complex school subjects (Physics-Chemistry Biochemistry, History-Geography, 
Psycho-Pedagogy, etc.) or the application of mathematical or computer language 
in different fields of knowledge and activity (see the subjects or training modules 
resulting in this context). The transversal organization of the curriculum 
promotes the perspective of multi-disciplinary design of the training content 
that allows the approach of complex problems, existing at the level of nature 
or society, problems included under the generic “new education” (ecological, 
democratic, demographic education, etc.) or within global issues (water, air, 
climate, pollution, population, health, democracy, human rights, etc.). These 
problems require the integration of concepts, principles, laws that act in different 
particular sciences. Their collaboration, inter-penetration, interaction and even 
their effective coordination is achievable, methodologically at the level of new 
educational subjects with superior informative-formative resources.

How can Moldovan Educational Curriculum Framework Timetable 
be operationalized?

The operationalization of the Curriculum Framework Timetable implies the 
capitalization of the three axes of organizing the previously analysed instruction. 
This involves making managerial decisions, adaptable in different pedagogical 
and social contexts:

a)  stabilization of the common trunk of general knowledge/basic formation 
of the student’s personality, valid on the vertical of the education system;

b)  ensuring the optimal pedagogical relations between the general knowledge 
– profile – specialized/professional, vertically and horizontally of the 
system;

c)  decentralization of curricular programmes by integrating the offers of 
non-formal instruction in the structure of the curriculum, achievable in 
the perspective of permanent education and self-education;

d)  elaboration of the principles of the school schedule – at the level of 
education policy – in terms of optimizing the ratio between the official 
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time invested in formal school instruction and the real time necessary for 
the student for efficient school and extracurricular learning.

Objective factors, influencing the current structure of the Curriculum 
Framework Timetable for the Republic of Moldova (that comprehends the list 
of compulsory study subjects), and subjective factors such as the allocation of 
random hours per specific skills development to different subjects of study and 
the allocation of a random number of hours per sub-competence development 
from one compulsory school subject to another conditions an unbalanced 
distribution of the number of hours per subjects and the non-flexibility of the 
Curriculum Framework Timetable. With a Curriculum Framework Timetable 
consisting of 100% compulsory subjects and only 4-5 % hours allocated to a 
compulsory subject, but elective by students as Options, from the list of subjects 
recommended by the ministry, we are talking about a non-flexibility of the 
CFT. Schools that have more autonomy in defining and developing curricula 
and assessment tend to perform better at PISA than education systems that do 
not guarantee such autonomy, regardless of the country’s public income per 
capita [10].

How is time allocated per compulsory study subject in OECD coun-
tries compared to Moldova and what impact does it have on PISA 
results?

On average, in OECD countries and economies, reading, writing and 
literature, mathematics and arts constitute 52% of the instruction time required 
for students in primary schools [9], compared with 70% in Moldova for grade 
1 and 65% grades 2–4 (Framework Plan, 2018–2019) in the 2018–2019 reference 
school year (similar to the 2018 reference year for the data used in the article 
for OECD countries) identical also in 2019–2020 (Curriculum Framework 
Timetable 2019-2020), including 2014-2015 (Curriculum Framework Timetable, 
2014–2015), on average for primary classes constituting 67.5%, instruction in 
reading, writing and literature, second language study and other languages, 
including mathematics, represent about 42% of the compulsory instruction time 
for high school students compared to about 50% on average for lower secondary 
grades V–IX in Moldova, constant since 2014. There is a higher share of hours 
allocated to the above-mentioned compulsory study subjects in the Republic of 
Moldova compared to OECD countries (primary classes – 52% OECD countries 
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compared to 67.5% on average in the Republic of Moldova and gymnasium – 
42% OECD countries compared to 50% on average for the Republic of Moldova).

Although there is a higher placement in the Republic of Moldova in the 
CFT of the higher number of hours (constant from 2014–2020) for the study of 
compulsory subjects, this is not justified by better result indicators compared to 
OECD countries such as would be the results of the PISA test. For example, the 
Republic of Moldova ranked at PISA 2015 on the 50th place (PISA 2015 Results) 
and PISA 2018 on the 51st place (PISA 2018 Results), below the average of 
OECD countries with an average accumulated score of 424 students for Reading, 
compared to the OECD average of 487 and 421 in Mathematics compared to 
the OECD average of 489 and a number of 45.8% of students who do not reach 
basic reading skills [5, p. 177] and 420 average score accumulated by students 
compared to the OECD average 490 points in Mathematics in 2015 with a slight 
improvement since 2009. At PISA 2009+, Moldova scored 397 average points, 
OECD countries 496 [6, p. 177].

About 20% of students in OECD countries do not reach the basic level of 
reading proficiency. This proportion has remained stable since 2009. The 
Republic of Moldova scores an approximately double percentage of students 
(45.8%) who do not reach the basic level of reading competence in PISA 2015 
[6, p. 175]. At PISA 2018, in Moldova, 57% of students reached at least level 2 in 
reading (OECD average: 77%), which means that 43% fail to reach at least level 
2 of basic reading competence. About 1% of Moldovan students were the best in 
reading, which means that they reached level 5 or 6 in the PISA 2018 reading test 
(OECD average: 9%) [15]. About 50% of Moldovan students have reached level 
2 or higher in Mathematics (OECD average: 76%). In Moldova, 2% of students 
have reached level 5 or higher in Mathematics (OECD average: 11%).

If we report these results in Reading (with only 57% students who have 
reached at least level 2 in Reading) with the number of hours allocated for the 
study of this subject (with approximately 57% more hours per week in primary 
school and 15% more in high school for the study of the Romanian language and 
literature) in relation to Mathematics (50 % students who have reached at least 
level 2 in Mathematics), these data would partially justify the better results in 
Reading by the increased share of classes for the study of the Romanian language 
and literature (OECD reading, writing and literature) in relation to Mathematics, 
but not the lower results of the OECD average for these subjects/PISA assessment 
areas.
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What is the proportion of compulsory curriculum allocated to  
instruction per school subjects in OECD countries and the Republic 
of Moldova?

The proportion of the compulsory curriculum for primary school students 
dedicated to reading, writing and literature ranges from 18% in Portugal to 38% 
in France (OECD, 2019) and about 34 % in Moldova (Curriculum Framework 
Timetable, 2018-2019); for students of secondary school, it ranges from 9% in 
Ireland (for English, one of the two national languages) from 25% in Greece (33% 
in Italy, including social studies) and approximately 19% in Moldova (Curriculum 
Framework Timetable, 2018–2019). The proportion of the compulsory curricu-
lum dedicated to mathematics at the primary level varies from 12% in Denmark to 
27% in Mexico and 18% in Moldova; at secondary level, it ranges from about 11% 
in Hungary, Ireland and Korea to 16% in Chile, Latvia and the Russian Federation 
(and 20% in Italy, including natural sciences) (OECD 2019), compared to 14 % 
in Moldova.

With the exception of a few countries where the compulsory curriculum is 
mostly devoted to flexible subjects, in OECD countries and economies, an average 
of 1% or less of compulsory instruction time for primary and lower secondary 
school pupils  is dedicated as well as for subjects with a flexible program.  An 
average of 5% of the compulsory instruction time at both primary and secondary 
level is 4% dedicated to flexible subjects chosen by schools (OECD 2019), identical 
to the time  allocated for the compulsory study of an optional subject  by the 
choice of students for (1 hour per week) both primary and lower secondary level 
in Moldova. In a quarter of OECD countries with available data, the allocation 
of instruction time for all classes is flexible (i.e. instruction time for a particular 
subject is defined for a certain number of classes or even for all compulsory 
education, without specifying the time to be assigned to each class).

On average, in OECD countries, primary school pupils spend 52% of their time 
in three subjects: reading, writing and literature (25%); mathematics (17%); and 
arts (10%), compared to 60% of instruction time in Moldova: (33%) for reading, 
writing and literature, mathematics (18%) and arts (9%) (Curriculum Framework 
Timetable, 2018–2019, p .16). Together with physical education and health (9%), 
natural sciences (7%) and social studies (6%), these six fields of study are part of 
the main curriculum in all OECD countries where instruction time is specified, 
compared with  an equal distribution between  (4%) physical education, (4%) 
natural sciences and (4%) moral-spiritual education, other social studies besides 
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sciences being absent from the framework plan for primary education  in the 
Republic of Moldova. 

Second and other languages, religion, ethics and moral education, information 
and communication technologies (ICT), technology, practical and vocational 
skills, and other subjects make up the rest of the non-flexible compulsory 
curriculum at primary level, accounting for about 19% of compulsory instruction 
time on average in all OECD countries, compared to about 22% in the Republic 
of Moldova. It appears at primary level a preponderance of instruction time of 
33% assigned to reading, writing and literature in Moldova (OECD: 25%) and 
equal distribution between physical education and natural sciences and moral 
and spiritual education, all making it allocated 4 % of instruction time required, 
social science being absent from the Curriculum Framework Timetable for 
primary education in Moldova. Physical education and health are the areas in the 
Republic of Moldova with less instruction time allocated – only (4%) compared 
to the double time allocated in the OECD country (OECD average: 9%).

It would be necessary to examine the causes and reasons for discriminatory 
allocation of instruction time for subjects that promote health education in the 
early education of healthy behaviour in a developing country with a low level 
of healthy behaviour among young people and increased annual percentage of 
infectious diseases (350 young people aged 15–17 out of 100,000 suffered from 
sexually transmitted diseases in 2018, compared to  372  in 2017, 21 cases of 
abortion for girls aged 15–19 years out of 1,000 in 2018, and the number of young 
people aged 15–34 infected with human immunodeficiency syndrome (HIV) 
was 318 persons, which is 5.6% more than in 2014. For the age group of 15–24 
years a share of 22.6% is registered [19]. These sociological data should serve as 
an argument in favour of this segment of education to be a priority for a healthy 
young person fit for optimal integration into society and his well-being.

At the secondary level, on average, in OECD countries and economies, 
approximately 42% of the compulsory curriculum is composed of three subjects: 
reading, writing and literature (15%);  second and other languages  (15%);  and 
mathematics (13%) compared to Moldova 47 %: reading, writing and literature 
(19 %); second and other languages (14 %); and mathematics (14 %). On average, 
an additional percentage (12%) of the compulsory program is dedicated to natural 
sciences, (11%) social studies, (8%) physical education and health and (7%) arts 
compared to Moldova (12%) natural sciences, (12%) social studies, (7%) physical 
education and health and (3%) arts.
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These seven areas of study form a major part of the curriculum for this level 
of education in all OECD countries where instruction time is specified. Religion, 
ethics and moral education; IT; technology; practical and vocational skills; and 
other subjects constitute the rest (approximately 12%) of the compulsory and non-
flexible curriculum for students at this level of education, compared to 24% in the 
Republic of Moldova. These data indicate a considerable proportion of the non-
flexible/non-variable curriculum in the Republic of Moldova, about 97% and only 
3% is the flexible/variable  part of the compulsory curriculum in primary and 
secondary education with only 1 hour per week allocated to studying an optional 
subject of student’s choice from the list recommended by the ministry. This non-
variable distribution of subjects  in more than 97 % has remained constant for 
more than 10 years, while the national curriculum and textbooks have undergone 
many paradigm shifts, at least once every 5-6 years, including from the National 
Curriculum focused on objectives in 2000 and 2006 to the National Curriculum 
based on competencies in 2010 and recently revised version of the National 
Curriculum in 2018.

What are global trends in curriculum development by subject and 
level of education in OECD countries and the Republic of Moldova?

In  Table 1  we observe the representation of the countries and the share 
allocated to the subjects in the compulsory curriculum per subject at an interval 
of 11 years for primary education. For 2019 the data from 2018 are used, while for 
2009 the data from 2007 for public educational institutions. Generally, it certifies 
minor variations and the allocated weight per subject between 2019 and 2009. 
On average for the EU variation is max 3%, OECD average variation is max 2%. 

We can observe some trends for primary education:
• The trend of allocating an increased share of time per study of Reading, 

Writing and Literature to  a group of countries: Russian Federation 
(+ 9%);  Mexico (+ 5%);  Turkey (+ 11%);  France (+ 7%);  Austria 
(+ 14%); Luxembourg (+ 4%); Sweden (+ 5%); Germany (+ 6%); Hungary 
(+ 4%);  Japan (+ 5%);  Australia (+ 11%);  Slovenia (+ 4%);  Denmark 
(+ 5%); Chile (+ 6%); Iceland (+ 4%); Ireland (+ 9%);

• The share of hours allocated to the study of foreign languages 
decreases: France (-4%);  Turkey (-4%);  Austria (-6%);  Luxembourg 
(-6%); Czech Republic (-4%); Sweden (-5%); Germany (-5%); Hungary 
(-7%); Portugal (-8%);
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• Minor changes in general: Norway (max 2%); Estonia (max 2%); Slovenia 
(max 4%); Israel (max 4%); Finland (3%);

• Increase/decrease the share allocated to the flexible curriculum: 
Czech Republic (+ 12%);  Greece (+ 6%);  Hungary (+ 10%);  Spain 
(+ 11%);  Denmark (+ 8%);  Portugal (+54%), Russian Federation 
(-6%); Turkey (-11%); Australia (-29%); Israel (-4%); Korea (13%); Chile 
(9%); Iceland (6%); Ireland (-8%);

• The share allocated to mathematics increases: Turkey (+ 4%); Sweden 
(+ 5%); Australia (+ 8%); Ireland (+ 5%); Portugal (+ 6%);

• The flexible curriculum has no weight in the curriculum (0%): France, 
Mexico, Turkey, Austria, Luxembourg, Slovenia, Korea, Ireland;

If we report these trends to the Republic of Moldova, then in the same time 
we could see the lack of any changes, the Curriculum Framework Timetable 
that establishes the list of compulsory subjects/compulsory curriculum and the 
number of hours allocated to each subject remaining intact, without any change.
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If we perform a data analysis for 2019 (2018) and 2009 (2007) for secondary 
education, we would notice some similarities with primary education in terms of 
trends. In Table 2 we observe the representation of the countries and the share 
allocated to the subjects in the compulsory curriculum at an interval of 11 years 
for secondary education. For 2019 the data from 2018 are used, and for 2009 the 
data from 2007 for public educational institutions. There are minor variations, in 
general, between 2019 and 2009 in the share allocated per subject. On average, 
the variations in the period 2009-2019 for the EU were 2%, the OECD average 
variation of max 2%.

Following the analysis of evolving data by subject and country, we can see the 
following trends for secondary education:

• Reading, Writing and Literature focus remains almost constant: France 
(+1%); Mexico (constant); Turkey (-1%); Austria (constant); Czech 
Republic (constant); Germany (-1%); Japan (+1%); Australia (+2%); 
Finland (-1%); Spain (+1%); Slovenia (constant); Israel (constant); Korea 
(constant); Denmark (-2%); Iceland (constant);

• Increase of the share of foreign languages in the curriculum: France 
(+ 7%); Luxembourg (5); Czech Republic (+ 5%); Sweden (+ 7%); Japan 
(+ 3%); Israel (+ 6%);

• Increase / decrease of the share of flexible curriculum: Turkey (+ 12%); 
Czech Republic (+ 3%); Greece (+ 3%); Germany (+ 3%); Norway 
(+  12%); Hungary (+ 10%); Finland (+ 5%); Spain (10%); Denmark 
(+ 5%); Iceland (+ 5%); Ireland (+ 57%); Portugal (+ 62%); France (-7%); 
Russian Federation (-8%); Japan (12%); Slovenia (3%); Israel (9%); Korea 
(13%);

• Increases/decreases the weight allocated to sciences by max.  9%: 
Luxembourg (+ 3%); Greece (+ 3%); Japan (-3%); Australia (+ 3%); Israel 
(+ 4%); Korea (+ 9%); Russian Federation (-7%); Turkey (3%); Czech 
Republic (-3%); Hungary (7%);

• Minor changes in general: Mexico (constant); Austria (max 1%); 
Germany (max 3%); Slovenia (max 3%);
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If we report these trends to the Republic of Moldova, we could observe 
the lack of any changes for lower secondary education, similar to primary, 
the Curriculum Framework Timetable that establishes the list of compulsory 
subjects/compulsory curriculum and the number of hours allocated to each 
subject remaining intact, without any change. The rigidity of the Curriculum 
Framework Timetable for the Republic of Moldova is also explained by the 
directly proportional interdependence of the number of hours allocated per 
week per study of school subjects and the salary of the teacher who teaches 
this subject. Changes in the distribution of the number of hours would directly 
affect financially a large group of teachers who are mostly involved in teaching 
the subjects in the core curriculum. The list of compulsory study of subjects is 
directly related to the specialties of the initial and continuous training of teachers 
which is carried out according to the name of the school subjects (Chemistry - 
chemistry teacher, Physics - physics teacher, etc.).

The tradition of functioning of the current structure of the Curriculum 
Framework Timetable – unchanged, the same school subjects and mostly 
all nation-wide compulsory curriculum, same training specialties in higher 
education institutions for both initial and continuing training – does not include 
the development of general, key competencies, but specific competences related 
to specific subjects, as well as the National Curriculum is written for each school 
subject. Resistance of teaching staff from the system, fear of change, additional 
costs for introducing a change in the scheme of distribution/allocation of study 
hours, close connection with the amount of teacher salary and lack of openness 
to introduce an integrated approach from the perspective of key competences 
and not from the perspective of specific competences development, all of the 
listed factors condition random changes on some curricular products (National 
Curriculum and textbooks) and not (Curriculum Framework Timetable) that 
would involve an integrated, simultaneous, holistic transformation of what, how, 
when and where the student learns.

The reform of the curriculum and the updating of the textbooks was done at 
an interval of 20 years without revising the number of hours and the compulsory 
subjects of study in the structure of the Curriculum Framework Timetable. The 
non-essential changes constituted the introduction/exclusion of an optional 
subject or the renaming of a compulsory subject (3%) without essentially changing 
and revising from the perspective of key competences the list of compulsory 
subjects, the number of hours allocated per subject and skills development, with 
their introduction in the European educational space and in the Education Code 
of the Republic of Moldova of 2014 [8].
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How is the distribution of instruction time for the specific skills  
and sub-competences development in Moldova?

If we make an analysis of the number of specific competencies, sub-
competences and curricular contents, they vary from one subject to another, 
without having any tangent with the number of hours allocated to instruction 
by subjects. Gremalschi [5] performs an analysis of the distribution of skills by 
subjects and finds the following: in the case of lower secondary education, 9th 
grade, the curriculum in the Romanian language and literature states 15 specific 
skills and 27 sub-competences; the curriculum in Mathematics – 9 specific 
competencies and 60 sub-competences; Foreign language curriculum – 8 specific 
competencies and 49 sub-competences; the curriculum in Computer Science 
– 10 specific competencies and 17 sub-competences. These figures indicate a 
random distribution of specific competences and sub-competences per subject 
of study as well as an unbalanced proportion of sub-competences/units of 
competence deriving from the specific competences of a subject (Mathematics – 
9 competences/60 sub-competences derived from them, compared to Computer 
Science – 10 specific skills and 17 sub-skills; see Figure 1).

Figure 1. Number of sub-competences and hours allocated per school subject 
(National Curriculum for lower secondary education, 2010 edition)

Source: Gremalschi A. (2015) Formarea competenţelor-cheie în învăţământul general. 
Provocări şi constrângeri. Studiu de politici educaţionale, p. 31.
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Respectively, if we report the proportion of time allocated to the development 
of a competence in Chemistry – for 70 sub-competences - 30 hours, compared to 
the Romanian language and literature – 27 sub-competences and more than 170 
hours allocated in total for their study in high school. If we follow the distribution 
of time in hours allocated for the development of a sub-competence per subject, 
in the analysis made by the author [5] (See Figure 2), we notice a surprising 
disproportion from one subject to another (for Chemistry – 1 hour of study per 
development of a sub-competence, while for History – 8.5 hours allocated for the 
development of a sub-competence!).

Figure 2.  Average number of hours allocated for developing a sub-competence per 
subject (National Curriculum for lower-secondary education, 2010 edition)

Source: Gremalschi A. (2015) Formarea competenţelor-cheie în învăţământul general: Provocări 
şi constrângeri: Studiu de politici educaţionale, p. 32.

Possible causes of these significant gaps could be:
• lack of a uniform approach in defining competencies and sub-com-

petences, the degree of complexity and the degree of their detail varying 
from one school subject to another;

• the allocation of classes for each school subject based on other criteria 
than their complexity, for example, based on the public perception of the 
“importance” of a certain school subject [5].

We emphasize the fact that, in most cases, the subjects that are characterized 
by a lower average number of hours are from the curricular area Mathematics and 
Sciences: Chemistry – 1.0 hours, Computer Science – 2.0 hours, Mathematics 
– 2.3 hours and Physics – 3.4 hours. The subjects with a comparatively large 
number of hours per competence are attested in the case of the humanities: the 
Romanian language and literature – 6.3 hours; History – 8.5 hours. An exception 
to this trend is the Foreign Language – 1.3 hours and Civic Education – 2.8 hours.
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From the analysis of the disciplinary curriculum according to the criterion 
“the average number of hours allocated in the framework plan for the formation 
and development of a sub-competence” derives the following recommendations:

1)  in the process of curricular design, in the formulation of competencies an 
identical degree of complexity will be ensured;

2)  the composition and the degree of complexity of the skills to be acquired 
must correspond to their relevance for the future educational path and 
the age peculiarities of the students;

3)  the time allocated for the formation and development of each competence 
must be established according to its complexity, excluding the intervention 
of subjective factors [5].

Based on the analysis of the above factors and data, it would be necessary 
to rethink the Curriculum Framework Timetable from the perspective of key 
competencies development and redistributing the number of hours per subject of 
study, which is currently random and not directly proportional to the complexity 
of developing a specific competence from one school subject to another. Moreover, 
the structure of the Curriculum Framework Timetable components requires an 
in-depth analysis of the number of school subjects in the variable and invariable 
core from the perspective of key competences development.

The taxonomy of key competencies proposed in the Education Code of 
the Republic of Moldova (Education Code, art. 11, paragraph 2) is presented 
in Table 3.

Table 3. The taxonomy of key competencies proposed in the Education Code of  
the Republic of Moldova

Education Code 
European key competences 
(Key competences for Lifelong Learning 
Brochure, 2019)

 a) Communication in Romanian; 
Literacy competence /
Multilingual competenceb) Communication in mother tongue;

c) Communication in foreign languages;
d) Competence in Mathematics, Science 
and Technology; 

Mathematical competence and competence 
in science, technology and engineering

e) Digital competence; Digital competence
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European key competences

f) Learning to learn; Personal, social and learning to learn 
competence

g) Social and civic competence; Citizenship competence

h) Entrepreneurship and initiative; Entrepreneurship competence

i) Cultural awareness and expression 
competence

Cultural awareness and expression 
competence

Source: Education Code, art. 11, paragraph 2.

There are few differences in the list of key competences compared to the 
European set of key competences, mostly they are related to the competence 
structure, but no new competences in Moldovan version, except for languages 
specified (communication in mother tongue, Romanian and foreign languages). 
In order to apply correctly and effectively this taxonomy, some conceptual and 
terminological as well as methodological clarifications are required regarding the 
formation of key competences, in particular the four competences that are not 
equivalent to a concrete school subject title. 

These nine competencies can be represented in several hypostases: the field of 
competence, key skills and transversal skills.

1) Of these nine key competencies, five competencies (marked in green 
in the table above) are correlated with a dominant school subject in 
the formation of that competency. The other four competencies are not 
equivalent to any specific school subject. These competencies have a 
rather transversal status.

2) It is important to establish very clearly the dominant formative valences 
of the school subject for the formation of one or some competences. For 
example, the subject “Music Education” does not have the formative 
valences for the competence in “Mathematics”, and “Romanian Language 
and Literature”, on the contrary, formatively influences “Mathematics” 
through the communication competence [7].

At the moment, the Education Framework Plan of the Republic of Moldova 
does not reflect in any way the integration of the 4 key competences with transversal 
status established in the Education Code. It is built from the perspective of specific 
competencies development related to the existing compulsory subjects.
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Conclusion

A curricular reform is always preceded by an update of the distribution of the 
number of hours for different school subjects, which establishes the minimum 
number of hours to be taught. This update for the Republic of Moldova has not 
been made in the last 10-15 years. At the moment, the Education Framework 
Plan of the Republic of Moldova is mono-disciplinary structured and does not 
reflect in any way the integration of the 4 key competences with transversal status 
established in the Education Code. It is built from the perspective of specific 
competencies development related to the compulsory subjects.

According to the researcher [3] the curriculum is a global curricular project 
that must be designed unitary (for grades I–XII), not parcel wise (on disparate 
levels and steps, artificially cut) as it is at the moment. Moreover, the structure 
of the curriculum components requires an in-depth analysis of the weight 
and curricular contents associated with the school subjects in the variable and 
invariable core from the perspective of key competencies with transversal status 
development.

Decentralization of curricula by integrating non-formal training in the 
structure of the curriculum, achievable in the perspective of lifelong learning 
and self-education would make teaching-learning-assessment more flexible, or 
the students of education systems in which schools have more autonomy over 
curricular content and assessment tend to make better progress in learning and 
assessment [10].

Abstract: The purpose of the article is to analyse from a diachronic perspective 
and reflect how time is allocated for the study of compulsory and optional subjects 
in OECD (the Organization for Economic Co-operation and Development) 
countries and Moldova, the share allocated to subjects in the compulsory 
curriculum in primary and lower secondary education/gymnasium in relation to 
PISA results in OECD countries and the Republic of Moldova.

In this article, the author identifies global and local trends in the distribution 
of hours per subject of study in time and demonstrates the rigidity and few 
transformations that Curriculum Framework Timetable went through/ weight 
allocated to the study of different compulsory subjects in the core curriculum for 
primary and lower general secondary education.

The article describes the principles and characteristics of the Curriculum 
Framework Timetable from the perspective of researchers and educational policy 
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documents as found in the context of the education system in the Republic 
of Moldova. Its Curriculum Framework Timetable has undergone the least 
transformations in relation to the curricular reform produced in general education 
in the Republic of Moldova and methodological documents (textbooks).

The author highlights local challenges in the actual structure and educational 
system context and makes recommendations for reviewing the current structure 
of the Educational Curriculum Framework Timetable from the perspective of 
key competences development stipulated in Education Code of Republic of 
Moldova [8]. 

Keywords: curriculum, competencies, sub-competencies, Curriculum 
Framework Timetable, PISA, OECD countries
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FORMATION OF THE ETHNO-PEDAGOGICAL 
COMPETENCE IN THE SYSTEM OF 
PROFESSIONAL TRAINING OF FUTURE 
TEACHERS

Introduction

The growing interest in ethnicity actualizes the importance of ethno-peda-
gogical knowledge of modern society, in particular in the education system. 
Taking into account the prospects of the Bologna process and integration into 
the common European educational space, Moldova is making a transition to a 
modern approach to education based on the cultural heritage and rich traditions 
of the people. In an open system of higher education, the problem of preserving 
the cultural diversity of countries and educational systems is becoming more 
acute. Thus, the need for changes in the content of education at the university is 
obvious. In this regard, professional ethno-pedagogical training of a teacher has 
the particular relevance. 

Professional competence is one of the requirements for mastering the teaching 
profession. In the professional competence of a teacher there are distinguished 
the socio-pedagogical, psychological, didactic and methodological competence, 
the components of which are manifested in practical activity in the system. 
Also, there are no less significant than the aesthetic, cognitive, communicative, 
multicultural, and especially ethno-pedagogical competence in professional 
pedagogical activity [15, p. 59, 61]. 
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In the education development strategy for 2014-2020 “Education 2020” dated 
November 14, 2014, the Ministry of Education proposes to shift the emphasis 
in the field of education towards the quality of the educational process and the 
competencies that young people acquire in the education process. This indicates 
the need to shift the emphasis in the field of education and training to the 
development of professional competencies necessary to ensure a high-quality 
educational process [6].

Consequently, professional and pedagogical competence determines the 
quality of the activities carried out by him. The analysis of psychological and 
pedagogical literature proves that professional competence should become one 
of the most important characteristics of a teacher’s activity. It must be an integral 
property, a personality’s quality that acts professionally and also pedagogical 
training as a condition for its effectiveness. 

Theoretical assumption

For the first time the teacher of the University of Massachusetts (United States 
of America), N. Chomsky used the term “competence” in 1965. By competence, 
he understood “the speaker’s knowledge of the language”, distinguishing it 
from the “use of language”. By the use of language, he understood the ability to 
formulate and express one’s thoughts by means of a foreign language and believed 
that competence does not always coincide with the ability of an individual to use 
knowledge in the practice of foreign language communication [10, p. 278]. The 
concept of competence includes not only theoretical and practical components, 
but also motivational, as well as learning outcomes (abilities), a system of value 
orientations, habits and meta-knowledge. G.N. Selevko notes that the concepts of 
“competence” are much broader than the concepts of “knowledge”, “skills”, since 
“they include the orientation of a person, her ability to overcome stereotypes, to 
feel problems, to show insight, flexibility of thinking, character, independence, 
purposefulness, strong-willed qualities” [13, p. 139]. 

The competence-based approach in the process of professional training allows 
minimizing the gap between the cognitive, operational-activity and personality-
motivational components of the future teacher’s development. This circumstance 
makes it possible to modify professional training to modern requirements, as well 
as to promote the effectiveness of the process of professional training of future 
teachers. Many Moldovan and foreign scientists actively discuss this approach 
today: N. Silistraru, V. Guţu, V. Botnari, L. Sadovei and others. C. Croitoru defines 
didactic competence as the teacher’s ability to solve a problem, to interpret a 
phenomenon, to make a decision or perform an action and presupposes deep 
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knowledge, methodological and psychological-pedagogical training, pedagogical 
style and skill [5]. I. Jinga interprets the teacher’s professional competence as a set 
of cognitive, affective, motivational and managerial abilities that interact with the 
teacher’s personal qualities, form the qualities necessary for teaching. In addition, 
I. Jinga offers three types of competencies, which, in his opinion, form the 
teacher’s professional competences: specialized psychological and pedagogical 
competence, psycho-social and managerial competence [8]. 

The concept of “professional competence of a teacher” reflects the personal 
abilities of a teacher, which enable him to solve effective the pedagogical tasks 
defined by him or given by the administration. In order to solve successfully the 
assigned tasks, you must know the pedagogical theory, as well as possess the skills 
of its application in practice. Consequently, the professional competence of a 
teacher can be understood as the totality of his theoretical and practical readiness 
to implement his professional teaching and educational activities. 

The concept of “professional pedagogical competence” is closely related to 
the concepts of “competence” and “competent”. E. I. Ogarev gives the following 
definition of competence, “... competence is an evaluative category, it characterizes 
a person as a subject of specialized activity, where the development of a person’s 
abilities gives him the opportunity to perform qualified work, make responsible 
decisions in problem situations, plan and perform actions leading to the rational 
and successful achievement of the set goals”. Using this definition, the author 
presents competence as a stable ability to work with knowledge of the matter 
[12, p. 10]. V. A. Bolotov and V. V. Serikov believe that competence is a way of 
existence of knowledge, skills, education, contributing to personal self-realization, 
student’s finding of his place in the world. As a result of it, education appears as 
highly motivated and, in a true sense, personality-oriented, providing maximum 
demand for personal potential, recognition of the personality by others and 
awareness of its very own significance [3, p. 12]. 

Competence includes cognitive, motivational, emotional and value-semantic 
components, the content of which is revealed as follows:

• readiness to display the competence (motivational aspect);
• possession of knowledge of the content of competence (cognitive aspect);
• experience of demonstrating competence in a variety of standard and 

non-standard situations (behavioural aspect);
• attitude to the content of competence and the object of its application 

(value-semantic aspect);
• emotional regulation of the process and result of the manifestation of 

competence [18, p. 25]. 
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The concept of “ethnocultural competence” was considered by a number of 
teachers and psychologists N. Silistraru, T. V. Poshtareva, G. V. Nezdemkovskaya, 
N. M. Lebedeva, M. G. Kharitonov, etc. L.I. Borovikova argues that “ethnocultural 
competence” allows the teacher to make his professional activity ethno-sensitive, 
more sensitively focused on ethno-cultural values, requests, peculiarities of 
the national character of clients, prevailing in a particular society, standards of 
ethnocultural relations” [4, p. 2]. S. B. Seryakova, revealing the essence of the 
concept of “ethno-pedagogical competence”, connects it with “the teacher’s 
assimilation of the traditional culture of the people, the theoretical and practical 
readiness to translate its value orientations. Also, she considers that it must 
implement the basic provisions of ethno-pedagogy as a system of education in 
the conditions of pedagogical activity of an educational institution, taking into 
account the peculiarities of national psychological features of representatives 
of different nationalities” [14, p. 71]. N. D. Neustroev believes that ethno-
pedagogical competence presupposes such knowledge as: objectives of studying 
subjects based on traditional pedagogical culture; psychological mechanisms of 
mastering ethno-pedagogical knowledge and ways of using them in the process 
of teaching, upbringing and development of schoolchildren; ethno-pedagogical 
concepts and facts presented in school textbooks and directly related to life; 
criteria for assessing the didactic and developmental value of various ethno-
pedagogical content; ways of working with different ethno-pedagogical content 
[11, p. 180]. The goal of ethno-pedagogical training is not only the mastery of the 
system of ethno-pedagogical knowledge and skills, but also the formation of an 
attitude towards ethno-pedagogical activity.

Methodology and discussion

Considering ethno-pedagogical competence from the standpoint of a com-
petence-based approach, one should note such a condition for its development 
as the desire to improve constantly knowledge and skills for the implementation 
of effective professional pedagogical activity. As structural components, such 
components are singled out through the development of which the process and 
the result of its formation are most clearly visible, namely:

• motivational component;
• cognitive component;
• activity component [9]. 

The aim of the research consists in the experimental validation of the 
Programme of Initial Ethno-Pedagogical Teacher Training. The research was 
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based on the following objectives: to identify the theoretical foundations of 
the ethno-pedagogical training of teachers; to determine the structure, content 
and scientific essence of the concept “ethno-pedagogical competence” as the 
theoretical foundations of the ethno-pedagogical training of future teachers; 
to develop criteria and indicators of ethno-pedagogical training provided for 
describing the levels of initial formation of ethno-pedagogical competence; to 
determine the levels and characteristics of the ethno-pedagogical competence of 
students – future teachers; to develop, substantiate and experimentally test the 
programme of professional ethno-pedagogical training of future teachers. 

Initial professional ethno-pedagogical training of teachers can become more 
effective in the following conditions: identifying the theoretical foundations of 
ethno-pedagogical training of teachers, determining the structure, content and 
scientific essence of the concept “ethno-pedagogical competence”; development 
of criteria and indicators of ethno-pedagogical training provided for describing 
the levels of formation of the ethno-pedagogical competence of students - future 
teachers; assessment and development of the university pedagogical curriculum 
in terms of the formation of ethno-pedagogical competence of future teachers, 
determining the levels and characteristics of the ethno-pedagogical competence 
of future teachers; development, justification and experimental verification of the 
programme of professional ethno-pedagogical training of future teachers.

For the formation of the ethno-pedagogical competence of future teachers, 
we have implemented the experimental work. At the ascertaining stage of 
the pedagogical experiment, in accordance with the purpose of the study, the 
following tasks were solved:

• to perform a quantitative and qualitative analysis of the results of the data 
obtained at the stage of ascertaining;

• to determine the levels of formation of the ethno-pedagogical competence;
• to formulate conclusions.

The experiment involved 114 students of “Alecu Russo” Balti State University, 
enrolled in the specialties “Pedagogy of Primary Education and Preschool 
Pedagogy”, “Pedagogy of Primary Education and English”. The experimental 
group consisted of 56 participants, including 18 students studying in the specialty 
“Pedagogy of Primary Education and English” and 38 students studying in the 
specialty “Pedagogy of Primary Education and Pre-school Pedagogy”. The control 
group consisted of 58 participants, of whom 21 students studied in the specialty 
“Pedagogy of Primary Education and English” and 37 in the specialty “Pedagogy 
of Primary Education and Pre-school Pedagogy”. 
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Figure 1. Levels of demonstration of the ethno-pedagogical competence of future 
teachers at the stage of ascertaining 
Source: own research.

It should also be noted that in the program we have developed as the reliance 
on the values of the peoples living on the territory of the Republic of Moldova, 
specific to the Moldovan people, Ukrainian, Russian, Gagauz and others. 
Implementing our program, we have combined such approaches as cultural, 
competence, task, reflective and transdisciplinary. Also, the development and 
implementation of the program was based on the tasks that concretize the goal 
and ensure its implementation. To achieve this goal, we set the following tasks:

• to ensure the formation of ethno-pedagogical knowledge about the 
content of public education;

• to contribute to the enrichment of knowledge about national and ethnic 
culture, traditions, customs, educational possibilities of folklore, etc.

• to form and expand the boundaries of ethnic self-awareness, identification;
• to form the skills of working in a multi-ethnic team, namely, the 

establishment of inter-cultural dialogue and constructive ties;
• develop skills and abilities to solve ethno-pedagogical problems;
• to form a value attitude to ethnic values, ethno-pedagogical activity;
• to promote a positive orientation towards moral and ethical values in 

interaction with others;
• to promote the manifestation of a tolerant attitude towards ethnic and 

national-cultural differences.
The thematic content offered for study by students - future teachers were 

the basic topics of the course, namely: Introduction to ethno-pedagogy. Folk 
pedagogy is the basis of the social consciousness of an ethnos. Ethno-pedagogical 
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educational strategies. Ethno-pedagogical content of public education. Educa-
tional possibilities of folklore. Pedagogical culture of the people. Ethnic and 
national culture. Design and implementation of ethno-pedagogical activities in 
the educational process of the school. 

Didactic strategies used in our programme are problematic methods, research 
methods, play methods, cross-cultural, controversial statements, essay, knowledge 
map, knowledge diagram, project, presentations, e-books, round table, and 
modelling. As a result of the conducted pedagogical experiment, we obtained the 
following results, which confirm the effectiveness of the programme developed 
and implemented by us. Next, we present the comparative data obtained in the 
experimental and control groups (Figure 2). 

Figure 2. Comparative data on the manifestation of ethno-pedagogical competence  
at the stage of control 
Source: own research.

The components of the ethno-pedagogical competence reflect its integral 
structure and system of interrelated and sequential elements. It should also be 
noted that the cognitive component is manifested in the activity component of 
competence. Practical activity that gives impetus to the activity component of 
ethno-pedagogical competence is of a creative nature, activating the intellectual 
activity of future teachers.

In the process of forming the cognitive component, one should take into 
account the influence of the motivational and value-based on it, since in the 
presence of motivation, intellectual activity multiplies, increasing the overall 
productivity of ethno-pedagogical professional activity. Also, the motivational 
component influences not only the expression of interest, but also the formation 



160 Tatiana Panco, Nicolae Silistraru

of moral, moral qualities, values, which affect the personal formation and 
formation of a future specialist.

It should be noted that, despite their independence, consistency, compositio-
nality, the components of ethno-pedagogical competence are interconnected, 
flowing from one another, provide mutual existence and consistency, as well as 
interconnected productivity. In turn, it should be noted that, being one of the key 
components of professional competence, ethno-pedagogical competence cannot 
be fully formed at the level of professional education at the university, it should 
be developed in practical activities, etc.

Ethno-pedagogical competence is that integrative quality of a teacher that must 
constantly be enriched and developed, since it directly depends on the educational 
policy of the state, on those changes that occur directly in general education, 
its content and society as a whole. Also, the content and level of manifestation 
of ethno-pedagogical competence also depends on private factors, for example: 
educational institution, class contingent, professional orientation, retraining, 
which contributes to the revision of one’s capabilities in new conditions.

The analysis of the internal structure and components of ethno-pedagogical 
competence allowed us to formulate our idea of what ethno-pedagogical 
competence is. We consider, that it is a personal, individually integrated quality 
formed through the acquisition of ethno-pedagogical knowledge, abilities, 
value relationships, as well as experience that activates ethno-pedagogical 
meta-knowledge necessary for a teacher for the successful implementation of 
pedagogical professional activity in the modern multi-ethnic conditions. 

Conclusions

Analytical study of the problem determined and revealed the essence of the 
basic concepts of the study, reveals the specifics and content of ethno-pedagogical 
competence. Clarification of the role of studying Ethno-pedagogy determined 
the definition of approaches to professional ethno-pedagogical training of future 
teachers, the importance of ethno-pedagogical training for the implementation of 
an integral educational process in a modern school based on ethno-pedagogical 
values. The introduction and implementation of the developed programme 
made it possible to note the positive results of the manifestation of the ethno-
pedagogical competence of future teachers. The positive dynamics was presented 
schematically and also analysed. Positive changes were noted in each of the 
components of ethno-pedagogical competence, which proves the effectiveness 
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of the selected pedagogical conditions. The used didactic strategies have 
proven their effective impact on the formed components of ethno-pedagogical 
competence, as well as the formation of values of ethno-pedagogical culture in 
future teachers at the stage of initial professional training. Also, the developed 
programme can be used in advanced training, taking into account the specifics 
of training programmes.

Abstract: The article deals with the problem of the role and place of ethno-
pedagogical training and competence in the process of professional pedagogical 
training of future teachers. There are analysed the concepts of competence, 
competent, professional competence and ethno-pedagogical competence. In the 
article, the author proposes own definition of the concept of ethno-pedagogical 
competence, includes in it an important component – the ethno-pedagogical 
meta-knowledge. 

Keywords: ethno-pedagogy, competence, professional training, ethno-pedagogi-
cal meta-knowledge, future teachers
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CHARACTERISTICS OF ATTAINING 
MATHEMATICAL AND ENVIRONMENTAL 
EXPLORATION COMPETENCES

Introduction

Solving specific issues in the everyday life, regardless of their degree of 
complexity, involves using knowledge, skills and competences that cannot be 
separated in the scope of one subject of study or another. This aspect entitles us 
to the problematic approach from the integrated perspective of ‘Mathematics and 
Environmental Exploration’.

The main reasons for the integrated approach of mathematics and some 
elements of natural sciences in primary education are the following:

–  Integrated learning at this age is more likely to be interesting to students, 
as it is closer to their sphere of knowledge.

–  The contextualization of learning through references of their surroundings 
increases the depth of understanding the concepts and procedures used.

–  The harmonization of the two fields, mathematics and science, allow more 
efficient use of teaching time and increases the flexibility of interactions 
[4].

The Concept of Competence

The concept of competence was introduced in the literature related to human 
resource development through the competing works of two psychologists in 1959, 
Robert White and David C. McClelland. In addition to intelligence, a number of 
personality characteristics such as motivation, self-image and attitude can make 
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a difference between success and failure, between performance and stagnation. 
In the Republic of Moldova, the concept of ‘competence’ has been used since 
1996 due to the implementation of the ‘Pre-University Education Reform’, which 
was provided for the development of the National Curriculum at the level of 
knowledge, skills or competences, and attitudes [5, p. 11].

Figure 1 shows the dynamic structure of the competence, which is the basis of 
the school programmes, curriculum and textbooks.

Figure 1. Dynamic structure of competence

Source: own study.

Competence itself is defined by the following basic features: 

• Mobilization of a system of resources. It calls for the mobilization of a set 
of resources, such as knowledge, experiences, schemes and automation. 
This feature alone is not enough to make difference between ability and 
competence.

• Another feature of competence is that the mobilization of all resources 
is not done by chance. Competence is completed through resources that 
are used consciously by the competence carrier and became functional.
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• The third feature is that resources are mobilized in a number of real-
world situations and in the context of solving real life problems.

• The disciplinary feature is closely related to the previous one. If skills are 
cross-cutting, competences are disciplinary in nature. This feature derives 
from the fact that competence is often defined by a category of situations 
corresponding to specific problems of the discipline, which is also derived 
directly from the requirements of the discipline. Undoubtedly, certain 
competences belonging to different disciplines are sometimes close, and 
are therefore more easily transferable.

• The competence is evaluable, as it can be measured by the quality of 
fulfilling the task and by the quality of the result [2, p. 10].

Acquisition of Competences

Building a school competence is a long process that can be separated in 
conventionally distinct stages with common elements of transition, which can 
be seen below:

• The child must know. This involves the acquisition of basic knowledge;
• The learner must apply. This involves the transformation of basic 

knowledge into a functional one;
• The student knows how to be him/herself, i.e. he/she internalizes the 

knowledge and forms his/her attitudes;
• He/she knows how to become, so he/she externalizes the knowledge. 

This stage traditionally refers to the scientific skills that, in the light of 
the modernized curriculum, become a part of the school activity. 

To advance the performance of children, different methods, forms and means 
of education are used to foster the building of school competence. In designing 
the educational content oriented to competence building, several conditions shall 
be taken into account:

• Observance of the system of principles specific to scientific knowledge, 
taking into account the features of age;

• Organizing the educational process based on theories of scientific 
knowledge;

• Accomplishing the stages of competence building: fundamental, functio-
nal, internalized, and externalized knowledge, but the use of traditional 
means of learning is not excluded.
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The correct and balanced use of learning means it highlights the following 
features of the educational process: 

• The ability to select from the many resources and devices that are most 
appropriate to the situation at a particular moment.

• The ability to encode the transmitted messages in different forms, so that 
several reception systems are involved at the same time.

• The ability of using the same resources simultaneously for several 
purposes or by several users at the same time.

• Competence-based education involves the emphasis on the supervision 
of the way the objectives set are achieved at the end of the school year, or 
at the end of compulsory education, giving a new meaning to the learning 
process and certification of training outcomes.

Currently, in pedagogical literature, competences are interpreted as learning 
outcomes and opposed to educational objectives. These competences are 
structured sets of knowledge, skills and values. It is estimated that there can 
be no equivalence between the formulations of competences and the different 
types of expression of objectives. They cannot be reduced or assimilated to each 
other. Competence is the student’s ability to solve a certain situation based on 
the previously acquired skills and knowledge. There is also an opinion that 
components of a certain competence cannot be described, but certain levels of 
building it can be approximated. There are appreciations according to which 
competences can be transformed into ‘learning situations’ that are related to 
them, rather than into objectives, regardless of their degree of generality [3].

The key mathematical competence is the ability and the capacity to develop 
and apply critical mathematical thinking in order to solve problems in everyday 
situations. This competence is based on the importance of mathematics for 
society and for each person as a component part of society. Mathematical 
competence includes, to different degrees of comparison, the ability and desire 
to use mathematical concepts, representations and models to formulate ideas 
or theories and personal opinions. The mathematical representations referred 
to are various: formulas, models, constructions, graphs, maps, etc., in which we 
notice that knowledge is related to fundamental operations and understanding 
of mathematical terms and concepts. If the individual can apply mathematical 
principles and processes in everyday life, then he/she has built his/her skills. Skills 
are the ability to find arguments and to assess the situation at different times [3].

Based on the above paragraphs, it can be noted that there is no clear 
segregation between mathematical and environmental exploration competences; 
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they are intertwined and build a set of competences. Parallel and totally separate 
acquisition of competences in case of mathematical and environmental exploration 
competences cannot be discussed. At the same time, it can be observed that the 
acquisition of some competences entails the development of competences from 
another curricular area.

Along with the development of communication competences in the mother 
tongue, a component part of mathematical competences is called the ability to 
communicate using the mathematical language, which considers the following 
aspects: the correct use of mathematical language and mathematical terms, 
the selection of relevant information, the presentation of the solution or of the 
method applied in case of problem solving, and arguing the choice of a method. 
There are also specific competences related to the competence of learning to 
learn, which assumes taking on different learning roles within a group. Other 
components of the mathematical competence are developed in scientific and 
technological disciplines that explicitly or implicitly propose the development of 
this competence by solving problems, applying mathematical principles, methods 
or algorithms in everyday life, by using a mathematical or scientific language in 
communication, or by attitudes such as respect for the truth, perseverance or 
verification of arguments [1, p. 21].

Conclusion

In order to acquire and develop specific knowledge, skills and competences, 
the integrated approach of the MEE discipline proceeds from the idea that no 
educational discipline is a closed field, as it has many overlapping links. The 
integrated approach exists in the curricular area of ‘Mathematics and Sciences’, 
considering the direct practical applicability of biology, chemistry, physics and 
mathematics.

The acquisition of mathematical and environmental exploration competences 
in an integrated manner is aimed at forming modern personalities with critical, 
analytical and systemic thinking of deep understanding abilities and skills for 
modelling phenomena and processes around us, helping to create preconditions 
for awareness of the whole picture of the living world. The inter- and trans-
disciplinary approach of the scientific contents of school curricula offers 
students the image of the same content (phenomenon) seen from the perspective 
of different disciplines and their relations. The student is put in the situation 
to think how connections are established between the aspects studied in each 
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discipline, and thus will no longer perceive the studied phenomenon separately, 
but together with what he/she knows about it from the point of view of different 
disciplines, which complete and influence each other. Proceeding from these 
realities, a reform of content was initiated in the Romanian education at the 
curricular level, defending the approach of learning content in interdisciplinary 
terms. Today, integrated teaching approaches bring students much closer to 
reality: developing flexible and creative thinking, able to offer solutions and to 
guide them to a school and professional career according to European standards, 
to take on roles and responsibilities, to make decisions for those around them, 
and to respond quickly and properly to various life challenges.

The logic of the integrated acquisition of mathematical and environmental 
exploration competences consists in the common aspects they have with each 
other. The child encounters all kinds of problems in the everyday life, and to solve 
them he/she uses the specifics, the basis for scientific concepts that will crystallize 
later. The two disciplines have many common aspects that can be understood and 
successfully assimilated in case of transposition into specific situations. Success 
depends on the quality, variety and relevance of the teaching material used, both 
individually and demonstratively.

In conclusion, mathematical and environmental exploration competences are 
naturally integrated, but proper management of integration is recommended, as 
it has its limits, which can lead to superficiality or the disappearance of specifics. 
The main features of the acquisition of mathematical and environmental 
exploration competences, which the teacher has in front, are: transferability, 
concretization-abstraction, flexibility of thinking, critical and analytical thinking, 
problematization, making connections and training children to answer the 
questions: ‘What? Why? For what? How?’. 

Abstract: The natural way for young school-aged children to learn about the 
environment is not an accumulation of knowledge in fields of science, but through 
integration of various information, skills and abilities related to topics that have 
sparked their interest or elements of their social life.

Mathematical competence is the ability to develop and apply mathematical 
thinking to solve different issues in everyday situations, emphasizing the process 
and the activity through which knowledge, skills, abilities and values are acquired. 
The basic competences of environmental exploration refer to the proficiency, use 
and application of knowledge and methodologies to explain the world around us. 
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They also include the understanding of the changes caused by human activity and 
the responsibility of each individual.

Being a current and relevant scientific issue, the concept of mathematical 
and environmental exploration competences and their learning features will be 
analysed. At the same time, the answer is sought to the question of whether it is 
possible to discuss the acquisition of mathematical and environmental exploration 
competences separately, or they are acquired and developed in an integrated way.

Keywords: mathematics and environmental exploration, competences, integra-
ted learning
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SEMIOTIC CARE FOR SYMBOLIC RESEARCH 
AND SIGNS

Introduction 

The importance of the topic consists in the presentation and interpretation 
of a new discipline – Didactic Semiotics, related to the analysis of the artistic 
text, namely, the linguistic-stylistic field, also seen from the perspective of several 
updated teaching strategies. In order to be able to compare artistic messages, 
sign systems and linguistic codes (poetic, chronological, territorial, popular, 
individual), as well as the semantic-logical expression of the poetic title, we will 
propose new algorithms for detecting signs and linguistic sign systems analyzed 
by various models and new teaching algorithms. The research topic can be 
interpreted as a mixed discipline, with several directions of concern. 

Semiotics as the science of signs is concerned with deciphering and 
explaining a language. Sign-centered, semiotic investigation takes into account 
meaning and significance. As a tool for valorization, it presupposes the research 
perspective of communication, which contains the true meaning, in accordance 
with the phenomenological hermeneutics. The semiotic analysis of the artistic 
text presupposes the decipherment of the signs from the described culture. The 
reader identifies the sign-clothing object, gesture, object of material culture, 
sound signal-and gives it an appropriate interpretation. Didactics is a part of 
pedagogy that deals with the principles and methods of teaching. These make 
Didactic Semiotics to be considered as a whole and a science about signs with 
methodological orientation that studies the meanings of all signs, sign systems, 
messages, codes. 
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Theoretical assumptions and discussions

Semiotics has very old roots, but as a southern object it is a new discipline, 
from the beginning of the twentieth century and, like other new theoretical 
fields, it still bears the effect of models and disputes. It appears at the interference 
between philology (linguistics) and philosophy (logic) and provides the example 
of a very complex branch. 

The methodological and theoretical-scientific support of the paper consists of 
older and newer investigations whose scientific contributions are recognized and 
appreciated. The most important contribution to the development of Semiology/
Semiotics is made by the researchers who founded this theory: the Swiss linguist 
Ferdinand de Saussure, in Europe, and the scientist Charles Sanders Pierce, in 
the United States. It is enough to analyze the definitions of this term to convince 
ourselves of the obvious veracity. Semiotics is the science that studies the 
existence of signs in social life (F. Saussure); formal doctrine of signs (Peirce); 
the way of moving from the initial to the enigma, a process of exchanging 
messages of any kind, together with the system of signs or codes that underlie 
these messages (Th. Sebeok); semiotics is a scientific metadiscourse, “a matrix of 
all sciences”, respectively “of any cognitive approach” (Ernst Cassirer). Umberto 
Eco argues that any semiotic theory includes a theory of codes and a theory 
of sign production. Semiotics is only a way of approaching the world from the 
perspective of the sign (Ch. Morris); the field of research of signs, of sign systems 
and the examination of the possibilities of knowledge mediated by various sign 
systems (V. Carmen); Daniela Rovenţa-Frumuşani characterizes the semiotic 
approach through the functioning of two distinct ways of understanding it, an 
expressiveness intrinsic to the normal use of language and one characteristic of 
its deviated use. A. Boucourechliev argues that the study of art is indispensable 
in connection with the study of language. The implicit recognition of the benefits 
of some studies from a semiotic perspective is supported by the numerous works, 
made in the contemporary era under the species semioticae. Texts/discourses with 
legal, journalistic, didactic, scientific, political, journalistic or advertising content 
were treated, as demonstrated by the titles we record below: Daniela Rovența-
Frumușani, Semiotics of scientific discourse; Vasile Dospinescu, Semiotics and 
didactic discourse; Dan Dobre, Preliminaries has a semiotics of the press; Dumitru 
Borțun, Teodor Borșa, Photo-video and computer image processing. The semiotics 
of the visual; Mirela Arsith, Semiotics of Political Discourse; Gheorghe-Ilie Fârte, 
A logical-semiotic analysis of journalistic discourse, Argumentum. The seminar 
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notebooks of discursive logic, argumentation theory and rhetoric. Aspects of 
semiotics are addressed in the works of researchers: Claude Lévi-Strauss, Jacques 
Lacan, Michel Foucault, Jacques Derrida, Roland Barthes, Julia Kristeva, CK 
Ogden, IA Richards, R. Jakobson, L. Hjelmslev, AJ Greimas, E. Benveniste, T. 
Todorov, Max Bense, JJ Nattiez, L. Prieta, Rh. A. Sebeok.

The humanist psychologist Abraham Maslow, one of the most important 
theorists on human needs and motivation, proposed in his work “Theory 
of Human Needs” five types of needs: physiological needs, personal safety, 
belonging to a social group, recognition and development.   Advancing on 
this pyramid man does not get stuck. The last step is harder to reach. Hence 
comes another fundamental human need which is the need for communication. 
According to information theory, communication is a process of transmitting 
a message to communicate to a destination, using a certain code and a certain 
channel. Communicating means the primary fact by which people, as rational 
beings, exchange intelligible messages and interact in a complex way in the social 
space, making transfers from one mind to another. Communication is vital for 
the existence of man and for the development of all activities that produce and 
reproduce the life of societies. Society does not exist outside of communication. 
Communication is the negotiation of meanings. But, to communicate also means 
to be silent, to wait for the answer, the reaction of the one to whom you wanted to 
let him/her know that you exist and you really want to say something to him/her.

Mankind creates and recreates new signs and symbols, depending on the 
needs of communication. Semiotics is the discipline that investigates how 
communication works, it is the science that studies signs and symbols. Both the 
sign and the symbol end up holding the place for a certain object. They take the 
place of this object not in all respects, but with reference to some kind of idea. 
The poorer the communication content, the lower the use of the symbols by the 
participants in the communication situation is. The more appeals are made to a 
symbol, the more the meanings of the symbol come to develop qualitatively, to 
know new and new dimensions, so that the communication through the symbols 
becomes richer.

The semiotic fundamental unit is the sign that shows, that indicates something. 
“A sign is something that, apart from the species encompassed by the senses, 
evokes something else in the plane of thought” [9, p. 131]. Signs contribute to 
the structuring and construction of a text. Synonyms for the term sign would be: 
stain, trace, scar, symbol, indicator, emblem, gesture, note. The sign represents 
the object or set of objects it represents: “there is absolutely no element of a man’s 
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consciousness that does not have something that corresponds to it in the word, 
and the reason is obvious: the word or sign that the man uses, he is the man 
himself ” [8, p. 106]. Therefore, the concept of sign (from the Greek semeion - 
sign) is very old. It designates something that can be perceived and interpreted: 
colours, heat, shapes, objects, sounds, everything that can be perceived with the 
help of the senses. A sign is an object or event associated with a meaning based 
on a comparison, association. According to Ch. Morris’s definition, “semiotics is 
only a way of approaching the world from the perspective of the sign” [6, p. 171]. 
The sign has a primordial character and determines a “universe” that exists only 
in so far as the language exists, the world being given through communication.

The idea is that the human universe exists only through language. As a 
“transversal science, whose purpose is the detection of sign relationships in the 
most varied types of social practices, semiotics will have different meanings in 
specialized works, generally being accredited as the field of research of signs, 
systems of signs and examining the possibilities of knowledge mediated by 
various sign systems” [10]. In the semiotic horizon, the relationships between 
the elements of the structure are essential for the configuration of the semiotic 
object, so that the text is perceived not only as a textual verbal product, but also 
by the conditions of production/reception, along with the reception-production 
processes of this product.

Umberto Eco tries to build a general theory of semiotics based on code theory, 
to which is added an investigation into the production of signs. Two axioms are 
known that make the sign a unique object in its own way. Pausemia = everything 
is a sign and everything has meaning or it can have polysemy = any sign can 
have several meanings. Charles Sanders Peirce believed that signs are found 
everywhere in the universe, and words and symbols are only particular cases of 
signs.

Interpretation is an initiation into reading signs. To decipher the signs means 
to orient yourself both at the level of the inner universe and at the level of the outer 
universe. Man cannot live without signs, he needs orientation, to fix a centre, a 
point from which to start. The man who has the gift of following signs, lives in 
an enriched universe. For him, the world has a meaning. Signs are important, 
first and foremost, for us. By knowing the signs, we can better orient ourselves in 
our world. “Philosophers and linguists have always recognized that without the 
help of signs we would be unable to distinguish two ideas in a clear and constant 
way. Considered in itself, thinking is like a nebula in which nothing is necessarily 
delimited. There are no pre-established ideas and nothing is distinct before the 
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appearance of language” [7]. The idea is a sign of things and the image is a sign 
of the idea, the sign of a sign. The signs can be differentiated according to how 
symbolic they are. They can be denotative and connotative.

Denotative signs describe something and can be more easily decoded, as 
Barthes pointed out in his 1977 work, “Image-Music-Text”, a term introduced 
by Barthes is diegesis — the sum of the denotative meanings of an image. Even 
though denotative signs can be easily understood on a certain level, they can have 
many potential meanings that the viewer can be confused. Anchoring, another 
term introduced by Barthes, refers to what can help the reader/viewer to choose 
between the different meanings of a denotative sign. In commercials, texts often 
function as anchors. In television, text has a complementary function and is a 
much more important element in relation to the image.

The connotative signs carry a greater load of meanings. These can be divided 
into:

• Signs of the metonymy type, which are associated with something other 
than they represent. Metonymy is a lexical-semantic style figure by which 
a term is replaced by another term with which it is in some relationship. 
By metonymy can be replaced the effect with the cause, the cause with 
the effect, the work with the author, the content with the one containing, 
the product with the producer, the instrument with the edge, the symbol 
with the meaning, the author with the work: e.g. “will make statements 
tonight” (the United States government will make statements tonight).

• Signs of the synecdoche type, substitution figure, by which an object is 
named with the name of another, respectively those signs that represent 
a part of a whole and take the place of that whole. The synecdoche 
expresses the plural by the singular, the genus by species and the part 
through the whole, the species through the genus, the object through the 
material from which it is made, the object through its appropriation, the 
person through the instrument used: e.g. “give us our daily bread today…” 
(Prayer/substitution of the genus by species).

Gillian Rose stated that there are two types of signs: [5, p. 169–189]
• Syntagmatic signs take their meaning from the signs that surround it 

in a static image or follow one another in sequences in moving images, 
studied in semiological film analyses;

• Paradigmatic signs acquire their meaning by contrast with other signs.
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“The general study of signs comprises three parts: pragmatics (the human-
sign relationship), semantics (the sign-meaning relationship) and syntactic (the 
relationship between signs)” [4]. Pragmatics is a branch of linguistics that analyses 
the relationship between signs and their interpretation. A branch of linguistics is 
also semantics, which studies the meaning of words and sentences. It aims to 
clarify to what extent the meaning and significance of complex notions can be 
derived from the simplest symbols of language, relying on the rules of syntax, 
but without identifying with it. In turn, syntactic-linguistic discipline, a branch 
of grammar, studies and describes the rules of organizing syntactic entities. 
Syntax, as a discipline, deals with the functions of parts of speech in statements 
and statements in sentences, establishing the rules for combining words into 
statements and statements into sentences. Syntax is also related to pragmatics, for 
example by highlighting one or another of the parts of a statement by syntactic 
procedures, such as changing the usual topic. Syntax as a discipline is also related 
to semantics, one of its branches being syntactic semantics.

In “A Theory of Semiotics”, Umberto Eco attempted to construct the general 
theory of semiotics based on code theory by adding an investigation into the 
production of signs. In the novel “The Name of the Rose” the reader is asked to 
interpret signs and messages from his own perspective. “The novel is a semiotic, 
narrative, figurative fresco in which everything is a quote and involvement of the 
reader” [1]. People’s social life is based on the production, use and exchange of 
signs. However, we do not know the meaning of many of the signs we encounter. 
As with words, the meaning of some signs always changes.

The meaning of a word is the way it is used in language, but its use stems from 
a certain form of life. “Reading means the encounter with the text, that is, with 
a group of signs organized in a certain way in order to produce a meaning. Or, 
the meaning of the text is never finite, it occurs at every meeting with the reader/
receiver and depends on the experience and culture of the individual” [2, p. 262].

Any object, sound, gesture, figure can be used in verbal, paraverbal and 
nonverbal communication as a symbol. A symbol is a sign. The infinite number of 
symbols that has been created by humans since they lived in caves and until today 
is represented by a number of fields, such as science and technology, medicine, 
psychology, politics, mythology, religion, art, geography. The use of symbols 
allows communication and exploration of the relationships between things, 
concepts and features. Symbolic thinking is valid not only for creative people, but 
also for the ordinary man. With the help of symbols, the finest and deepest ways 
of the human being are revealed. The study of symbolic communication allows 
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us to know man better. Symbols carry meanings, which depend on one’s cultural 
environment, the waiting horizon, the lived experience. They are a complex 
means of communication, which can often have several levels of significance. 
In other words, the statement would be valid - give me the context in which you 
encountered the word and I will tell its meaning to you.

Symbols make it easier to understand the world we live in and, thus, serve as 
the basis for judgments. People use symbols not only to make sense of the world 
around them, but also to identify and communicate. The meaning of a symbol 
can be changed depending on the context. The interest in the world of symbols 
has its origins in searches that date back a long time. These searches focus on 
discovering a personal way of expressing one’s sensitivity. The conception related 
to the world of symbols is in continuous relational transformation. Knowing the 
meaning of symbols involves going through a considerable amount of information 
from various sources. This information in some cases confirms each other and 
in other cases contradicts. The interpretation of symbols is more often subjective 
than objective, it depends on the degree of human culture, religion, education, 
knowledge, field and geographical area. An image can become a symbol only 
insofar as the one who contemplates it is willing to make a psychological and 
emotional transfer of meanings. The symbol is the bearer of a message, it has a 
multitude of intellectual meanings and affective connotations. The expressiveness 
of the symbols is unlimited. Communication with the help of symbols is often 
easier, overcomes any cultural or linguistic barrier.

Now, we must not subject the symbol to excessive attempts at interpretation or 
simplification. Sometimes we can speak of a beneficial evolution of the symbol, 
other times of an involution. Depends on the context. If a word or image is too 
often used, too widely circulated for commercial purposes, it loses its importance, 
strongly detaches from the original meaning, the effect of supersaturation 
occurs. Thus, the meaning of some symbols undergoes conceptual, semantic 
and ideological changes. Symbols allow the human brain to continuously create 
understandings using decoding by both denotation and connotation.

Denotation is the direct literary meaning we can obtain. ,,Denotation is the 
abstract, conceptual or cognitive part, fundamental, stable, non-subjective and 
analysable outside speech, of the meaning of a lexical unit, being the object of 
a consensus of the linguistic community.” [3] The connotation is the meaning 
invoked by the object and shows what exactly the object symbolizes at the 
individual level, it is the subjective part, variable depending on the context, the 
communication situation, the meaning of a lexical unit. The connotative universe 



178 Lidia Lupașcu

of communication develops especially from the use of symbols that have a very 
high degree of complexity.

Everything, product or phenomenon has an objective value and a symbolic 
value. Each of us observes every day at least one symbol, a portrait, a photograph, 
a luxury car, whether we see a flag, whether we hear the siren of an ambulance, 
whether we listen to the anthem of a country at a sports competition, or whether 
we use a certain currency. However, the first meaning of these symbols remains 
to be seen. Even more interesting is the search for symbols where they do not 
exist. Or the invention of some. Often a valuable symbol with deep meanings can 
turn into a flat sign. Basically, the symbol represents both a sign and, especially, 
its meaning. Semiologists, thus, study not only what a symbol implies, but also 
how it came to its meaning and how it works to make sense in society.

We live surrounded by symbols. Most of the signs used in communication are 
symbols, their character is usually mixed, they contain iconic and index elements. 
However, the semiotic series is evolving. Symbols derive from symbols and in 
turn give birth to symbols, i.e. arbitrary signs. Symbols take the form of words, 
sounds, gestures, ideas or visual images, and are used to convey other ideas. There 
is a tendency of people to see something much deeper outside of things, and 
this tendency has translated into a productive cultural activity responsible for 
the emergence of symbols, myths and elements of popular culture. At present, we 
cannot imagine life, communication without using different symbols. In our age, 
text is replaced by symbols so that information circulates as quickly as possible. 
This new type of language is used especially by young people and teenagers 
around the world.

Symbols are a complex means of communication with many levels of meaning. 
This separates the symbols from the signs, as the signs have only one meaning. 
When we talk about the difference between a sign and a symbol, we find that the 
symbol cannot be conceived as totally arbitrary, the symbol has several meanings. 
This separates the symbols from the signs, as the signs have only one meaning.

Our lives are overloaded with symbols. Communicating through symbols and 
signs we add a new value to objects without damaging their own values, those that 
are manifested in a direct form. Symbolic communication improves relationships 
between people and ensures a constantly open character. But a sent message will 
correspond to the one received if there will be all the elements of communication.
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Conclusion

Semiotics accompanies didactics giving meaning and explaining the 
development of the instructive didactic process in the nature of knowledge 
itself and in its interpretation through the dialogic interaction subjects-teacher, 
producer-interpreter. A semiotic model of didactic communication is needed in 
the treatment of production-circulation-pragmatic recognition and its interaction 
relations with the semiotic/didactic foundations. The model will be used in 
studying the meanings of all signs, sign systems, messages, codes, for detecting 
needs, formulating and solving problems and developing teaching projects.

Abstract: The process of communication is vital to human existence. Mankind 
creates and recreates new signs and symbols, depending on the needs of 
communication. Semiotics is the discipline that investigates how communication 
works, the science that studies signs and symbols. The fundamental semiotic unit 
is the sign. To decipher the signs means to orient yourself both at the level of the 
inner universe and at the level of the outer universe. Signs can be denotative and 
connotative. The denotative ones are easier to decipher, the connotative ones carry 
a greater load of meanings and can be divided into metonymy and synecdoche type 
signs. The general study of signs comprises three parts: pragmatics (human-sign 
relationship), semantics (sign-meaning relationship) and syntactic (relationship 
between signs). Any object, sound, gesture, figure is used in communication as 
a symbol. A symbol is a sign. It is also the bearer of a message; it facilitates the 
understanding of the world. The meaning of a symbol changes depending on 
the context used. The interest in the world of symbols has its origins in searches 
that date back a long time. The concept of the world of symbols is constantly 
changing. Knowing the meaning of symbols involves going through a considerable 
amount of information. The interpretation of symbols is more often subjective 
than objective. It depends on the degree of human culture, religion, education, 
knowledge, field, geographical area. Symbols can be understood using decoding 
by both denotation and connotation. The symbol represents both a sign and, 
especially, its meaning. The difference between a sign and a symbol is that the 
symbol cannot be conceived as totally arbitrary, it has several meanings, and the 
signs have only one meaning. By communicating through symbols and signs we 
add new value to objects, we improve our relationships between people.

Keywords: communication, semiotics, symbol, sign, language
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INTERPRETATION OF LITERARY TEXT  
IN PRIMARY CLASSES

Introduction

Currently, the demands of society and technology require the improvement 
of opportunities to capitalize on information and determine the emergence of 
new approaches to literary works, while the basic participants of the educational 
process (students) study the literary texts to discover theme, main idea, 
artistic means, reproduction of the requested fragments, the categorization 
and characterization of the characters or the action analysis through the main 
moments. The interpretation of a text has its starting point in reading and is 
achieved, first of all, by reading or studying it directly and designates higher levels 
of reading, involving various meanings, including all levels of realization of the 
work from stylistic reception, to reasons and the integrative artistic image, to 
the idea-affective content and its historical-social determination. Debates on the 
text can take various forms of guided discussion, which will allow the teacher 
to highlight the knowledge of the content details and the understanding of the 
connection between events and realities. The interpretation must be understood 
and analysed from the perspective of a broader context which also includes the 
issue of intentionality or that of finality. The way we define them depends on the 
selected criteria, not on knowledge abstract ideal. The most interesting aspect of 
the text is the interpretive one.
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Theoretical assumptions

The interpretation of the literary text will be substantially complete and 
become an effective means of communication for young schoolchildren provided 
that the concepts specific to the interpretation and the components of the 
communication competence will be determined and capitalized; the components 
of the interpretation competence will be correlated with the methodological 
stages of the literary text; the strategies of interpretation of the literary text in the 
primary classes will be substantiated and capitalized;

The aim of the research is the theoretical substantiation of the ways of 
interpreting the literary text in the primary classes. This study also fulfils the 
following research objectives: approaching the theoretical landmarks of the 
literary text; determining the principles, factors and psycho-pedagogical 
conditions of the interpretation of the literary text; description of the efficient 
ways that contribute to the interpretation of the literary text.

The basic pedagogical resource of the integrated training-evaluation process is 
the literary/non-literary text of various types, carrying meanings and meaningful 
information to the student, and the teachers’ duty is to help the students to 
analyse the texts from different perspectives, to perceive the meanings, to form 
themselves intellectually, morally, aesthetically, etc. Bringing the meanings closer, 
the teacher capitalizes on the text as a resource in terms of students’ personal 
development by assimilating new knowledge and transforming it into abilities 
and skills and incorporating them into new oral and written products created by 
the students individually, which are signs of acquiring a skill.

To study the text, it is necessary to decipher the literary code which includes: 
notions of vocabulary, literal and figurative meaning, versification in lyrical texts, 
procedures of expressiveness, characterization of characters in epic texts, ways of 
exposition, styles and originality of expression, etc. A literary text at the lesson 
of the Romanian language and literature can be approached independently on 
a case-by-case basis. The text depends on the topic length. Changing the topic 
length causes the text to change. The topic, in turn, consists of a hierarchy of 
sub-topics, so the transition to a sub-topic within a text should not be seen as a 
change of topic. A new text is a text that deals with a topic, which has no semantic 
connection with the previous topic. In the study of a text, it is necessary to know 
the relationship between the author and the expressed reality, because it facilitates 
the understanding, stimulates the curiosity and the desire to learn new things. 
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Researcher A. Pamfil formulates two principles of text study: the importance 
of understanding the text “in depth” and of knowing it “in detail”, knowing the 
“literary meaning”; and “capitalizing on the subjective experience that the act 
of reading and interpreting implies” [5, p. 70]. In the study of literary texts, the 
act of reading alone cannot ensure the acquisition of students’ ability to orient 
themselves in a text if it is not considered at the same time the understanding 
of the message of a literary, scientific or other type of text, the understanding 
that is based on multiple text analysis. Any text directs the students to organize 
their reading as a process (to find the recommended book; to be able to read it 
in the reserved time); to work on the read texts performing the tasks adjacent to 
the reading; to present the product that demonstrates the quality of the reading 
process, in a free form or established by Professor T. Cartaleanu [4, p. 46]. The 
reader looks at a literary text through the prism of his life experience, past literary 
knowledge and aesthetic preferences.

Methodology and discussion

The methodology of studying the text emphasizes various ways of interpreting 
the text. With each book read, we accumulate experiences, compare facts, express 
our point of view, make value judgments. The decisions made by the teacher 
regarding the working strategies with the literary text have a certain well-defined 
constant and fit into the teacher’s teaching style, but can be changed depending 
on the exact situations that arise. The relationship with the world of the text, 
regardless of how it is approached or allowed to be approached, is directly 
influenced by the process of interpretation, which can be broken down into three 
“methodical times”. The first hermeneutic time is defined by the presence of a 
“progressive orientation”, the second by a “retrospective orientation”, and the last 
by projecting the text on the “background of horizon changes” that marked the 
series of interpretations.

Any method that initiates interpretations is in the field of hermeneutics and 
tries to understand the whole, to understand the part and the element and, more 
generally, the text and the object interpreted as an existential mediating agent of 
the hermeneutic experience. The hermeneutic method corresponds to a technique 
of interpreting artistic texts in different fields and engages the student in the role 
of the second creative subject and contributes essentially in the formation of 
learning skills: directs the student to the meaning of the read text, helps him to 
read and to understand different types of texts. The development of competence 
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systems defined by the curriculum will be manifested in cult communicative 
behaviours, in activities and general literary-artistic and aesthetic attitudes. 
The comprehension sequences after reading take place in the form of activities 
performed regularly, in order to develop students’ reflective skills on what they 
read, the transfer of information received in new situations, the formulation of 
personal opinions, and the relation of those examined to real life.

The explanatory reading is considered a complex of methods, which appeals 
to conversation, explanation, demonstration, story-telling, role-play, etc., aiming 
at reading the text in order to understand it. It has become a specific method 
used in the Romanian language and literature lessons in grades I-IV and by its 
very name draws attention to the fact that it is the reading accompanied by the 
necessary explanation which allows the revelation of the text message. It is not 
just simple explanation given by the teacher, but the commitment of students’ 
intellectual effort in this process.

Interpretive reading does not come to take the place of explanatory reading, 
but only to complete it, to help a better understanding of the read text, because it 
can be defined as follows: “…to understand and appreciate. It requires an act of 
thought and education.” It also aims to analyse equally the background of a text 
(ideas, feelings) and its form. These two sides of it are inseparable. The analysis 
of form cannot be a goal itself, but is subordinated to the understanding of the 
message of the text. By studying the means of expression, so the form, a better 
understanding of the meaning of the content is ensured. To this must be added 
the fact that the interpretation of a text is also determined by the individual 
particularities of the one who analyses it, by his/her ability to orient himself/
herself in the read text.

Explanatory and interpretive reading are two viable methods, the first specific, 
especially, to reading hours, the second to studying hours, methods that can be 
used separately, but also complementing each other.
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Table 1. Explanatory reading and interpretive reading

Explanatory reading Interpretive reading
•	Multiple model-reading (in mind, 

chain reading, selective reading, role 
reading etc.;

•	 Identifying new words;
•	Explaining new words;
•	 Integration of new words in own 

sentences;
•	Selection of artistic expressions;
•	Commenting on artistic expressions;
•	Making original statements with the 

artistic expressions;
•	Delimitation of reading in fragments 

(or scenes);
•	Analysing fragments or commenting 

on scenes;
•	Elaboration of main ideas;
•	Drawing up the plan of ideas;
•	Story-telling according to plan;
•	Detaching the reading message.

•	Reproducing data from a writer’s life;
•	Enumeration of some readings from 

the writer’s work theme;
•	 Integrating the reading of the literary 

genre and the corresponding species;
•	Deduction of the compositional 

structure;
•	 Identifying the moments of the 

narrative and the pictures of the 
description;

•	Characterization of some characters;
•	The story of the read text;
•	Commenting on artistic language and 

style;
•	Analysis of prosodic elements;
•	Detaching the message of literary  

reading.

Source: own study.

Students on the basis of the text acquire:
• Knowledge from the theory of literature: about the literary work, the 

structural elements, the message and the language of the work, knowledge 
about the author, knowledge about the world, about oneself, etc.;

• Competences (abilities, skills) of comprehension/listening/reception (of 
the text), recognition and identification (of the type of text read, main 
ideas, literary notions, characters, etc.), analysis and interpretation (of 
a piece of text, a literary fact or phenomenon), characterization (of a 
character), summary (of a narrative text), and appreciation (of a read 
text, a character, own post-reading state, etc.);

• Attitudes, which refer to the values transmitted through the literary text, 
feelings arisen by the literary work, personal feelings formulated by the 
reader in relation to the issue of the read text, opinions and personal 
appreciations of literary phenomena (with reference to character, author 
and means of expression, etc.) [6, p. 64].

Creative reading generates added value, negotiation of meanings. In order to 
arouse students’ interest in reading, different activities and ways are required:
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• Choosing texts in accordance with the students’ expectation horizon;
• The teacher’s enthusiasm when reading;
• Translating literary texts into another language: mime, role play, 

pantomime, dramatization;
• Use of interactive methods;
• Accompanying the reading activities with writing ones;
• Partnerships and joint activities with/within the library;
• Meeting writers and literary critics;
• Dramatization of known texts;
• Organizing reading circles, literary circles, meetings and contests, etc.
• The process of efficient reading involves several parameters:
• the global comprehension (exploration) of the text;
• questioning, questions, first evaluations and decisions;
• throughout reading;
• recapitulation;
• returning to review things, a selected reading, sometimes complete.

According to researcher A. Pamfil, the text is approached from the perspective 
of the following levels:

• Level of comprehension/understanding of the text: the strategies are 
focused on the content of the text and aim to highlight what the text says/
tells/renders/describes;

• Level of text analysis: the strategies are focused on the form of the text 
and aim to highlight the way the text says/tells/renders/describes;

• Level of text interpretation: strategies are focused on the meanings of the 
text and aim to outline what the text conveys through and beyond what 
it says, or more precisely, what the reader considers the text conveys [5].

The interpretation has a global character, and can be initiated only after 
fully reading a text or a piece of text (statement, paragraph, chapter, etc.). Any 
interpretation in the framework of a piece of text can only be validated at the end of 
the text reading. O. Ghidirmic mentions that interpretation means decipherment, 
decryption, assuming also an explanation [1, p. 25–26]. Interpretation is a 
controlled, rationalized, systematic reading, undertaken by an expert or critic, 
sometimes also by the reader who borrows the method, constituting a term of 
reference, a background on which the standard reading is projected to check the 
intuition or to measure deviation, a (theoretical) horizon of the full expansion 
and efflorescence of meaning”.
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The decoding and interpretation of the text is done, first of all, by reading 
or studying it. The phrase studying the text designates higher levels of reading, 
implying a deeper interpretation of the text. The efficiency of studying the text is 
ensured by going through some obligatory processes:

a) receiving and processing information at the sensory level (text view);
b) the actual perceptual decoding of the text (words, word-connections);
c) the linguistic decoding itself (the meaning of the words, the morphological-

syntactic decoding, the value of the components, the relation of the 
linguistic units);

d) interpretation (significations become meanings);
e) aesthetic-stylistic interpretation (in the case of the literary text).

By interpreting the text, the student connects facts that are not explicitly 
connected, makes assumptions, fills in gaps, elaborates points of view, creates 
tensions, etc. The interpreter’s strategy supposes in this case a pragmatic process 
of meaning formation that from a temporal point of view means the step-by-step 
interpretation of each constituent statement of the text from the perspective of 
the content. An important role in deciphering the text is played by the keywords, 
which focus or radiate meaningful flows. Finding keywords is one of the main 
skills of exploratory reading, hence the teacher’s insistence in proposing to 
students a set of exercises and learning situations, in which the words can be 
explored. The interpretation offers the following scheme for the study of a literary 
text (literary work):

1) re-creating the text, the author’s intention, his evolution, etc.;
2) the study of the author’s personality, his biography, creativity in general 

and the place of a certain work in its context;
3) the study of the results of the first stage in the context of the epoch, of the 

social life, of the historical situation, of the literary tendencies.
Undoubtedly, an interpretation is successful if it is used for something, i.e. it 

clarifies, edifies, justifies, “heals”, modifies certain epistemic inertias or indicates 
new lines of action. The performance of the interpretation depends, to a large 
extent, on the competencies of the interpreters, they convert their own subjectivity 
in the direction of an expected objectivity. The subject-object relationship in 
interpretation is the subject of theories of reception or reading. When trying to 
specify the purpose and importance of studying literature in school, we must 
keep in mind that, unlike other forms of human knowledge, literature, as a branch 
of art, which capitalizes on the expressive function of language (expressiveness 
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results, especially, from the use of mediated language, with sensory envelope, able 
to excite), addresses mainly sensitivity, triggers emotional and aesthetic effects.

The methods of interpreting a literary text, currently existing, offer the reader 
a whole system of various techniques designed to reveal the deep meaning of 
a literary work, understanding its main idea and intention of the author. We 
appeal to the existential interpretive method, which has its origin in one of the 
directions of modern philosophy and considers the human being as an object of 
study. In this case, a literary work is considered a segment of reality. Integrity is 
what makes the origins and fundamental questions of human existence obvious.

The multi-processional query method contains questions that also refer to the 
interpretation of the literary text, focusing on the meanings of the words, starting 
from the following types of questions:

• Literal questions are those that require accurate information. Usually, they 
only need to memorize the answers, and the student only needs to know, in 
the short term, the specific information that has been presented in order to 
answer these questions well. Typically, the answers to the literal questions 
are found in the text. They only ask the student to cite something that has 
already been said. However, some researchers have found that because the 
answers to these questions are either correct or incorrect, many very good 
students consider them the most demanding and threatening.

• Translation questions ask students to transform information. Such a 
question will ask them, for example, to imagine the situation, scene, or 
event they are learning about, and to describe what they see. Translation 
questions urge students to restructure or transform information into 
different images. Students who answer such questions will describe the 
image they see or the sounds they hear while reading. What they are 
required to do is, in fact, to mentally live a sensory experience and then 
use language to pass on their experience to others. This is already an 
active and creative process that engages the student.

• Interpretive questions ask students to discover the connections between 
ideas, facts, definitions or values. The students need to think about how 
certain ideas or concepts relate to make sense. They must understand 
the connections between ideas and build various contexts for these ideas. 
An interpretation question is, for example: “Why do you think the old 
man’s daughter did the right thing?” Such questions stimulate interesting 
speculation.
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• Application questions give students the opportunity to solve problems 
or carry-on various logic or reasoning problems encountered in their 
reading or learning experiences.

• Analytical questions are the ones that raise questions like, “Is this event 
adequately explained?” or “Are there other reactions or circumstances 
that explain things better or more rationally?” The student can ask 
questions about the motives of a character or about the research plan of 
an experimenter or can question the validity of the reasoning on which 
the conclusion of the story is based.

• Synthetic questions involve solving problems creatively, based on original 
thinking. If application questions ask students to solve problems based 
on information they already have, the synthetic questions allow them 
to use all their knowledge and experience to solve a problem creatively. 
Synthetic questions ask students to create alternative scenarios. Here 
are some examples of such questions: “What do you think these two 
characters could have done to avoid suspicion?” or “How can we look at 
the circumstances in such a way as to avoid the problems we now have?”

• Assessment questions ask students to make good/bad, right/wrong 
judgments, based on self-defined standards. These questions assume 
that the student understands the facts he has encountered and integrates 
them into a personal system of beliefs, on the basis of which he can 
make judgments. It is a complex integration and understanding, which 
personalizes the learning process and gives the student the opportunity to 
truly learn new ideas and concepts. Assessment questions ask students to 
judge the quality of information or their own behaviours in terms of new 
information. They may be asked to judge the behavior of a character in a 
story, to say whether s/he acted well or badly, or whether s/he was honest 
with other characters. They develop these meanings using their own 
words and expressions based on learning experiences, which are unique.

An important thing to recognize is that students of any age can cope with the 
query at any level. Moreover, they are eager to ask questions and answer. Through 
reading, students are led to form their ability to capture, to discover contents and 
forms of reality, expressed in a multitude of ways of expression, to associate with 
others, which allows them to expand, thus, the area of knowledge.

In this aspect, the text appears as an expression of the maximum generality of 
any linguistic communication, as a notion that shapes all the products of textual 
competence. This process also includes the student’s competence of studying 
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the text as a totalization of the knowledge necessary to read and understand 
the texts, the students adapting their codes and knowledge of the text specifics, 
continuously producing inferences to reduce the distance between what they 
possess in the repertoire and what they actually encounter.

To have formed the textual competence means, from the perspective of 
a normative school document, to operate, to apply an adequate and pertinent 
theoretical-scientific instrumentation on textual structures of any type. From the 
perspective of the theory of reading, reception, or rather of the reader-receiver, 
consumer of meanings and meanings, this student’s competence means having 
the ability to penetrate the structure of the text, decipher the connotations, 
analyse/interpret/appreciate the background and the form, the texture of the 
work, you would understand the message or the intention [2, p. 69].

Conclusions

In conclusion, through analytical-synthetic study it was proved that the study 
of literary text in primary classes is done in a complex manner, which provides 
not only comprehension, reception, analysis, interpretation and appreciation of 
what is read, but also the transfer of literary-artistic and linguistic-communicative 
acquisitions in new situations and can be approached independently on a case-
by-case basis in the context it is a paradigm of the transition from the study of 
literature to education through literature that aims to train interpretive readers, 
competent in a discussion initiated on the basis of the literary text .

While penetrating the diversity of literary texts, students will follow specific 
paths of knowledge, from concrete to abstract, from intuition to representation 
and fantasy, reaching the possession of multiple tools useful to satisfy their desire 
to discover the surrounding reality. Thus, the interest for knowledge, the capacity 
for selection, for association, in order to understand the multiple meanings of 
reality, represented by different literary creations, is cultivated.

Training framed into an experience of interpreting a literary text cannot 
be an isolated act. So, when we present a content, we have to help students to 
comprehend it, analyse in depth, feel the connections of ideas and concepts, 
and compare the experience in the text with that in the real world. Gradually, 
the studied texts on the basis of a critical analysis, relying on interrogation and 
formulation of appropriate and stimulating questions, become a value that leads 
to finding solutions in any circumstance.
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Abstract: The study of the literary text is an up-to-date topic, which consists in 
deciphering the literary code which includes: notions of vocabulary, literal and 
figurative meaning, versification in lyrical texts, procedures of expressiveness, 
description of characters in epic texts, ways of exposition, styles and originality 
of expression etc. Interpretation is a controlled, rationalized, systematic reading, 
undertaken by the critic, sometimes also by the reader, to verify his intuitions. 
The interpretation of the text is done, first of all, by reading and designates higher 
levels of reading, involving various meanings.

The communicative-functional model, which implies the integrated develop-
ment of the capacities of oral reception, of oral expression, respectively of reception 
of the written message and of written expression, proposes a new approach of the 
text, as a whole. Working with the literary text presents several opportunities to 
develop students’ interpretive skills and to review certain segments of the studied 
subject. Along with text analysis operations such as delimitation of artistic means, 
elaboration of the ideas plan, analysis and interpretation of the text, the student 
has the opportunity to develop the ability to express and communicate, which is 
one of the key competencies in the National Curriculum.

Keywords: text, literary text, interpretation, scheme of interpretation, meaning 
of the word
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